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UNIT 1:  JUSTICE, MORALITY, AND THE IMPACT OF PREJUDICE 
Rationale for 8th Grade English Language Arts 

Anchor Text: To Kill a Mockingbird 
 

“The book to read is not the one that thinks for you, but the one which makes you think.” 
-Harper Lee 

 
Harper Lee’s To Kill a Mockingbird is the story of a town that is forced to face its own prejudice through a brutal miscarriage of 

justice.  The story is told through the eyes of a young girl, Scout Finch, as she watches her father, Atticus, try to save Tom Robinson 
from an unavoidable fate.  As Scout and her brother Jem watch the Tom Robinson case unfold, the safety and peacefulness they 
perceived is shattered as they are confronted with the reality of the world's cruelty.  Their father, Atticus, acts as their moral 
compass, quietly guiding them as they must face this reality and come to terms with what they learn in order to grow from it and 
move forward.  To Kill a Mockingbird addresses timeless themes that students will continue to examine across different time periods 
and cultures.  Although it is rooted in historical events and people from Lee’s childhood, To Kill a Mockingbird’s relevance to current 
events is what has anchored it as a staple in adolescent education.  Opportunities for connections between students’ own lives and 
To Kill a Mockingbird are endless. 

At I.S. 52, students arriving in 8th grade have a strong foundation in nonfiction reading, comprehension, and writing.  The 
study of To Kill a Mockingbird provides further opportunities to examine nonfiction texts about the Scottboro Trials, Jim Crow Laws, 
civil rights, and other issues of prejudice and injustice throughout history.  The Common Core Standards for 9th grade level reading 
require students to analyze the development of complex characters.  This course of study will advance students’ skills in literary 
analysis, to prepare them for high school level work.  To Kill a Mockingbird is a complex text in that it uses sophisticated vocabulary, 
nuanced language, and contains multiple levels of meaning.  Students will continue to develop their ability to cite evidence from the 
novel to support their interpretations of themes and their judgments about characters.  To Kill a Mockingbird is ideal for inspiring 
discussion of personal values in light of its themes around equality, prejudice, injustice, and race.  While strengthening their skills in 
reading, writing, listening, and discussion, students will be reconciling their personal values with a growing social consciousness and 
sense of responsibility. 
 
Essential Questions:   

x Does American law guarantee justice for all? 
x Can our society overcome racism?  What would it take? 
x How do our experiences affect the way we view others? 
x How do children learn right from wrong? 

*Essential Questions guide the learning within the unit.  It is expected that students will have an opportunity to think, discuss, and 
write about these questions at various points throughout the unit.  Students will move from thinking about these questions from a 
personal perspective to considering their relationship to the novel and in modern society. 
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SUMMATIVE ASSESSMENT 
Planning with the End in Mind 

Your Task: 
In To Kill a Mockingbird, Scout and Jem mature considerably through the course of the novel. Both children are exposed to 
experiences that shape their sense of right and wrong, and each views the world differently.  Write a critical essay in which you 
analyze the character of either Scout or Jem. In what ways does this character change?  Who or what causes this character to 
change? Be sure to support your analysis with specific examples and evidence from the novel.   
 
RL.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text. 
RL.8.3 Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a 
decision. 
W.8.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, 
and analysis of relevant content. 
W.8.2a Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories; include 
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension. 
W.8.2b Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples. 
W.8.2c Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts. 
8.2d Use precise language and domain-specific vocabulary to inform about or explain the topic. 
8.2e Establish and maintain a formal style. 
8.2f Provide a concluding statement or section that follows from and supports the information or explanation presented. 

 
After chapter 6, students will choose which character, Jem or Scout, they wish to analyze for the assessment tasks and summative 
essay.  By this point, both characters have been developed enough for students to make an informed choice. From that point, 
students will gather evidence specifically to show change in their chosen character. Teachers should record which character each 
student has chosen.  This data can inform decisions in planning, grouping, pairing, and whole-class discussions.  Students can be 
placed in task-alike groups and pairs.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://www.corestandards.org/ELA-Literacy/RL/8/3/
http://www.corestandards.org/ELA-Literacy/W/8/2/
http://www.corestandards.org/ELA-Literacy/W/8/2/a/
http://www.corestandards.org/ELA-Literacy/W/8/2/a/
http://www.corestandards.org/ELA-Literacy/W/8/2/b/
http://www.corestandards.org/ELA-Literacy/W/8/2/b/
http://www.corestandards.org/ELA-Literacy/W/8/2/c/
http://www.corestandards.org/ELA-Literacy/W/8/2/c/
http://www.corestandards.org/ELA-Literacy/W/8/2/d/
http://www.corestandards.org/ELA-Literacy/W/8/2/d/
http://www.corestandards.org/ELA-Literacy/W/8/2/e/
http://www.corestandards.org/ELA-Literacy/W/8/2/e/
http://www.corestandards.org/ELA-Literacy/W/8/2/f/
http://www.corestandards.org/ELA-Literacy/W/8/2/f/
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FOUNDATIONAL STRATEGIES, PROCESSES, AND SUPPORT 
The success of this unit depends on routines and procedures that are established early on in the school year.  It is strongly 
recommended that the implementation of this unit is supported with ongoing professional development and meaningful cycles of 
inquiry work to gauge its success.   
 
SL.8.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on 
grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 
W.8.5 With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. 
RI.8.10 By the end of the year, read and comprehend literary nonfiction at the high end of the grades 6–8 text complexity band 
independently and proficiently. 
 
1. Socratic Seminar Discussions 
The use of this discussion method is an important strategy for teaching students to engage in respectful, collegial 
discussions.  It teaches them to use Accountable Talk with the support of language stems and clear expectations for 
behavior.  Outer circle participants help hold the inner circle participants accountable by providing feedback on the 
process, not just the content. In September, teachers can begin the process of teaching the Socratic Seminar Discussion 
Method.  Research shows that discussion supports thinking and writing.  By teaching students how to respond to one 
another appropriately, even in disagreement, teachers can begin to lay the foundation for a classroom culture that is safe 
for the kinds of emotionally charged conversations that To Kill a Mockingbird  may elicit.  This also ensures equity of voice 
in the classroom.  Students are responsible for managing their own discussions, redirecting as necessary, and making 
sure that all participants' voices are heard.   
 
2. Partner Talk 
Plan specific times during a lesson to have students discuss higher order thinking questions.  It is recommended that these 
questions be recorded in the lesson plan itself.  Strategically pair students so that they can engage in meaningful conversation, and 
so that stronger students can guide or push the thinking of their peers.  Teach students the difference between a partner 
conversation noise level versus sharing out to the whole class.  A good strategy would be the 4 L's:  Look at your partner, Lean 
toward your partner, Lower your voice, Listen attentively. Pose a question to the class.  Allow adequate time for pairs to process and 
discuss the question.  Remind students to take turns talking, and encourage them to use the Socratic Seminar language stems in 
their conversations.  Students should understand that the habits they develop during Socratic Seminar discussions should be used in 
every conversation, be it whole group, small group, pairs, or share out.  Circulate to monitor the discussions.  Have pairs share out.  
See if that changes the answer or thinking for some pairs.  Then have all students respond to the question in writing.  Students can 
also write before sharing out, depending on readiness.  
Sources:  http://teacher.scholastic.com/products/teach-english-language-learners/pdf/Kinsella_ELD_CCSS_4-19-12Handout.pdf 
      http://www.readwritethink.org/professional-development/strategy-guides/using-partner-talk-strengthen-30954.html 
 
 

http://www.corestandards.org/ELA-Literacy/SL/8/1/
http://www.corestandards.org/ELA-Literacy/W/8/5/
http://www.corestandards.org/ELA-Literacy/RI/8/10/
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3.  Close Reading 
Close reading means multiple reads of a complex text.  The text can be differentiated, or the amount of a uniform text can also be 
differentiated. In this unit, the following protocol was used: 
1.  Teacher poses a higher order thinking question 
2.  Students read independently 
3.  Teacher reads aloud, students annotate 
4.  Students discuss question in small groups  
5.  Students respond to the question in writing, citing specific evidence from the text 
6.  Students share out 
*See sample lesson plan on Close Reading 
 
4.  Writers Workshop 
This strategy for self and peer evaluation requires a great deal of planning in advance.  Students must be strategically grouped.  With 
this unit, students were grouped according to chosen character, with mixed proficiency levels. Students in each group were given 
copies of each group member's assessment tasks.  This requires trust and respect among all group members.  **see Writers 
Workshop protocol and lesson plan. 
 
5.  Reader Response Journals 
The Reader Response Journals are a place for students to: 

x respond to text in writing 
x record personal reactions to text 
x generate questions  
x dialogue with a peer 
x brainstorm for and draft Assessment Tasks 

 
6.  Independent Reading:  Nonfiction and Nonfiction 
Students can use the Cornell Note-Taking Strategy with nonfiction articles that they research independently.  This method teaches 
students to make connections, generate questions, organize information, and summarize. .  By introducing this strategy, students 
can practice skills that can be developed and strengthened throughout the unit.  With practice, students will become more 
comfortable and confident coming up with original questions that will promote discussion and push the thinking of their peers.  They 
will also become more comfortable engaging with a text using annotation strategies.    
 
In this unit, students also chose between two thematically texts for independent reading:  

x Getting Away with Murder: The True Story of the Emmett Till Case by Chris Crowe 
x Wolf Whistle - by Lewis Nordan (fiction, magical realism, a reimagining of Emmett Till's murder through the character of Bobo). 

 
7.  Graphic Organizers and Post-Its 
Throughout the reading, students are given different colored post-it notes to mark quotes in the text that they may want to include as 
textual evidence for the performance task.  "Scouts" were given one color, and "Jems" were given another color.  Depending on how 
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many students choose Scout and how many choose Jem, students can be grouped into task-alike small groups, partnerships, and 
Socratic Seminar groups. Students would jot notes to themselves on the Post-Its, reminding themselves of how they planned to use 
the evidence or what it showed about the character's development.  
Graphic organizers were provided to support students as they gathered evidence.  Depending on readiness, some students may not 
need to use them. ***See sample graphic organizer  
 
8.  Vocabulary 
Vocabulary words are grouped according to context, to help students make connections between the language and the content.  
Students repeatedly refer to these words as they appear in the novel, and are required to use them in their assessment tasks and 
discussions.   
 
Positive Character Traits 
Noble  - morally good or generous  
Integrity - the quality of being honest and morally good  
Civilized - behaving in a polite and sensible way  
Reasonable - fair and uses good judgment  
Gallant - brave and kind  
Ethical - morally good and correct    
Tactful - careful not to say or do something that will embarrass 
or upset someone else  
 
Setting and Society* 
Prejudice - a belief or opinion about a group of people not 
based on reason, fact, or experience.  
Racism - unfair treatment of people because of their race.  
Inequality - an unfair situation in which some people in society 
have less rights, power, money, education, etc.   
Justice - fair treatment of people ex:  Some wonder whether 
there is such a thing as justice for all. 
Segregation - separation by race  
 
Negative Character Traits 
Ruthless - willing to harm other people to get what you want  
Appalling - shocking and terrible  
Cantankerous - easily annoyed and complaining a lot 
Contentious - likely to cause a lot of argument 

 
 
Words Related to Understanding 
Incomprehensible - impossible to understand  
Compassion - sympathy for someone who is suffering 
Conscience - the feelings that tell you whether what you are 
doing is morally right or wrong  
Bewilderment - confusion  
Meditative - thinking deeply and seriously about something  
Qualms - feelings of worry or doubt  
 
Words Related to Conflict 
Defiance - the act of refusing to do what someone tells you  
Provocation - an action or event that is meant to make 
someone angry  
Altercation - a noisy argument  
Encounters - occasions when you meet or experience 
something  
Contradict - to deny the truth of something by saying the 
opposite 
Antagonize - to make someone feel angry with you  
Peril - danger of being harmed or killed  
 

 
 

*Setting and Society words are not in the novel, but are necessary for understanding characters, events, and themes. 
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9.  Film (with suggested viewing schedule) 
Students will view the film in sections to support their understanding of the text.  Students may compare the film's portrayal of characters and 
events with that of the novel. Students are often disappointed that some events in the text are not in the film; this provides an opportunity for rich 
discussion about theme and/or how or why the director chose which scenes to include or omit. 
 
Minutes Film Chapters Summary  View after chapter: 
0:00-0:16 
 
Duration: 
16 minutes 

1:Main Titles 
2:A Tired Old Town 
3:Dill 
4:The Tale of Boo Radley 
5: Five O’clock 
6:Atticus’s Watch 

Introduces setting:  clothes, dialect 
Meet Mr. Cunningham dropping off hickory nuts; Meet Miss Maudie; Meet 
Stephanie Crawford (Dill lives w/her instead of Aunt Rachel) Jem describes 
Boo; The children meet Atticus; Meet Mrs. Dubose; Scout asks about her 
mother 

 4 

0:16-0:41 
 
Duration: 
25 minutes 

7:The Robinson Case 
8: Boo Radley’s House 
9: The Colored Man 
10: A Look at Boo 
11: The Prowler 
12: First Day of School 
13: The Dinner Guest 
14: A Compromise 

Judge Taylor assigns the case Atticus; the children go to the courthouse; 
Bob Ewell confronts Atticus about believing Tom Robinson; Scout rolls in 
the tire; The children try to peek in the window; Nathan Radley fires the 
shotgun; Scout fights Walter Cunningham; Walter comes to lunch.  

9 

0:41-0:58 
 
Duration: 
17 Minutes 

15: Best Shot in Maycomb 
16: At the Robinson’s 
17: A Sound in the Night 
18: Some High Talk 
19: In the Hollow of that Tree 

Atticus shoots Tim Johnson; Introduces Heck Tate; Atticus goes to Tom 
Robinson’s house;; Jem meets Tom Robinson’s son;; Scout fights Cecil 
Jacobs;; “There are a lot of ugly things…”;; Scout promises not to fight;; Jem 
and Scout find the dolls in the knothole; Nathan Radley fills the hole; Jem 
tells Scout about his sewed pants; Dill lies about his dad. 

10 

0:58-1:07 
Duration: 
9 minutes 

20:  The Night Before Trial 
21:  The Lynch Mob 

Heck Tate informs Atticus about potential danger to Tom Robinson; Atticus 
stands down the lynch mob with the help of Jem, Scout and Dill. 

15 

1:07-1:43 
 
 
Duration: 
36 minutes 

22:  Trial Day 
23: Tate’s Testimony 
24: Bob’s Testimony 
25: Mayella 
26: The Other Hand 
27: Tom’s Truth 
28: Closing Arguments 
29: Verdict 
30: Your Father’s Passing 

The children sneak into the trial and sit in the colored section.  The trial 
commences; Atticus proves Tom is unable to use his left arm and that Bob 
Ewell is left handed;; Mayella’s injuries were to the right side of her face and 
two hands around her neck.  Mayella does not touch the bible when she 
takes the oath to tell the truth; Tom testifies and offends the jury when he 
says he “felt sorry” for Mayella.  Atticus delivers his closing arguments;; Jem 
is confident due to the length of the jury’s deliberation;; the guilty verdict is 
returned; Jem is deeply upset; Atticus assures Tom that they will appeal; 
the black community rises as Atticus leaves the court. 

21 

1:43-1:51 
Duration: 
8 minutes 

31: The Lost Heart 
32: A Death in the Family 

Miss Maudie tries to console Jem; Tate comes and informs Atticus that 
Tom Robinson was shot trying to escape; Atticus goes to deliver the news to 
Tom’s wife Helen;; Bob Ewell is there, spits in Atticus’s face. 

25 

1:51-2:09 
 
Duration: 
18 minutes 

33: Our Longest Journey 
34: Death in the Dark 
35: Out of the Woods 
36-End: Boo Radley 

The children attend a pageant; Bob Ewell attacks them; Boo Radley stabs 
Bob Ewell and carries Jem home; Heck Tate and the Dr. are there; Boo 
Radley shyly joins Scout on the porch; Atticus thinks Jem killed Bob Ewell, 
Heck Tate insists Bob Ewell fell on his knife; Closing voice over 

31 
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Frontloading: 
 
Instructional Materials / Resources Questions Learning Activities Standard 
To Kill a Mockingbird Turns 50 
http://www.youtube.com/watch?v=Yk
lUzAYs9Vg 
 

x What are the 
characteristics of a work of 
literature that endures? 

x According to those 
interviewed, why is To Kill 
a Mockingbird considered 
one of the most "important 
works" in American 
history? 

Students will view the 
video and engage in a class 
discussion of the 
questions.  T will chart 
responses to revisit 
throughout the unit. 

SL.8.2 Analyze the purpose of 
information presented in diverse 
media and formats (e.g., visually, 
quantitatively, orally) and 
evaluate the motives (e.g., social, 
commercial, political) behind its 
presentation. 

Jim Crow Laws and System of 
Ettiquette (text) 
http://www.ferris.edu/jimcrow/what.
htm 

x What beliefs or values 
caused people to accept 
Jim Crow restrictions?  

Students will work in pairs 
to take notes and answer 
questions about the 
article.  Students will also 
record personal reactions 
to information in the 
article. 

RI.8.1Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.  
 

Youtube video clips of Scottsboro 
Trials:   
 
 
 

x What about this case led 
to so many interpretations 
of it? 

Students will discuss 
which video clip appealed 
to them more and why. 

SL.8.2Analyze the purpose of 
information presented in diverse 
media and formats (e.g., visually, 
quantitatively, orally) and 
evaluate the motives (e.g., social, 
commercial, political) behind its 
presentation.  
 

Anticipation Guide 
 

x How can reading a novel 
teach us about ourselves? 

Students will form a 
human continuum to 
express their opinions 
about statements in the 
Anticipation Guide, then 
discuss in Socratic 
Seminar 

SL.8.1 Engage effectively in a 
range of collaborative discussions 
(one-on-one, in groups, and 
teacher-led) with diverse partners 
on grade 8 topics, texts, and 
issues, building on others’ ideas 
and expressing their own clearly.  
 

PBS Documentary:  Scottsboro:  An 
American Tragedy 

x What evidence suggests 
that Victoria Price and 
Ruby Bates were lying? 

Students will record 
evidence from the 
documentary in response 
to this question. 

SL.8.3 Delineate a speaker’s 
argument and specific claims, 
evaluating the soundness of the 
reasoning and relevance and 
sufficiency of the evidence and 
identifying when irrelevant 
evidence is introduced.  
 

http://www.corestandards.org/ELA-Literacy/SL/8/2/
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Chapters 1-8 

 
Overview:  Part One of To Kill a Mockingbird deals primarily with character development.  The characters of Atticus, Scout, Jem, 
Calpurnia, Dill, Miss Maudie, and various members of the Maycomb community are established.   Students will learn about Scout's 
uninhibited, and inquisitive nature, as well as Jem's gradual coming of age, during which he begins to distance himself from Scout 
and Dill.  The textual evidence that students will begin to gather will be used to illustrate contrast later, as characters begin to 
change due to their encounters with people and events.  
 
 
Assessment Task 1: 
In chapters 1-8 of To Kill a Mockingbird, Jem and Scout have already begun the process of growing up and becoming more mature.  
Their sense of right and wrong is being shaped by the people and events in their lives. In a well-developed paragraph, explain how 
either Jem or Scout has changed, and who or what caused this change. 
 
 
Language Standards: 
Throughout the Detextives, Writer's Workshop peer feedback and revision processes, students will be working toward growth in the 
following language standards consistently throughout the unit. 
 
L.8.2  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
a. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.  
b. Use an ellipsis to indicate an omission.  
c. Spell correctly  
L.8.4 Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, 
choosing flexibly from a range of strategies.  
a. Use context (e.g., the overall meaning of a sentence or paragraph;; a word’s position or function in a sentence) as a clue to the meaning of a word 
or phrase.  
b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., precede, recede, secede).  
c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation 
of a word or determine or clarify its precise meaning or its part of speech.  
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).  
L.8.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
a. Interpret figures of speech (e.g. verbal irony, puns) in context.  
b. Use the relationship between particular words to better understand each of the words.  
c. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, 
resolute)  
L.8.6  
Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when 
considering a word or phrase important to comprehension or expression.  
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Chapter 1 
 

 
Instructional Questions Learning Activities Standards 
x How do setting and historical 

context help us understand the 
motivations of characters?  

x How does the narrator determine 
the point of view from which the 
story is told? 

x What techniques are used by an 
author to create a character?  

x EQ How do children learn right from 
wrong?  

x Reading with questions in mind:  Students will 
read the first paragraph of the novel to generate 
questions with a partner in their Reader Response 
Journal (ex:  How did Jem break his arm?).  
Students will continue with the 2nd paragraph (ex:  
Who is Dill?  Who are the Ewells?  Who is Boo 
Radley?). Students will return to these questions as 
they read the novel.  

x Think Pair Share:  Students discuss the tone and 
main points of FDR's 1st inaugural address and 
determine how he appeals to the people. 

x Close Reading: Select portions of text  

RL.8.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text. 
RL.8.3 Analyze how particular 
lines of dialogue or incidents in 
a story or drama propel the 
action, reveal aspects of a 
character, or provoke a 
decision. 

 
Supplemental Texts / Resources: Vocabulary: 

¾ 1st Inaugural Speech of FDR:  http://historymatters.gmu.edu/d/5057/ 
¾ Great Depression Images (Google Image Search): 

x Dorthea Lange "Mother of Seven Children" and others 
x Hoovervilles 
x Bread Lines 
x Dust Bowl 
x Migrant Farmers (7th Grade Connection to Of Mice and Men) 

¾ Film:  To Kill a Mockingbird 1962 Dir. Robert Mulligan starring Gregory Peck  

Prejudice 
Racism 
Inequality 
Justice 
Segregation 
Jim Crow 
 

 
Tasks Scaffolds / Support 
x Scout's first-person narration alternates between a child’s point of view and her 

adult voice, looking back on her childhood.  Find evidence of Scout's point of view 
as a child and as an adult.  What does having both points of view add to the story? 

x Determine which character trait bets describes Scout, Jem, Atticus, Calpurnia, 
Dill, Stephanie Crawford and Boo Radley.  What is your initial impression of each 
character?  Cite textual evidence to support your ideas. 

x When and where is the novel set?  What clues are provided about the setting? Cite 
textual evidence that helps establish what life in Maycomb was like.  

x What role models have been introduced?  In what way have these role models 
influenced Scout's behavior?  Cite textual evidence in your response. 

x Are we as readers meant to feel compassion for Boo Radley?  Explain using textual 
evidence. 

x Students will view and respond to 
various images from the Great 
Depression 

x Paired and group discussions 
x Students will view the first few minutes 

of the film to get a sense of the setting 
through visual and audio clues, such 
as clothes, set design, transportation, 
dialogue 

x Students can follow along with audio 
version of FDR speech  

x Graphic Organizer for character traits 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://www.corestandards.org/ELA-Literacy/RL/8/3/
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Chapter 1 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
“Then if he’s not dead you’ve got one, haven’t you?” Dill blushed 
and Jem told me to hush, a sure sign that Dill had been studied 
and found acceptable. -Shows Scout lacks tact  
 
 
 

Jem gave a reasonable description of Boo: Boo was about six-
and-a-half feet tall, judging from his tracks; he dined on raw 
squirrels and any cats he could catch, that’s why his hands were 
bloodstained—if you ate an animal raw, you could never wash 
the blood off. There was a long jagged scar that ran across his 
face; what teeth he had were yellow and rotten; his eyes popped, 
and he drooled most of the time. -Shows Jem's initial 
impression of Arthur Radley 
 
Dill said striking a match under a turtle was hateful. “Ain’t 
hateful, just persuades him—‘s not like you’d chunk him in the 
fire,” Jem growled. “How do you know a match don’t hurt him?” 
“Turtles can’t feel, stupid,” said Jem  - Shows Jem lacks 
compassion 
 
Jem threw open the gate and sped to the side of the house, 
slapped it with his palm and ran back past us, not waiting to see 
if his foray was successful. Dill and I followed on his heels. Safely 
on our porch, panting and out of breath, we looked back. -Shows 
Jem's idea of courage is initially rooted in accepting dares 

 
 
Suggested Close Reading Passage Discussion Questions  
The misery of that house began many years before  
Jem and I were born.  The Radleys, welcome anywhere 
 in town, kept to themselves, a predilection unforgivable  
in Maycomb.  They did not go to church, Maycomb's  
principal recreation, but worshipped at home; Mrs. Rad- 
ley seldom if ever crossed the street for a mid-morning  
coffee break with her neighbors and certainly never  
joined a missionary circle. 
 

x What does this passage reveal about the Radley family? 
x What does the author want you to understand about 

Maycomb? 
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Chapter 2 
 

 
 
Instructional Questions Learning Activities Standards 
x EQ  How do our experiences affect the way 

we view others?  
 
 

x Whole Class Discussion:  Students use 
Accountable Talk prompts to discuss:  Why is 
school a disappointment to Scout?  How 
should Miss Caroline have handled Scout's 
education differently?  Have you ever felt like 
you were not challenged enough in school? 

x Name the Chapter: Students can work with 
partners to give the chapter a title. Students 
must explain their reasoning.  The class can 
vote on their favorite title.  This can be done for 
every chapter and titles can be posted in the 
room. 

RL.8.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text. 
SL.8.1 Engage effectively in a 
range of collaborative 
discussions (one-on-one, in 
groups, and teacher-led) with 
diverse partners on grade 8 
topics, texts, and issues, 
building on others’ ideas and 
expressing their own clearly. 

 
 
Supplemental Texts / Resources: Vocabulary: 
The Works Progress Administration (WPA) 
http://www.pbs.org/wgbh/americanexperience/features/general-article/dustbowl-wpa/ 

(These words not in novel but 
support characterization of 
Atticus) 
Ethical 
Integrity 
 

 
Tasks Scaffolds / Support 
x In what ways do both Miss Caroline's and Scout's good intentions backfire? Provide 

2 examples from the novel.  
x In what ways is Scout uncommon for a girl her age?  Cite textual evidence to 

support your response.   
x In what way does this chapter develop the character of Atticus?  Determine 

another character trait that applies to Atticus and provide a quote from the text to 
support your idea. 

x Whole class discussion 
x Accountable Talk prompts displayed in 

the room 
x Text to self connection 
x Activating prior knowledge / schema 
x Visual Aid:  Name the Chapter activity 

can be done for each chapter and 
posted to remind students of what 
happened in previous chapters. 

 
 
 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://www.corestandards.org/ELA-Literacy/SL/8/1/
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Chapter 2 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
If I could have explained these things to Miss Caroline, I would 
have saved myself some inconvenience and Miss Caroline 
subsequent mortification, but it was beyond my ability to explain 
things as well as Atticus, so I said, “You’re shamin‘ him, Miss 
Caroline. Walter hasn’t got a quarter at home to bring you, and 
you can’t use any stovewood.” 

When we slowed to a walk at the edge of the schoolyard, Jem was 
careful to explain that during school hours I was not to bother 
him, I was not to approach him with requests to enact a chapter 
of Tarzan and the Ant Men, to embarrass him with references to 
his private life, or tag along behind him at recess and noon. I was 
to stick with the first grade and he would stick with the fifth. In 
short, I was to leave him alone. 

 
 
Suggested Close Reading Passage Discussion Questions  
Miss Caroline began the day by reading us a story 
about cats.  The cats had long conversations with one 
another, they wore cunning little clothes and lived in a  
warm house beneath the kitchen stove.  By the time Mrs. 
Cat called the drugstore for an order of chocolate malted 
mice the class was wriggling like a bucketful of catawba 
worms.  Miss Caroline seemed unaware that the ragged, 
denim-shirted and floursack-skirted first grade, most of  
whom had chopped cotton and fed hogs from the time 
they were able to walk, were immune to imaginative lit- 
erature.  Miss Caroline came to the end of the story and  
said, "Oh, my, wasn't that nice?" 
 

x What does this passage reveal about Miss Caroline? 
x What does the author want you to understand about 

Maycomb children? 
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Chapter 3 
 

 
Instructional Questions Learning Activities Standards 
x How much does family background 

influence who we are?  
x EQ How do children learn right from 

wrong?  
x How does class inequality create 

conflict in society? 
x How are children educated 

differently at school versus in the 
home?  Is one kind of education 
more important than the other? 

 

x Small Group - Social Hierarchy: Distribute 5 post-
it notes to each group.  Students will write the 
following names (1 name per post-it):  Atticus, 
Calpurnia, Miss Caroline, Walter Cunningham Sr., 
Bob Ewell. Students must arrange names into a 
hierarchy of social class (groups must unanimously 
agree), then complete a graphic organizer explaining 
their choices.   

x Close Reading: Select portions of text  

RL.8.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text. 
SL.8.1d Acknowledge new 
information expressed by 
others, and, when warranted, 
qualify or justify their own 
views in light of the evidence 
presented. 
W.8.1 Write arguments to 
support claims with clear 
reasons and relevant evidence 

 
Supplemental Texts / Resources: Vocabulary: 

¾ Short Story:  "The Stolen Party" by Liliana Heker 
Themes:  discovery, social inequality, prejudice 

Contentious 
Social class 
Hierarchy 
 
 
 

 
 
Tasks Scaffolds  / Support 
x Create a social hierarchy of characters based on their family backgrounds, 

education, power, and wealth.  Support your reasoning with evidence from the 
text. 

x In this chapter it is revealed that, although Walter Cunningham is a poor student, 
he is able to sustain an adult conversation about farming with Atticus that is 
beyond Jem and Scout.  What lessons have Jem and Scout learned outside of 
school?  Complete a T-chart using evidence from the text. 

x Do you think Calpurnia's treatment of Scout was fair?  Write a brief argument in 
which you oppose or defend Calpurnia's actions and provide evidence from the text 
to support your position. 

x Use of manipulative in group activity 
x Group discussion  
x Graphic Organizer for social hierarchy 
x T chart for evidence of life lessons 

 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://www.corestandards.org/ELA-Literacy/SL/8/1/d/
http://www.corestandards.org/ELA-Literacy/W/8/1/
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Chapter 3 

 
 
Textual Evidence in Support of Character Development for Assessment Task 
Scout 
Walter poured syrup on his vegetables and meat with a generous hand. He would probably have poured it into his milk glass had I 
not asked what the sam hill he was doing.  
 
 “...Don’t matter who they are, anybody sets foot in this house’s yo‘ comp’ny, and don’t you let me catch you remarkin’ on their ways 
like you was so high and mighty! Yo‘ folks might be better’n the Cunninghams but it don’t count for nothin’ the way you’re disgracin‘ 
’em—if you can’t act fit to eat at the table you can just set here and eat in the kitchen!” Calpurnia sent me through the swinging door 
to the diningroom with a stinging smack. 
 
“First of all,” he said, “if you can learn a simple trick, Scout, you’ll get along a lot better with all kinds of folks. You never really 
understand a person until you consider things from his point of view...until you climb into his skin and walk around in it.” 
 
Atticus said I had learned many things today, and Miss Caroline had learned several things herself. She had learned not to hand 
something to a Cunningham, for one thing, but if Walter and I had put ourselves in her shoes we’d have seen it was an honest 
mistake on her part. We could not expect her to learn all Maycomb’s ways in one day, and we could not hold her responsible when 
she knew no better. 
 
Suggested Close Reading Passage Discussion Questions  
Atticus said the Ewells had been the disgrace of Maycomb for 
three generations. None of them had done an honest day’s work 
in his recollection. He said that some Christmas, when he was 
getting rid of the tree, he would take me with him and show me 
where and how they lived. They were people, but they lived like 
animals. “They can go to school any time they want to, when they 
show the faintest symptom of wanting an education,” said 
Atticus. “There are ways of keeping them in school by force, but 
it’s silly to force people like the Ewells into a new environment-”  

x What does this passage reveal about the Ewell family? 
x Do you agree with Atticus?  Are there some kids who 

simply do not belong in school, or has the education 
system failed Burris Ewell? 
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Chapters 4-6 

 
 
Instructional Questions Learning Activities Standards 
x When do rumors become 

dangerous? 
x How does Harper Lee confront 

gender stereotypes through her 
characterization of Scout? 

x Think Pair Share:  With a partner, students will 
discuss and respond in writing to the following 
prompts:  How would you characterize Atticus as a 
father?  As a reader, are you meant to believe the 
stories Dill tells about his father?  If not, why would 
Dill make up stories?  What does Scout do that 
seems traditionally male?  Why might Scout choose 
to be a tomboy?   

x Quote Walk: Maudie-isms  Students move around 
the room with different Miss Maudie quotes (ex: 
*There are just some kind of men who are so busy 
worrying about the next world they never learned to 
live in this one. * Atticus Finch is the same in his 
house as he is on the public streets) on index cards.  
Students choose a partner to discuss what they 
think their quote means and partner does the same.  
Then they trade quotes and begin the process again 
with a new partner. Repeat for 3 or more cycles.  

x Close Reading of text 

RL.8.3 Analyze how particular 
lines of dialogue or incidents in 
a story or drama propel the 
action, reveal aspects of a 
character, or provoke a 
decision. 
 
W.8.3 Write narratives to 
develop real or imagined 
experiences or events using 
effective technique, relevant 
descriptive details, and well-
structured event sequences. 

 
Supplemental Texts / Resources: Vocabulary: 

¾ Film:  To Kill a Mockingbird 1962 Dir. Robert Mulligan starring Gregory Peck 
¾ Poem:  "The Little Boy and the Old Man" - Shel Silverstein  

 

Reasonable 
Incomprehensible 
Bewilderment 
Peril 

 
Tasks Scaffolds / Support 
x Who are Scout's female role models?  In what ways do they influence her attitude 

or behavior?  Cite evidence from the text to support your response. 
x Rewrite the tire scene from Boo Radley's point of view.   

x Students will view first 16 minutes of 
film after chapter 4 

x Think-Pair-Share 
x Close Reading  
x Use of manipulatives 
x Possible Omission:  Chapter 5 

description of Miss Maudie's history 
with Jack Finch 

http://www.corestandards.org/ELA-Literacy/RL/8/3/
http://www.corestandards.org/ELA-Literacy/W/8/3/
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Chapters 4-6 

 
 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
 
As the year passed, released from school thirty minutes before 
Jem, who had to stay until three o’clock, I ran by the Radley 
Place as fast as I could, not stopping until I reached the safety of 
our front porch. 
 
“No, child,” she said, “that is a sad house. I remember Arthur 
Radley when he was a boy. He always spoke nicely to me, no 
matter what folks said he did. Spoke as nicely as he knew how.” 
“You reckon he’s crazy?” Miss Maudie shook her head. “If he’s 
not he should be by now. The things that happen to people we 
never really know. What happens in houses behind closed doors, 
what secrets-” 
 
 
 
 

“Haven’t you ever walked along a lonesome road at night and 
passed by a hot place?” Jem asked Dill. “A Hot Steam’s 
somebody who can’t get to heaven, just wallows around on 
lonesome roads an‘ if you walk through him, when you die you’ll 
be one too, an’ you’ll go around at night suckin‘ people’s breath-”  
 
I was not so sure, but Jem told me I was being a girl, that girls 
always imagined things, that’s why other people hated them so, 
and if I started behaving like one I could just go off and find some 
to play with. 
 
He blew out his breath patiently. “I—it’s like this, Scout,” he 
muttered. “Atticus ain’t ever whipped me since I can remember. I 
wanta keep it that way.” This was a thought. It seemed that 
Atticus threatened us every other day. “You mean he’s never 
caught you at anything.” “Maybe so, but—I just wanta keep it 
that way, Scout. We shouldn’a done that tonight, Scout.” 

 
 
Suggested Close Reading Passage Discussion Questions  
My confidence in pulpit Gospel lessened at the vision 
of Miss Maudie stewing forever in various Protestant  
hells.  True enough, she had an acid tongue in her head,  
and she did not go about the neighborhood doing good,  
as did Miss Stephanie Crawford.  But while no one with 
a grain of sense trusted Miss Stephanie, Jem and I had  
considerable faith in Miss Maudie.  She had never told on  
us, had never played cat-and-mouse with us, she was not  
at all interested in our private lives.  She was our friend.   
How so reasonable a creature could live in peril of ever- 
lasting torment was incomprehensible.   

x What does this passage reveal about Miss 
Maudie?   

x What does the author want you to 
understand about Scout's view of most 
adults?  
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Chapters 7 and 8 
 

 
Instructional Questions Learning Activities Standards 
x EQ How do our experiences affect 

the way we view others?  
x In what ways is having compassion 

for others a sign of maturity?  
 

x Socratic Seminar Discussion as a prewriting 
activity for Assessment Task 1. In preparation for 
writing, students will discuss they ways that their 
chosen character has changed.  Students must 
have their evidence graphic organizers with them 
during the discussion, as the discussion should be 
rooted in textual evidence.  T should allow time for 
students to reread their evidence. Possible guiding 
questions include: 
� How has your chosen character changed? 
� Who or what caused this change? 
� How does your evidence show this change? 

 
x Writers Workshop:  T will make 4 copies of each 

student's assessment task.  In mixed-level groups of 
4, students will provide self reflection and peer 
feedback (see sample reflection sheet) 

x Revision:  Students will revise their Assessment 
Task, incorporating teacher and peer feedback and 
recommendations.   

 

RL.8.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text. 
RL.8.3 Analyze how particular 
lines of dialogue or incidents in a 
story or drama propel the action, 
reveal aspects of a character, or 
provoke a decision. 
independently and proficiently. 
SL.8.1c Pose questions that 
connect the ideas of several 
speakers and respond to others’ 
questions and comments with 
relevant evidence, observations, 
and ideas. 
W.8.5 With some guidance and 
support from peers and adults, 
develop and strengthen writing as 
needed by planning, revising, 
editing, rewriting, or trying a new 
approach, focusing on how well 
purpose and audience have been 
addressed. 

 
Supplemental Texts / Resources: Vocabulary: 

¾ "Everything Will Be Okay" by James Howe.  Short Story.  A young boy decides he does not 
want to be like his brother or father.  Theme:  Compassio 

Meditative 

 
Tasks Scaffolds / Support 
x Analyze the relationship between Boo Radley and the children. How and why is 

this relationship changing?  Cite textual evidence in your analysis. 
x Some scholars argue that Maycomb is another main character in the book.  If so, 

what is Maycomb's "personality" like?   Describe Maycomb as if it were a character.  
What are its positive qualities?  What are its negative qualities?  Provide evidence 
from the text to support your answer. 

x Assessment Task 1 

x Possible Omission:  The beginning 
section of Chapter 8 dealing with the 
snowfall in Maycomb and the children's 
snowman (morphodite).  

 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
NYCDOE

http://www.corestandards.org/ELA-Literacy/RL/8/3/
http://www.corestandards.org/ELA-Literacy/SL/8/1/c/
http://www.corestandards.org/ELA-Literacy/W/8/5/
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Chapter 7 and 8 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
Jem stayed moody and silent for a week. As Atticus had once 
advised me to do, I tried to climb into Jem’s skin and walk 
around in it: if I had gone alone to the Radley Place at two in the 
morning, my funeral would have been held the next afternoon. So 
I left Jem alone and tried not to bother him. 
 
“Yes it is. Somebody like Walter Cunningham comes down here 
every recess and hides his things—and we come along and take 
‘em away from him. Listen, let’s leave it and wait a couple of 
days. If it ain’t gone then, we’ll take it, okay?” 
 
 

He stood there until nightfall, and I waited for him. When we 
went in the house I saw he had been crying; his face was dirty in 
the right places, but I thought it odd that I had not heard him. 
 
Jem seemed to have lost his mind. He began pouring out our 
secrets right and left in total disregard for my safety if not for his 
own, omitting nothing, knot-hole, pants and all. “…Mr. Nathan 
put cement in that tree, Atticus, an‘ he did it to stop us findin’ 
things—he’s crazy, I reckon, like they say, but Atticus, I swear to 
God he ain’t ever harmed us, he ain’t ever hurt us, he coulda cut 
my throat from ear to ear that night but he tried to mend my 
pants instead… he ain’t ever hurt us, Atticus—” 

 
 
Suggested Close Reading Passage Discussion Questions  
For reasons unfathomable to the most experienced prophets in 
Maycomb County, autumn turned to winter that year. We had 
two weeks of the coldest weather since 1885, Atticus said. Mr. 
Avery said it was written on the Rosetta Stone that when children 
disobeyed their parents, smoked cigarettes and made war on 
each other, the seasons would change: Jem and I were burdened 
with the guilt of contributing to the aberrations of nature, 
thereby causing unhappiness to our neighbors and discomfort to 
ourselves. 

1. What technique does Harper Lee use in this opening 
paragraph to show the children's innocence and naiveté? 
(possible answers:  humor, hyperbole)  

2. What does this passage reveal about Scout as a child, and 
Scout as an adult narrator?   
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Evidence Chart for To Kill a Mockingbird Task 1 

Directions:  For Performance Task 1, you will need to provide evidence to support your ideas for how Scout or Jem has changed. 
Complete the chart below by referring to the following pages and recording evidence that will support your chosen examples.  
 

SCOUT 
Possible Examples Pages  Quote from the Text 

 
 

Miss Maudie discusses Boo Radley 
 
 
 

57, 61  
 

 
 

Atticus's advice about Miss Caroline 
 
 
 

39-40  

 
 

Calpurnia's influence  
 
 
 

32-33  

 
 

Atticus / Jem 
 
 
 

77  

 
 

Other:   
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JEM 

Possible Examples Pages  Quote from the Text 
 
 
 

Showing Compassion 
 
 
 

18, 84  
 

 
 
 

 Regret 
 
 
 

74-75  

 
 
 

Becoming Independent 
 
 
 

20-21  

 
 
 

Letting Go of Rumors 
 
 
 

96  

 
Other:   
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     Detextives:  Case #2 
Scenario:  You and your team are Text Detectives (Detextives).  Your mission is to make meaning out of 
difficult text.  You will be equipped with at Detextive Toolkit that will help you on your mission.   
 
Directions:  Read each of the following passages from Harper Lee's To Kill a Mockingbird.  Use your Toolkit 
to answer the Investigation Questions and draw conclusions about the text.   
 
Toolkit:  

� Read the passage independently. 
� Locate the passage in the novel and examine the entire page for additional context clues that will help 

you understand the passage. 
� Cell phones.  You may use your cell phone responsibly to conduct internet research about definitions, 

phrases, etc.  Your ringer must be OFF throughout this process. 
� Number the lines so it is easier for you and your team to refer to the text. 
� One group member reads the passage aloud.   
� Underline clues about characters' personalities.  Think about what the text shows about the characters. 
� Circle words you do not know and look up their definitions.  Only look up two words that seem to be 

related to the investigation questions. Write the definitions at the bottom of the text. 
� Box the most interesting or most important details.  The team must agree on what to box. 
� Left Margin:  Summarize the paragraph in 10 words or less. 
� Right Margin:  Write down questions that you have about the text.  Are there any phrases or references 

that you do not understand?  
 
Passage 1: Page 59 
Investigation Questions: 

x What does this passage reveal about Miss Maudie? 
x What does the author want you to understand about Scout's view of most adults?  

 
 My confidence in pulpit Gospel lessened at the vision 
of Miss Maudie stewing forever in various Protestant  
hells.  True enough, she had an acid tongue in her head,  
and she did not go about the neighborhood doing good,  
as did Miss Stephanie Crawford.  But while no one with 
a grain of sense trusted Miss Stephanie, Jem and I had  
considerable faith in Miss Maudie.  She had never told on  
us, had never played cat-and-mouse with us, she was not  
at all interested in our private lives.  She was our friend.   
How so reasonable a creature could live in peril of ever- 
lasting torment was incomprehensible.  
 
Conclusions:  _____________________________________________________________________ 

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________
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________________________________________________________________________________

________________________________________________________________________________ 

 
Passage 2: Page 75 
Investigation Questions: 

x What does this passage reveal about the changing relationship between Jem and Scout? 
x What does the author want you to understand about Jem?  

 
 He blew out his breath patiently.  "I -- It's like this,  
Scout," he muttered.  "Atticus aint ever whipped me 
since I can remember.  I wanta keep it that way." 
 This was a thought.  It seemed Atticus threatened  
us every other day.  "You mean he's never caught you at 
anything."   
 "Maybe so, but -- I just wanta keep it that way, Scout. 
We shouldn'a done that tonight, Scout." 
 It was then, I suppose that Jem and I first began to  
part company.  Sometimes I did not understand him, but 
my periods of bewilderment were short-lived.  This was  
beyond me.  "Please," I pleaded, "can'tcha just think 
about it for a minute -- by yourself on that place --" 
   
 

Conclusions:  ____________________________________________________________________ 

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

_______________________________________________________________________________ 
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Writer's Workshop 
 
Round 1: 20 minutes 
1. Author passes copies of performance task out to team and team numbers the lines (2 minutes) 
 
2. Author reads paragraph aloud. Team follows along and takes notes on their copies (3 minutes) 
 
3. Author and Team silently jot notes (5 minutes).   
BE SURE TO INCLUDE LINE NUMBERS 

x Does the topic sentence state how Jem or Scout views the world differently? 
x Do both examples prove it? 
x Do the examples provide enough information (no unanswered questions)? 
x Are there two quotes? 
x Do the quotes support the examples? 
x Are the quotes explained? Do they show how the character's new perspective shows maturity? 
x Do the explanations repeat the quote? 
x Is there a powerful concluding statement at the end? 

 
4. Workshop (5 minutes):  Author is silent, takes notes.   

x Everyone Gives Warm Feedback:  "I really liked..." 
x Everyone Gives Cool Feedback:   

   "In line ____  I noticed..." 
   "What did you mean in line ___ ..." 
                                "In line ____ you might try..." 
                  

5.  Author responds (3 minutes):  
x I struggled with... 
x How might I change... 
x What did you mean by... 

 
 
Reflection:  Everyone fills out the "I say" portion of the chart.  This should include: 

x What you learned about your writing 
x How you plan to revise 
x A goal for next time 
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Name:  ________________________________Class: ______        Date:  _______________________ 
 
Reflection 

How confident do you feel about your writing? 
1 2 3 4 5 6 7 8 9 10 

Not very confident>>>>>>>>>>>>>>>>Somewhat confident>>>>>>>>>>>>>>>>>Very confident 
 

How difficult did you find this task? 
1 2 3 4 5 6 7 8 9 10 

It was easy!>>>>>>>>>>>>>>>>>>>>>>About average>>>>>>>>>>>>>>>>>>>>Extremely difficult 
 

How much effort did you put toward doing this task well? 
1 2 3 4 5 6 7 8 9 10 

I had a bad day>>>>>>>>>>>>>>>>>>>>>I gave some effort>>>>>>>>>>>>>>>>>>>>I did my best 
 
Writer's Workshop Notes 

They say 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 

I say 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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Unit:  The Impact of Prejudice on Morals and Justice 

Anchor Text:  To Kill a Mockingbird 
 
Lesson 31: Launching Writer's Workshop, Performance Task 1 Peer Review 

Standard Agenda 
With some guidance and support from peers and adults, develop 
and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on how well purpose 
and audience have been addressed (W.8.5) 

1. Unpack the Learning Target 
2. Review reflection sheet 
3. Review process for Writer's Workshop 
x Team numbers lines 
x Author reads aloud, team takes notes 
x Author is silent, takes notes as team 

discusses warm and cool feedback 
x Author responds with clarifying 

questions, comments 
7. Reflection 
8.  Closing:  Connect back to Learning 
Target; connect to self 

Learning Target 
With the help of my classmates, I can determine ways to improve 
my writing. 

Materials 
Copies of Performance Task 1 
Writer's Workshop Handout 
LCD Projector 
 

Lesson Vocabulary 
Writer's workshop 

Assessment Notes Questions 
Careful listening to students' 
comments 
x when providing warm 

and cool feedback to 
author 

x when author responds or 
asks for clarification 

x to whole class after the 
process is completed 
once 

 
Reader Response Journal 
written responses 
 
 
 

Stay in Detextives groups for now, 
consider changing to like groups 
based on chosen character next 
time. 
 
This lesson will need to be 
repeated for the week of 11/18 to 
11/22 so that each author's writing  
has a chance to be workshopped. 

¾ Why might it be beneficial to have 
classmates look at our writing with us? 
 

Support Collaboration 
x Learning Target will be posted or projected. 
x T will circulate during gallery walk to assist or answer 

questions. 
x Students will discuss strengths and areas in need of 

improvement with group to promote thinking and support 
writing. 
 

Students will work in assigned groups to 
provide peer feedback on performance 
task 1 
 

Thinking Ahead 
Parent-Teacher conferences  
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Chapter 9 
 

 
Instructional Questions Learning Activities Standards 
x Why does Atticus accept a 

case he knows he will lose?  
x How is Scout's individuality 

shown throughout the 
novel?  How is Atticus's? In 
what ways do they both go 
against others' 
expectations?  

x What happens when the 
values of an individual 
conflict with those of the 
society in which he or she 
lives? 

x Socratic Seminar discussion on language.  This is the first 
chapter in which students will begin to see and hear use of 
the "n" word (both in text and film).  This is an important 
time to have students discuss the merits and drawbacks of 
its use.  In addition, students are often confused about what 
is appropriate when writing about these events, so it is 
critical that students know that words considered polite or 
appropriate in the novel's setting (colored, negro) are 
offensive today.  Guiding questions for discussion may 
include: 
� Why would Harper Lee choose to include the "n" word in 

the novel?   
� Does its use add or take away from power and meaning?   
� Do you agree with the continued use of the "n" word in 

popular songs, movies, and television? 
x Poem in 3 Voices:  3 different students will read the poem 

aloud.  T will instruct the students to read with 3 purposes. 
� 1st reading:  identify techniques for sound   
� 2nd reading: identify figurative language  
� 3rd reading:  decipher meaning (title, tone, and turn) 

Students can think, pair, and share their findings. 

RL.8.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.  
RL.8.3 Analyze how particular 
lines of dialogue or incidents in a 
story or drama propel the action, 
reveal aspects of a character, or 
provoke a decision.  
RL.8. 4 Determine the meaning of 
words and phrases as they are 
used in a text, including figurative 
and connotative meanings; analyze 
the impact of specific word choices 
on meaning and tone, including 
analogies or allusions to other 
texts.  

11. RL.8.11 Interpret, analyze, and 
evaluate narratives, poetry, and  
drama, artistically and ethically by 
making connections to: other texts, 
ideas, cultural perspectives, eras, 
personal events, and situations.  

 
Supplemental Texts / Resources: Vocabulary: 
¾ Film:  To Kill a Mockingbird 1962 Dir. Robert Mulligan starring Gregory Peck 0:16-0:41 
¾ Poem:  "Incident" by Countee Cullen 

Themes: race, the power of language 

Noble 
Reasonable 
Provocation 

 
Tasks Scaffolds / Support 
x What does the dialogue spoken by Cecil Jacobs and 

Cousin Francis reveal about the attitudes of the adults 
in Maycomb? Support your response with evidence from 
the text.   

x What is Maycomb's "usual disease"?  Provide 3examples 
from this chapter that show evidence of this "disease."    

x Students will view a portion of the film to support their 
understanding of events and characters 

x Think-Pair-Share 
x Close Reading in collaborative groups 
x Students can use Post-Its, graphic organizers, or Reader Response 

Journals to record evidence in preparation performance task 2. 

NYCDOE

NYCDOE

NYCDOE

NYCDOE
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Chapters 9-16 
 

Overview:  Chapters 9-16 reveal a darker side of Maycomb.  Scout and Jem are beginning to feel the impact of Atticus's involvement 
with the Tom Robinson case.  Their encounters with racism cause them to question their community. Atticus's commitment to 
following his conscience comes at a price.  Characters such as Mrs. Dubose openly condemn his role in defending Tom Robinson.  A 
lynch mob confronts him as he guards the jail where Tom awaits trial.  The heft of these experiences contributes to the children's 
loss of innocence, but their positive role models, such as Atticus, Calpurnia, and Miss Maudie offer advice for navigating these 
difficult situations.  Part Two of the novel begins with Chapter 12 and events leading up to the trial quickly unfold.  Students will 
continue to gather textual evidence to illustrate their character's continued growth and development.  
 
Assessment Task 2 
In Chapters 9-16 of To Kill a Mockingbird, Jem and Scout continue to be influenced by their encounters with people and events.  
These influences contribute to their growth and maturity, and  help develop their sense of right and wrong. In a well-developed 
paragraph, explain how either Jem or Scout continues to change, and who or what caused this change. 
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Chapter 9
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout 
This order, given by me to Cecil Jacobs, was the beginning of a rather thin time for Jem and me. My fists were clenched and I was 
ready to let fly. Atticus had promised me he would wear me out if he ever heard of me fighting anymore; I was far too old and too big 
for such childish things, and the sooner I learned to hold in, the better off everybody would be. I soon forgot. 
 
You might hear some ugly talk about it at school, but do one thing for me if you will: you just hold your head high and keep those 
fists down. No matter what anybody says to you, don’t you let ‘em get your goat. Try fighting with your head for a change… it’s a 
good one, even if it does resist learning.” 
 
I drew a bead on him, remembered what Atticus had said, then dropped my fists and walked away, “Scout’s a cow—ward!” ringing in 
my ears. It was the first time I ever walked away from a fight. Somehow, if I fought Cecil I would let Atticus down. Atticus so rarely 
asked Jem and me to do something for him, I could take being called a coward for him. 
 
Suggested Close Reading Passages Discussion Questions  
Aunt Alexandra was fanatical on the subject of my attire. I could not 
possibly hope to be a lady if I wore breeches; when I said I could do 
nothing in a dress, she said I wasn’t supposed to be doing things that 
required pants. Aunt Alexandra’s vision of my deportment involved 
playing with small stoves, tea sets, and wearing the Add-A-Pearl 
necklace she gave me when I was born; furthermore, I should be a ray 
of sunshine in my father’s lonely life. I suggested that one could be a ray 
of sunshine in pants just as well, but Aunty said that one had to behave 
like a sunbeam, that I was born good but had grown progressively worse 
every year. She hurt my feelings and set my teeth permanently on edge, 
but when I asked Atticus about it, he said there were already enough 
sunbeams in the family and to go on about my business, he didn’t mind 
me much the way I was. 
 
“You know what’s going to happen as well as I do, Jack, and I hope and 
pray I can get Jem and Scout through it without bitterness, and most of 
all, without catching Maycomb’s usual disease. Why reasonable people 
go stark raving mad when anything involving a Negro comes up, is 
something I don’t pretend to understand… I just hope that Jem and 
Scout come to me for their answers instead of listening to the town. I 
hope they trust me enough…  

x What does this passage reveal about Atticus? 
x What does the author want you to understand 

about Alexandra's expectations of Scout?  
 
 
 
 
 
 
 
 
 
 
 

x What does this passage reveal about Maycomb 
society? 

x What does the author want you to understand 
Atticus's concerns for his children?  
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Chapter 10 
 

 
Instructional Questions Learning Activities Standards 
x In what way is the theme of 

protecting the innocent from harm 
revealed through characters, events, 
and setting?  

x What other themes are emerging?  
(ex:  those with power have a 
responsibility to use it for good) 

 

x Pair Share:  Students can share predictions about 
who the symbolic mockingbirds are with a partner 
before sharing with the whole class. 

x Gallery Walk:  First, students will generate a list of 
one-word topics or issues that have arisen in the 
novel.  T will chart responses. Students will vote on 
5 that are most relevant. T will write the topics (ex:  
race, growing up, power, bravery) on separate 
sheets of chart paper.  Students will travel in 
groups to develop those topics into thematic 
statements (ex:  loss of innocence is an inevitable 
part of growing up).  Students will come together 
and vote on best theme statements.  

x Incredible Shrinking Notes:  In groups, students 
must summarize the events of this chapter in 
exactly 25 words.  Next, they must shrink their 
summaries to exactly 17 words.  Finally, they must 
shrink their summaries to exactly 10 words.  
Groups present final summaries and class votes on 
most accurate 10-word summary.   

RL.8.2 Determine a theme or 
central idea of a text and 
analyze its development over 
the course of the text, including 
its relationship to the 
characters, setting, and plot; 
provide an objective summary 
of the text.  
 

 
Supplemental Texts / Resources: Vocabulary: 
¾ Film:  To Kill a Mockingbird 1962 Dir. Robert Mulligan starring Gregory Peck 0:41-0:58 
¾ https://sharepoint.ocsarts.net/student/academic/Kelly_Gustaves/LC8/Lists/Announcements

/Attachments/13/Intro%20to%20Thematic%20Statements.pptx 

Civilized 
Peril 

 
Tasks Scaffolds / Support 
x Aside from Atticus, who actually shoots Tim Johnson, who is another hero in this 

chapter?  Why doesn't this character receive any recognition? Cite evidence from 
the text to support your answer.  

x In what way is Atticus shooting Tim Johnson a metaphor for the Tom Robinson 
trial?  Cite evidence from the text to support your answer. 

 
 

x Pair-Share 
x Collaborative groups 
x Tactile / Bodily-Kinesthetic gallery 

activity 
x Visual Aid:  Film to support reading 

comprehension 
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Chapter 10 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
Miss Maudie grinned wickedly. “Well now, 
Miss Jean Louise,” she said, “still think your 
father can’t do anything? Still ashamed of 
him?” “Nome,” I said meekly. “Forgot to tell 
you the other day that besides playing the 
Jew’s Harp, Atticus Finch was the deadest 
shot in Maycomb County in his time.” 

When we went home I told Jem we’d really have something to talk about at school on 
Monday. Jem turned on me. “Don’t say anything about it, Scout,” he said. “What? I 
certainly am. Ain’t everybody’s daddy the deadest shot in Maycomb County.” Jem 
said, “I reckon if he’d wanted us to know it, he’da told us. If he was proud of it, he’da 
told us.” “Maybe it just slipped his mind,” I said. 
“Naw, Scout, it’s something you wouldn’t understand. Atticus is real old, but I 
wouldn’t care if he couldn’t do anything—I wouldn’t care if he couldn’t do a blessed 
thing.” Jem picked up a rock and threw it jubilantly at the carhouse. Running after it, 
he called back: “Atticus is a gentleman, just like me!” 

 
 
Suggested Close Reading Passage Discussion Questions  
“When he gave us our air-rifles Atticus wouldn’t teach us to 
shoot. Uncle Jack instructed us in the rudiments thereof; he said 
Atticus wasn’t interested in guns. Atticus said to Jem one day, 
“I’d rather you shot at tin cans in the back yard, but I know you’ll 
go after birds. Shoot all the bluejays you want, if you can hit ‘em, 
but remember it’s a sin to kill a mockingbird.” That was the only 
time I ever heard Atticus say it was a sin to do something, and I 
asked Miss Maudie about it. “Your father’s right,” she said. 
“Mockingbirds don’t do one thing but make music for us to enjoy. 
They don’t eat up people’s gardens, don’t nest in corncribs, they 
don’t do one thing but sing their hearts out for us. That’s why it’s 
a sin to kill a mockingbird.”  
 
If your father’s anything, he’s civilized in his heart. 
Marksmanship’s a gift of God, a talent—oh, you have to practice 
to make it perfect, but shootin’s different from playing the piano 
or the like. I think maybe he put his gun down when he realized 
that God had given him an unfair advantage over most living 
things. I guess he decided he wouldn’t shoot till he had to, and 
he had to today.” 

x Why might Harper Lee have chosen to name the book To 
Kill a Mockingbird?  What is the significance of the title? 

x In what way are mockingbirds symbolic of African 
Americans in this setting? 
 
 
 
 
 
 
 
 
 
 
 

x What important lesson did Jem learn about being a 
gentleman?   
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Chapter 11 
 

 
Instructional Questions Learning Activities Standards 
x Can people be racist but still 

fundamentally good?   
x What is courage?   
x What clues about Mrs. 

Dubose's character are 
provided in the film?  Why 
would the director choose to 
omit this chapter from the 
film?   
 

One-Minute Write:  Before reading the chapter, students 
will write for one full minute in response to the following 
prompt:   Describe Atticus's  relationship with his children.  
Have students share with a partner.  After reading the 
chapter, have students do another One-Minute Write in 
response to:  Is there anything about Atticus's parenting 
style that you would criticize?  Students will share with a 
partner. Then, students will share with the whole class.   
Word Web:  Students work in pairs to complete a word web 
with "Courage" as the center circle, and examples of courage 
from the novel (with page numbers) in the cluster circles.   

RL.8.7 Analyze the extent to 
which a filmed or live 
production of a story or drama 
stays faithful to or departs from 
the text or script, evaluating the 
choices made by the director or 
actors.  
 

 
Supplemental Texts / Resources: Vocabulary: 

¾ http://www.eduplace.com/graphicorganizer/pdf/cluster_web3.pdf Gallant 
Ruthless 
Cantankerous 
Compassion 
Conscience 
Encounters 
Contradict 
Antagonize 

 
Tasks Scaffolds / Support 
x Write a well-developed paragraph in response to the following question:  How does 

Atticus use the death of Mrs. Dubose to teach the children about courage?   
Be sure to cite evidence from the text in your response. 

x In the film, Atticus tells Jem, "There's a lot of ugly things in the world, son.  I wish 
I could keep them all away from you.  That's never possible."  This is not in the 
novel. Should Atticus have accepted the Tom Robinson case, knowing the impact it 
would have on Scout and Jem?  Cite textual evidence to support your position. 

x Graphic Organizer 
x Partner discussions 
x Writing to support discussion 
x Possible Omission:  Entire Chapter.  

This chapter is not critical to the 
development of Scout or Jem.  Teachers 
may decide to skip this chapter, assign 
it for homework, or excerpt it to 
highlight Atticus's internal conflict 
about how his involvement in the trial 
may impact the children. 
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Chapter 11 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Jem  
Jem’s chin would come up, and he would gaze at Mrs. Dubose with a face devoid of resentment. Through the weeks he had 
cultivated an expression of polite and detached interest, which he would present to her in answer to her most blood-curdling 
inventions. 
 
Suggested Close Reading Passages Discussion Questions  
“Scout,” said Atticus, “when summer comes you’ll have to keep 
your head about far worse things… it’s not fair for you and Jem, I 
know that, but sometimes we have to make the best of things, 
and the way we conduct ourselves when the chips are down—
well, all I can say is, when you and Jem are grown, maybe you’ll 
look back on this with some compassion and some feeling that I 
didn’t let you down. This case, Tom Robinson’s case, is 
something that goes to the essence of a man’s conscience—Scout, 
I couldn’t go to church and worship God if I didn’t try to help that 
man.” “Atticus, you must be wrong…” “How’s that?” “Well, most 
folks seem to think they’re right and you’re wrong…” “They’re 
certainly entitled to think that, and they’re entitled to full respect 
for their opinions,” said Atticus, “but before I can live with other 
folks I’ve got to live with myself. The one thing that doesn’t abide 
by majority rule is a person’s conscience.” 
 
“She was. She had her own views about things, a lot different 
from mine, maybe… son, I told you that if you hadn’t lost your 
head I’d have made you go read to her. I wanted you to see 
something about her—I wanted you to see what real courage is, 
instead of getting the idea that courage is a man with a gun in 
his hand. It’s when you know you’re licked before you begin but 
you begin anyway and you see it through no matter what. You 
rarely win, but sometimes you do. Mrs. Dubose won, all ninety-
eight pounds of her. According to her views, she died beholden to 
nothing and nobody. She was the bravest person I ever knew.” 
Jem picked up the candy box and threw it in the fire. He picked 
up the camellia, and when I went off to bed I saw him fingering 
the wide petals. Atticus was reading the paper. 

x What does this passage reveal about Atticus's concerns for 
his children?  

x What does the author want you to understand about 
Atticus's decision to defend Tom Robinson? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

x What does Atticus want Jem to understand about 
courage?   

x What do Jem and Scout learn about perspective as a 
result of their encounters with Mrs. Dubose?   

x How has Jem changed at the end of the chapter?  

OPTIONAL: ELIMINATE CHAPTERS 11-13
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Chapter 12 - PART TWO 
 

 
Instructional Questions Learning Activities Standards 
x How does an author's use of 

dialogue reveal character?  
x How can a character's role in a 

story be revealed through his or 
her interactions with other 
characters?  

x What attitudes about education 
are revealed?   

x Why would the film director 
have chosen to omit this 
chapter?  Does the film provide 
clues into the lives of 
Maycomb's African Americans?   

x Reading with Questions in Mind:  Project the following 
questions: 

1.  What do you notice about Calpurnia? 
2.  What does Calpurnia's interaction with Lula show us 
about the black community? 
3.  How does Harper Lee's characterization of Calpurnia 
help us understand Maycomb society?  
4.  After examining the description of First Purchase, 
what do you understand about Maycomb society?  
Protocol:   

� T reads aloud, stopping at appropriate points 
� Students discuss the question with a partner, 

citing evidence 
� Students share out to whole class 
� Students respond in writing (Reader Response 

Journals) 

RL.8.5 Compare and contrast 
the structure of two or more 
texts and analyze how the 
differing structure of each text 
contributes to its meaning and 
style.  
 
RL.8.7 Analyze the extent to 
which a filmed or live 
production of a story or drama 
stays faithful to or departs from 
the text or script, evaluating the 
choices made by the director or 
actors.  
 

 
Supplemental Texts / Resources: Vocabulary: 

¾ Reread:  Jim Crow Laws and System of Ettiquette (text) 
http://www.ferris.edu/jimcrow/what.htm 

¾ Poem:  "Nikki Rosa" by Nikki Giovanni 
Connection:  The speaker recounts what is both good and bad about growing up in a black 
family and community, and rejects white interpretations of black life as wrong or all bad. 
Similarly, Harper Lee presents many positive aspects of black life in this chapter. 
¾ http://www.youtube.com/watch?v=CMCNoTRe-hI 

Appalling 
Qualms 
Altercation 
 

 
Tasks Scaffolds / Support 
x Why does Calpurnia refer to Jem as "Mister Jem"?  Cite the Jim Crow law or 

rule that applies in your response.   
x After reading "Nikki Rosa" yourself, and watching the video of Nikki Giovanni, 

respond to the following questions:  What surprised you?  Which did you enjoy 
more and why?  Which did you find more powerful and why?  

x Create a T-Chart in which you compare and contrast Harper Lee's treatment of 
black life and Nikki Giovanni's.  In what way is the structure of the poem more 
or less effective than the chapter?  

x Possible Omission:  Entire Chapter 
This chapter develops the character of 
Calpurnia and offers insight into the lives of 
African Americans in Maycomb.  It is not 
necessary for successful completion of the 
assessment task. 

x Video supports reading comprehension 
x Discussion supports writing 

NB: OPTIONAL - MAY ELIMINATE CHAPTERS !1-13
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Chapter 12 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
N/A N/A 
 
 
Suggested Close Reading Passage Discussion Questions  
“Don’t you fret too much over Mister Jem—” she began. “Mister 
Jem?” “Yeah, he’s just about Mister Jem now.” “He ain’t that old,” 
I said. “All he needs is somebody to beat him up, and I ain’t big 
enough.” “Baby,” said Calpurnia, “I just can’t help it if Mister 
Jem’s growin‘ up. He’s gonna want to be off to himself a lot now, 
doin’ whatever boys do, so you just come right on in the kitchen 
when you feel lonesome. We’ll find lots of things to do in here.” 
 
First Purchase was unceiled and unpainted within. Along its 
walls unlighted kerosene lamps hung on brass brackets; pine 
benches served as pews. Behind the rough oak pulpit a faded 
pink silk banner proclaimed God Is Love, the church’s only 
decoration except a rotogravure print of Hunt’s The Light of the 
World. There was no sign of piano, organ, hymn-books, church 
programs—the familiar ecclesiastical impedimenta we saw every 
Sunday. It was dim inside, with a damp coolness slowly dispelled 
by the gathering congregation. At each seat was a cheap 
cardboard fan bearing a garish Garden of Gethsemane, courtesy 
Tyndal’s Hardware Co. (You-Name-It-We-Sell-It). 

x How does this passage reveal both racial inequality and 
Scout's innocence?  

 
 
 
 
 
 

x What does the author want us to understand about the 
white and black communities?   
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Unit:  The Impact of Prejudice on Morals and Justice 
Anchor Text:  To Kill a Mockingbird 
 
Lesson 25:  Calpurnia's World 

Standard Agenda 
Analyze how particular lines of dialogue or incidents in a story or 
drama propel the action, reveal aspects of a character, or provoke a 
decision.(RL 8.3) 
 

4. View Film - Focus: How does the film 
foreshadow bad things to come? 

5. Review Homework:  Students will 
share out their answers. 

6. Unpack the Learning Target 
7. Go over questions 
8. Read Aloud:  Chapter 12 

Think Aloud Stopping Points: 
x "Mister Jem" 
x Lula's attitude  
x Description of First Purchase 

9. Reader Response Journal Answers to 
Questions:  

x Read 
x Talk (in pairs) 
x Write 

7.  Closing:  Connect back to Learning 
Target; connect to self 

Learning Target 
I can analyze Calpurnia's use of language and her interactions with 
other characters to better understand her role in To Kill a 
Mockingbird.     
 

Materials 
Text:  To Kill a Mockingbird 
Film:  To Kill a Mockingbird 0:41-0:58 
Reader Response Journals 
LCD Projector 

Lesson Vocabulary 
inconsistent, altercation, impose, frivolous, contemptuously,  
"maddening air of wisdom", subdued, ethics, innate, modest 

Assessment Notes Questions 
Careful listening to students' 
inferences when responding 
to:  

x Homework questions 
x Reader Response 

questions 
x Pair share 

 
Reader Response Journal 
written responses 
 

Chapter 9 homework due today 
 
 
Allow wait time! >>>>>>>>> 
 
812 should finish Chapter 12; 811 
has only 1 period 

¾ What did you notice about Calpurnia? 
¾ What does Calpurnia's interaction with 

Lula show us about the  black 
community?  

¾ After examining the description of 
First Purchase, what do you 
understand about Maycomb society?  

 
¾ Why is it important to speak 

differently at school than you would at 
home or with your friends? 

Support Collaboration 
x Film will support ELLs and struggling students; will fill in the 

gaps for students who may have been absent. 
x Learning Target will be posted or projected. 
x T will circulate during pair conversations to assist or answer 

questions. 
x Students will discuss the questions with a partner to promote 

thinking and support writing. 
x Think Alouds model strategies for struggling readers 

Students will work in assigned pairs to 
discuss the Reader Response questions 
before writing.  
 
 

Thinking Ahead 
While grading Performance Task 1, type student exemplars for each class 
No students in school tomorrow 
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Nikki Rosa 

By Nikki Giovanni  

childhood remembrances are always a drag  
if  you’re  Black 
you always remember things like living in Woodlawn  
with no inside toilet 
and if you become famous or something 
they never talk about how happy you were to have  
your mother 
all to yourself and 
how good the water felt when you got your bath  
from one of those 
big tubs that folk in chicago barbecue in  
and somehow when you talk about home  
it never gets across how much you 
understood their feelings 
as the whole family attended meetings about Hollydale 
and even though you remember 
your biographers never understand 
your  father’s  pain  as  he  sells  his  stock   
and another dream goes 
And  though  you’re  poor  it  isn’t poverty that 
concerns you 
and though they fought a lot 
it  isn’t  your  father’s  drinking  that  makes  any  difference   
but only that everybody is together and you 
and your sister have happy birthdays and very good  
Christmases 
and I really hope no white person ever has cause  
to write about me 
because they never understand 
Black  love  is  Black  wealth  and  they’ll 
probably talk about my hard childhood 
and never understand that 
all the while I was quite happy 

 

 Poet and writer Nikki Giovanni is the author of several books of poetry, including most 
recently  “Bicycles:  Love  Poems.”  Her  spoken  word  album,  “The  Nikki  Giovanni  Poetry  Collection”  was  
nominated for a Grammy Award and the National Book Award.  “Nikki-Rosa”  is  taken  from  “The  100  
Best  African  American  Poems,”  edited  by  Giovanni  and  published  in  November.  She  is  a  professor  at  
Virginia Tech, where she teaches writing and literature 

http://www.poetryfoundation.org/bio/nikki-giovanni
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Chapters 13-14 

 
 
Instructional Questions Learning Activities Standards 
x How does an author develop 

internal and external conflict?  
x How does an author's development 

of internal and external conflict 
create emotional depth and tension 
in a story?  

x How much of who we are depends 
on our family background?  

x Gallery Walk:  Groups of students will rotate to 
respond on posters with various examples of 
conflict.  Students will first identify what type of 
conflict it is, then provide a quote that illustrates 
the conflict, then explain how the quote illustrates 
the conflict.  

x Group Discussion:  Students can discuss the 
following questions in groups, groups must come to 
a consensus before opening the discussion up to 
the whole class using Accountable Talk prompts 
from Socratic Seminar:   
� Why is it so important to Aunt Alexandra that 

the Finch children uphold the family's 
reputation?   

� What does this have to do with Atticus's 
involvement in the Tom Robinson case? 

8.RL.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text  

 
Supplemental Texts / Resources: Vocabulary: 

¾ http://www.theteachertoolkit.com/index.php/tool/gallery-walk 
¾ http://www.facinghistory.org/resources/strategies/gallery-walk-teaching-strateg 

Tactful 
Antagonize 

 
Tasks Scaffolds / Support 
x Which of Jem's choices signify his transition from childhood to adulthood? Provide 

evidence from the text to support your response.  
x In what ways are the members of the Maycomb community victims of stereotype?   

Provide examples from the text to support your response.  

x Group collaboration 
x Use of physical space for bodily-

kinesthetic learners 
x Visual Aids:  posters 
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Chapters 13-14  

 
 
Textual Evidence in Support of Character Development for Assessment Task 
Jem  
Jem got up and padded across the rug. He motioned me to follow. He led me to his room and closed the door. His face was grave. 
“They’ve been fussing, Scout.” Jem and I fussed a great deal these days, but I had never heard of or seen anyone quarrel with 
Atticus. It was not a comfortable sight. “Scout, try not to antagonize Aunty, hear?” Atticus’s remarks were still rankling, which made 
me miss the request in Jem’s question. My feathers rose again. “You tryin‘ to tell me what to do?” “Naw, it’s—he’s got a lot on his 
mind now, without us worrying him.” “Like what?” Atticus didn’t appear to have anything especially on his mind. “It’s this Tom 
Robinson case that’s worryin‘ him to death—” I said Atticus didn’t worry about anything. Besides, the case never bothered us except 
about once a week and then it didn’t last. “That’s because you can’t hold something in your mind but a little while,” said Jem. “It’s 
different with grown folks, we—” His maddening superiority was unbearable these days. He didn’t want to do anything but read and 
go off by himself. Still, everything he read he passed along to me, but with this difference: formerly, because he thought I’d like it; 
now, for my edification and instruction. “Jee crawling hova, Jem! Who do you think you are?” “Now I mean it, Scout, you antagonize 
Aunty and I’ll—I’ll spank you.” 
 
“They must not know you’re here,” said Jem. “We’d know if they were lookin‘ for you…” “Think they’re still searchin‘ all the picture 
shows in Meridian.” Dill grinned. “You oughta let your mother know where you are,” said Jem. “You oughta let her know you’re 
here…” Dill’s eyes flickered at Jem, and Jem looked at the floor. Then he rose and broke the remaining code of our childhood. He 
went out of the room and down the hall. “Atticus,” his voice was distant, “can you come here a minute, sir?” 
 
 
Suggested Close Reading Passage Discussion Questions  
There was indeed a caste system in Maycomb, but to my mind it worked this way: the 
older citizens, the present generation of people who had lived side by side for years and 
years, were utterly predictable to one another: they took for granted attitudes, character 
shadings, even gestures, as having been repeated in each generation and refined by time. 
Thus the dicta No Crawford Minds His Own Business, Every Third Merriweather Is 
Morbid, The Truth Is Not in the Delafields, All the Bufords Walk Like That, were simply 
guides to daily living: never take a check from a Delafield without a discreet call to the 
bank;; Miss Maudie Atkinson’s shoulder stoops because she was a Buford;; if Mrs. Grace 
Merriweather sips gin out of Lydia E. Pinkham bottles it’s nothing unusual—her mother 
did the same. Aunt Alexandra fitted into the world of Maycomb like a hand into a glove, 
but never into the world of Jem and me. I so often wondered how she could be Atticus’s 
and Uncle Jack’s sister that I revived half-remembered tales of changelings and mandrake 
roots that Jem had spun long ago. 

x What does this passage further 
reveal about Maycomb 
townspeople?   

x What does this passage reveal 
about Aunt Alexandra?   

x Why do you believe Aunt 
Alexandra and Atticus have such 
different attitudes toward Scout's 
upbringing?  
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Unit:  The Impact of Prejudice on Morals and Justice 
Anchor Text:  To Kill a Mockingbird 
 
Lesson 27: Can't We All Just Get Along?  External and Internal Conflict 

Standard Agenda 
Cite the textual evidence that most strongly supports an analysis of 
what the text says explicitly as well as inferences drawn from the 
text (RL 8.1) 

10. Journal Entry 
11. Unpack the Learning Target 
12. Review notes 
13. Read Aloud:  Chapter 14  
14. Review Chapter 14 worksheet 
6.  Go over the process for the gallery 
walk: 
x Round 1:  Identify type of conflict 
x Round 2:  Find a quote that supports it 
x Round 3:  Explain how the quote 

supports the example 
7. Go over vocabulary homework 
8.  Closing:  Connect back to Learning 
Target; connect to self 

Learning Target 
I can identify examples of internal and  external conflict in To Kill 
a Mockingbird  and cite the evidence that best supports my ideas.  

Materials 
Text:  To Kill a Mockingbird 
Chart Paper for Gallery Walk 
Reader Response Journals 
LCD Projector 
Markers 

Lesson Vocabulary 
superiority 

Assessment Notes Questions 
Careful listening to students' 
inferences 
x when responding to 

Reader Response 
questions 

x when conferring with 
group during gallery walk 

x when presenting example 
to whole class 

 
Reader Response Journal 
written responses 

Gallery walk requires adequate 
prep time 
 
Posters:  

1. Scout vs. Jem 
2. Atticus vs. Alexandra 
3. Jem vs. Dill and Scout 
4. Dill feels neglected by his 

parents 
5. Maycomb vs. Finch Family 
6. Atticus vs. Scout 

 

¾ What examples of internal conflict 
have we seen in the novel so far?  (ex:  
Atticus's decision to defend Tom 
Robinson against the expectations of 
Maycomb) 

Support Collaboration 
x Review of answers to Reading Responsibility worksheet will 

remind students of what happened in chapter 14.   
x Learning Target will be posted or projected. 
x T will circulate during gallery walk to assist or answer 

questions. 
x Students will discuss examples and evidence with group to 

promote thinking and support writing. 
x  Modified Frayer vocabulary method will support ELLs, 

struggling readers 

Students will work in assigned groups to 
identify examples, find evidence, and 
connect evidence to examples 
 

Thinking Ahead 
Posters from today's activity can remain posted throughout the room.  Can be used later to show how to connect 
examples, quotes, and evidence. 
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Overhead: 
 
Learning Target: I can identify examples of internal 
and external conflict in To Kill a Mockingbird   
and cite the evidence that best supports my ideas. 
 
Journal 2.2 
Notes:  
 
Internal conflict is a struggle that takes place within a 
character.  
There is only 1 type of internal conflict: Man vs.Self   
 
External conflict is conflict between the character and 
an outside force.  Examples include: 

x Man vs. Man:  A character struggles with another 
character. 

x Man vs. Nature:  A character struggles with a force of nature (ex:  natural disaster) 
usually to survive. 

x Man vs. Society: In this conflict, a character or a group of characters struggle against 
the society in which they live, or the character fights against social traditions or rules 
(ex:  fight for freedom, fight for rights).  In this case, the society becomes a character 
(ex.  Maycomb as a character). 

 
Gallery Walk: 
 
Round 1 - Write what type of conflict it is and how you know 
Round 2 - Provide a quote (from Chapter 14) that supports the example 
Round 3 - Does the quote support the example?   

x This quote supports the example because it shows... 
x This quote does not support the example because it doesn't...  

Round 4 - Present to class 
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Chapter 15 
 

 
Instructional Questions Learning Activities Standards 
x Is taking the law into 

one's own hands ever 
justified?  

x How does a novel's 
historical context 
impact our 
understanding of 
events and characters?  

 

x Film and Discussion:  Students will view and discuss video clips of mob 
behavior.  Students will read the article "Examining Mob Mentality" and 
complete a graphic organizer by recording evidence of mob behavior in 
each video clip.  After reading this chapter, students will work with 
partners to identify evidence in the article that explains how Scout was 
able to diffuse the mob. 

x Strange Fruit:  Caution - disturbing content.  
In order for students to fully comprehend the danger posed to Atticus and 
Tom Robinson, students can examine the poem, read the article, watch the 
video of Billie Holiday performing the song, and/or respond to the image.  
Students can do a quickwrite in response to any of these texts, checking in 
with their feelings and opinions before sharing with a partner.  Partners 
can consider how the music adds power and meaning to the poem, or 
whether the poem works better on the page. 

11.   W.8.11a Make well-supported 
personal, cultural, textual, and 
thematic connections across 
genres.  

      RI.8.1Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.  

      RI.8.7 Evaluate the advantages 
and disadvantages of using 
different mediums (e.g., print or 
digital text, video, multimedia) to 
present a particular topic or idea.  

 
Supplemental Texts / Resources: Vocabulary: 
¾ Film:  To Kill a Mockingbird 1962 Dir. Robert Mulligan starring Gregory Peck 0:58-1:07 
¾ Video (Flash Mob) http://www.youtube.com/watch?v=bQLCZOG202k 
¾ Video (Fans rush field) http://www.nbclosangeles.com/news/local/Multiple-People-Hurt-at-LA-Coliseum-

After-USC-Win-232227771.html 
¾ Video (Motorcycles vs SUV) http://newyork.cbslocal.com/2013/09/30/watch-disturbing-video-shows-

confrontation-between-bikers-suv-in-nyc/ 
¾ Poem:  "Strange Fruit" by Abel Meerpol (aka Lewis Allan) 
¾ Video:  "Strange Fruit" originally sung by Billie Holiday 

http://www.youtube.com/watch?v=h4ZyuULy9zs&feature=kp 
¾ Article (with graphic image):  "Strange Fruit:  Anniversary of a Lynching 

http://www.npr.org/templates/story/story.php?storyId=129025516 
¾ Article:  "Examining the Mob Mentality" 

http://source.southuniversity.edu/examining-the-mob-mentality-31395.aspx 

Mob Mentality 
(herd mentality, 
mob psychology) 
Defiance 
Lynching 
Gallant 
Pastoral 
Symbolism 

 
Tasks Scaffolds / Support 
x Respond to the following questions after viewing and listening to "Strange Fruit" 

1) What do you notice?  2) How does it make you feel?  3) What do these sources 
help you understand about Tom Robinson? 

x What are the causes of mob mentality?  What is needed in order to stop a mob?  
Cite evidence from the article in your response. 

x Partner collaboration 
x Visual Aids 
x Auditory Aids 
x Graphic Organizer 
x Film to support reading comprehension 
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Chapter 15 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
Shooting on Sundays was prohibited, so Dill and I kicked Jem’s football around the 
pasture for a while, which was no fun. Dill asked if I’d like to have a poke at Boo 
Radley. I said I didn’t think it’d be nice to bother him, and spent the rest of the 
afternoon filling Dill in on last winter’s events. He was considerably impressed. 
 
“Don’t you remember me, Mr. Cunningham? I’m Jean Louise Finch. You brought us 
some hickory nuts one time, remember?” I began to sense the futility one feels when 
unacknowledged by a chance acquaintance. “I go to school with Walter,” I began 
again. “He’s your boy, ain’t he? Ain’t he, sir?” Mr. Cunningham was moved to a faint 
nod. He did know me, after all. “He’s in my grade,” I said, “and he does right well. 
He’s a good boy,” I added, “a real nice boy. We brought him home for dinner one 
time. Maybe he told you about me, I beat him up one time but he was real nice 
about it. Tell him hey for me, won’t you?” Atticus had said it was the polite thing to 
talk to people about what they interested in, not about what you were interested in. 
Mr. Cunningham displayed no interest in his son, so I tackled his entailment once 
more in a last-ditch effort to make him feel at home.  

“Go home, Jem,” he said. “Take Scout and Dill 
home.” We were accustomed to prompt, if not 
always cheerful acquiescence to Atticus’s 
instructions, but from the way he stood Jem 
was not thinking of budging. “Go home, I 
said.” Jem shook his head. As Atticus’s fists 
went to his hips, so did Jem’s, and as they 
faced each other I could see little resemblance 
between them: Jem’s soft brown hair and 
eyes, his oval face and snug-fitting ears were 
our mother’s, contrasting oddly with Atticus’s 
graying black hair and square-cut features, 
but they were somehow alike. Mutual defiance 
made them alike. “Son, I said go home.” Jem 
shook his head. 

 
 
Suggested Close Reading Passages Discussion Questions  
As we walked up the sidewalk, we saw a solitary light burning in the distance. 
“That’s funny,” said Jem, “jail doesn’t have an outside light.” “Looks like it’s over the 
door,” said Dill. A long extension cord ran between the bars of a second-floor window 
and down the side of the building. In the light from its bare bulb, Atticus was sitting 
propped against the front door. He was sitting in one of his office chairs, and he was 
reading, oblivious of the nightbugs dancing over his head. 
 
In ones and twos, men got out of the cars. Shadows became substance as lights 
revealed solid shapes moving toward the jail door. Atticus remained where he was. 
The men hid him from view. “He in there, Mr. Finch?” a man said. “He is,” we heard 
Atticus answer, “and he’s asleep. Don’t wake him up.” In obedience to my father, 
there followed what I later realized was a sickeningly comic aspect of an unfunny 
situation: the men talked in near-whispers. 

x What is symbolic about the light bulb 
hanging outside of the jail?  (ex:  light = 
truth, knowledge; Atticus = defender of 
truth and defender of Tom; light is solitary 
like Atticus is sole protector of racial 
justice) 

 
x The people of Maycomb criticize Atticus's 

role in defending Tom Robinson.  Why, 
then, do they still have such respect for 
him?   

x How was Atticus able to maintain control 
of this potentially explosive situation?  
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Chapter 16 
 

 
Instructional Questions Learning Activities Standards 
x What is privilege?  Who  has 

privilege in our society and who 
does not?  

x What privileges, denied to Calpurnia 
and other African Americans in 
Maycomb, are afforded to Jem and 
Scout? Are they aware of these 
privileges?  

 

x Stop and Jot:  Students read the chapter 
independently.  Then, the teacher reads the chapter 
in chunks, pausing to allow students to "stop and 
jot" their ideas about evidence of privilege and/or 
Jim Crow laws.  Students will share what they 
jotted with a partner and partners will complete the 
T chart (see task below).  Allow 1-2 minutes for 
each stop and jot. 

RL.8.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.  
 

 
Supplemental Texts / Resources: Vocabulary: 

¾ http://www.pbs.org/wgbh/pages/frontline/shows/jefferson/mixed/onedrop.html 
¾ http://www.eduplace.com/graphicorganizer/pdf/tchart_eng.pdf 
¾ http://www.ferris.edu/jimcrow/what.htm 
¾ http://www.eduplace.com/ss/socsci/books/content/gfxorganizers/graph_3-col.pdf 

privilege 
oppression 
injustice 
Types of Inequality: 

� Racial Inequality 
� Gender Inequality 
� Class Inequality 

 
Tasks Scaffolds / Support 
x Complete a T-Chart in which you record (left column) and explain (right column) 

three quotes from this chapter which show that the Jim Crow laws are in effect.  
x How do the people of Maycomb view Atticus's role in defending Tom Robinson?  

Support your answers with evidence from the text. 
x Identify examples of racial, gender, and class inequality in the novel.  You may 

organize your ideas by writing a detailed paragraph, by creating the following 
chart, or in any way that clearly presents the information.  
Racial Inequality Gender Inequality Class Inequality 
Definition Definition Definition 
Example from novel Example from novel Example from novel 

 

x Stop and Jot annotation strategy 
x T chart graphic organizer 
x 3 Column graphic organizer  

(or choice of paragraph or other 
organizer) 

x Pair share 
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Chapter 16 

 
 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
“So it took an eight-year-old child to bring ‘em to their senses, 
didn’t it?” said Atticus. “That proves something—that a gang of 
wild animals can be stopped, simply because they’re still human. 
Hmp, maybe we need a police force of children… you children 
last night made Walter Cunningham stand in my shoes for a 
minute. That was enough. 

Jem heard me. He thrust his head around the connecting door. 
As he came to my bed Atticus’s light flashed on. We stayed where 
we were until it went off; we heard him turn over, and we waited 
until he was still again. Jem took me to his room and put me in 
bed beside him. “Try to go to sleep,” he said, “It’ll be all over after 
tomorrow, maybe.” 

 
Suggested Close Reading Passage Discussion Questions  
In a far corner of the square, the Negroes sat quietly in the sun, dining on sardines, 
crackers, and the more vivid flavors of Nehi Cola. Mr. Dolphus Raymond sat with them. 
“Jem,” said Dill, “he’s drinkin‘ out of a sack.” Mr. Dolphus Raymond seemed to be so 
doing: two yellow drugstore straws ran from his mouth to the depths of a brown paper 
bag. “Ain’t ever seen anybody do that,” murmured Dill. “How does he keep what’s in it 
in it?” Jem giggled. “He’s got a Co-Cola bottle full of whiskey in there. That’s so’s not to 
upset the ladies. You’ll see him sip it all afternoon, he’ll step out for a while and fill it 
back up.” “Why’s he sittin‘ with the colored folks?” “Always does. He likes ‘em better’n 
he likes us, I reckon. Lives by himself way down near the county line. He’s got a colored 
woman and all sorts of mixed chillun. Show you some of ’em if we see ‘em.” “He doesn’t 
look like trash,” said Dill. “He’s not, he owns all one side of the riverbank down there, 
and he’s from a real old family to boot.” “Then why does he do like that?” “That’s just 
his way,” said Jem. “They say he never got over his weddin‘. He was supposed to marry 
one of the—the Spencer ladies, I think. They were gonna have a huge weddin’, but they 
didn’t—after the rehearsal the bride went upstairs and blew her head off. Shotgun. She 
pulled the trigger with her toes.” “Did they ever know why?” “No,” said Jem, “nobody 
ever knew quite why but Mr. Dolphus. They said it was because she found out about 
his colored woman, he reckoned he could keep her and get married too. He’s been sorta 
drunk ever since. You know, though, he’s real good to those chillun—” “Jem,” I asked, 
“what’s a mixed child?” “Half white, half colored. You’ve seen ‘em, Scout. You know that 
red-kinky-headed one that delivers for the drugstore. He’s half white. They’re real sad.” 
“Sad, how come?” “They don’t belong anywhere. Colored folks won’t have ‘em because 
they’re half white;; white folks won’t have ’em cause they’re colored, so they’re just in-
betweens, don’t belong anywhere. But Mr. Dolphus, now, they say he’s shipped two of 
his up north. They don’t mind ‘em up north. Yonder’s one of ’em.” 

x What does this passage reveal about 
Dolphus Raymond?   

x What does this passage further 
reveal about Maycomb society? 
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Evidence Chart for To Kill a Mockingbird Performance Task 2 
Directions:  For Performance Task 2, you will need to provide evidence to support your ideas for how Scout or Jem has changed. 
Complete the chart below by referring to the following pages and recording evidence that will support your chosen examples.  
 

SCOUT 
Possible Examples Pages  Quote from the Text 

Cecil Jacobs  
 
 
 
 
 

100-102  
 

Uncle Jack 
 
 
 
 
 

114  

The Mob 
 
 
 
 
 

208,210  

Other 
 
 
 
 
 

  

Other 
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JEM 
Possible Examples Pages  Quote from the Text 

Tim Johnson 
 
 
 
 
 
 

130-131  
 

Mrs. Dubose 
 
 
 
 
 
 

147-149  

The Mob  
 
 
 
 
 
 

203-204  

Other 
 
 
 
 
 

  

Other:   
 
 
 
 
 

  

 

Evidence Chart for To Kill a Mockingbird Performance Task 2Directions: For Performance Task 2, you will need to provide evidence to support your ideas for how Scout or Jem has changed.Complete the chart below by referring to the following pages and recording evidence that will support your chosen examples.
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Chapters 17-31 
 

Overview:  Chapters 17-31 detail two major events that impact the children's understanding of their community:  the Tom Robinson 
trial and the heroism of Boo Radley when Bob Ewell attacks them.  Teachers should account for the fact that much of the evidence 
for Jem's development will come immediately after the trial, whereas the evidence for Scout's development will come at the end of the 
novel.  Therefore, students will be flagging or recording textual evidence at different points in the novel.  The trial of Tom Robinson 
occurs throughout chapters 17-21, culminating in Atticus's closing arguments to the jury and the jury's guilty verdict.  This is a 
powerful opportunity to revisit the Scottsboro trials, so that students can see the similarities in the testimonies of Victoria Price and 
Mayella Ewell, and in the efforts of Sam Leibowitz and Atticus. As with the first two assessment tasks, Assessment Task 3 should be 
followed up with Writer's Workshop, student reflection, teacher feedback, and revision before grading. This process is extremely 
important to the successful completion of the Summative Essay, in which students will combine these assessment tasks into a final, 
polished product.  Teachers should be tracking student progress along the task rubric to inform instructional decisions. 
 
It is recommended that teachers chart and post the key points of each character's testimony:  Sheriff Tate, Bob Ewell, Mayella 
Ewell, and finally, Tom Robinson.  This will help students identify inconsistencies and piece together what really happened between 
Tom and Mayella. As with the PBS documentary, Scottsboro:  An American Tragedy, students should record evidence that suggests 
Mayella is lying and Tom Robinson is innocent. This will especially help students who have chosen Jem for their character study, 
because they can then fully comprehend the shock and impact of the jury's decision, which forces Jem to confront the truth about 
race, society, and human nature.  Jem's disillusionment is a key part of his transformation from childhood and adulthood.   
 
Atticus's closing arguments are dense.  This provides an excellent opportunity for close reading.  It makes sense to divide the closing 
arguments into two sections:  the first deals with the specific facts of the case, and the second deals more with the purpose and 
function of the American justice system.   
 
Assessment Task 3 
Throughout To Kill a Mockingbird, Jem and Scout mature considerably.  Both children encounter people and events that change the 
way they view others.  Jem was deeply affected by the Tom Robinson trial and Scout learns a valuable lesson about "walking around 
in other people's skin" through her experiences with Arthur Radley.  In a well-developed paragraph, explain how your character views 
the world differently as a result of his or her experiences, and how this new perspective shows maturity. 
 
 
 
 
 
 
 
 
 
 

OPTIONAL: USE PLAY VERSION FOR CHAPTERS 17-21
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Chapters 17-21 
 

 
Instructional Questions Learning Activities Standards 
x EQ:  Does American 

law guarantee "justice 
for all"?  

x How do our 
background influence 
our choices?   

x Is it possible to 
escape the 
circumstances into 
which you were born?  
How?  What prevents 
some people from 
changing their lives 
for the better?  

 

x Close Reading in Pairs:  "A Guide to the 6th Amendment" 
Students will independently read for the gist and will share with a 
partner.  Teacher will read aloud, and students will underline 
language they feel is most powerful.  Partners will share what they 
underlined.  Partners discuss writing task, then respond in writing. 

x Close Reading in Pairs:  "Alabama Pardons 3 'Scottsboro Boys' 
After 80 Years"  Students activate prior knowledge with a 
quickwrite about the Scottsboro trials. Students will share out, 
filling in one another's gaps. Then students will  number the 
paragraphs of the text for easy referral to specific evidence.  T will 
review related vocabulary.  Students will read independently for the 
gist, underlining vocabulary.  Partners discuss gist before sharing 
out to whole class.  Partners discuss writing task, then respond in 
writing. 

x Close Reading in Groups:  Atticus's Closing Arguments  (see pp. 
50-51) 

RL.8.3 Analyze how particular 
lines of dialogue or incidents in a 
story or drama propel the action, 
reveal aspects of a character, or 
provoke a decision.  
RL.8.7 Analyze the extent to 
which a filmed or live production 
of a story or drama stays faithful 
to or departs from the text or 
script, evaluating the choices 
made by the director or actors.  

     RI.8.8 Delineate and evaluate the 
argument and specific claims in a 
text, assessing whether the 
reasoning is sound and the 
evidence is relevant and 
sufficient; recognize when 
irrelevant evidence is introduced.  
 

 
Supplemental Texts / Resources: Vocabulary: 
¾ Resource on Cooperative Group Learning: http://olc.spsd.sk.ca/DE/PD/instr/strats/coop/ 
¾ Film:  To Kill a Mockingbird 1962 Dir. Robert Mulligan starring Gregory Peck 1:07-1:43 
¾ Full Online Text of To Kill a Mockingbird:   

http://tecfaetu.unige.ch/etu-maltt/R2D2/dacostj7/stic-2/ex14/epub/ex14.pdf 
¾ Documentary:  http://www.pbs.org/wgbh/amex/scottsboro/ 
¾ Nonfiction:  http://www.ferris.edu/jimcrow/what.htm 

(revisit this piece on Jim Crow laws and etiquette so students can understand Tom's mistake in 
saying he "felt sorry" for Mayella) 

¾ Nonfiction:  http://www.nytimes.com/2013/11/22/us/with-last-3-pardons-alabama-hopes-to-
put-infamous-scottsboro-boys-case-to-rest.html?_r=0 
(Posthumous pardons granted for remaining Scottsboro Boys) 

¾ Nonfiction:  http://kids.laws.com/sixth-amendment 
(Understanding the Right to a Fair Trial)  

¾ Lawyer, Attorney, 
Council 
Counselor 

¾ Defense, Defendant 
¾ Plaintiff, Solicitor, 

Prosecution, Prosecutor 
¾ Jury, Deliberation, 

Verdict 
¾ Closing Arguments 
¾ Witness, Testimony 
¾ Contempt of court, 

Perjury 

 
 

USE PLAY VERSION FOR THESE CHAPTERS 
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Chapters 17-21 
 

 
Tasks Scaffolds / Support 
x Were the Scottsboro Boys fully protected by the Sixth Amendment?  Explain 

using examples from the documentary as well as evidence from the article. 
x Agree or disagree with the statement, "The Scottsboro Boys have finally received 

justice."  Cite specific evidence from the article to support or refute this 
assertion. 

x What inconsistencies were there between the testimonies of Mayella and Bob 
Ewell?  Cite evidence from the text to support your response.   

x As readers, are we meant to feel compassion for Mayella Ewell?  Explain, citing 
evidence from the novel.  Does the documentary, Scottsboro:  An American 
Tragedy ever offer a sympathetic view of Victoria Price and Ruby Bates?  Provide 
details from the film to support your response. 

x In what way does seeing Atticus's closing arguments versus reading them differ?  
x Which is more powerful and why:  reading about the black community standing 

for Atticus or seeing it?  What techniques does Harper Lee use to communicate 
the power of that scene?  What techniques does the director use?   

x In his closing arguments, what language or techniques does Atticus employ to 
appeal to the jury?  Cite evidence to support your response. 

x Think Pair Share 
x Collaborative Group Discussion 
x Close Reading  
x Activating Prior Knowledge 
x Annotation Strategies:  Underlining, 

Margin Notes, Stop and Jot 
x Visual Aids: Film and Documentary 
x Discussion supports writing 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
What happened after that had a dreamlike quality: in a dream I saw the jury return, moving 
like underwater swimmers, and Judge Taylor’s voice came from far away and was tiny. I saw 
something only a lawyer’s child could be expected to see, could be expected to watch for, and 
it was like watching Atticus walk into the street, raise a rifle to his shoulder and pull the 
trigger, but watching all the time knowing that the gun was empty. A jury never looks at a 
defendant it has convicted, and when this jury came in, not one of them looked at Tom 
Robinson. 
 
As Tom Robinson gave his testimony, it came to me that Mayella Ewell must have been the 
loneliest person in the world. She was even lonelier than Boo Radley, who had not been out of 
the house in twenty-five years. When Atticus asked had she any friends, she seemed not to 
know what he meant, then she thought he was making fun of her. She was as sad, I thought, 
as what Jem called a mixed child: white people wouldn’t have anything to do with her 
because she lived among pigs;; Negroes wouldn’t have anything to do with her because she 
was white. ... Nobody said, “That’s just their way,” about the Ewells. Maycomb gave them 

Jem seemed to be having a quiet fit. 
He was pounding the balcony rail 
softly, and once he whispered, 
“We’ve got him.” 
 
Jem was jumping in excitement. 
“We’ve won, haven’t we?” 
 
I shut my eyes. Judge Taylor was 
polling the jury: “Guilty… guilty… 
guilty… guilty…” I peeked at Jem: 
his hands were white from gripping 
the balcony rail, and his shoulders 
jerked as if each “guilty” was a 
separate stab between them. 
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Christmas baskets, welfare money, and the back of its hand. 
Suggested Close Reading Passages Discussion Questions  
“Gentlemen,” he was saying, “I shall be brief, but I would like to use my remaining time with you to 
remind you that this case is not a difficult one, it requires no minute sifting of complicated facts, but it 
does require you to be sure beyond all reasonable doubt as to the guilt of the defendant. To begin with, 
this case should never have come to trial. This case is as simple as black and white. “The state has not 
produced one iota of medical evidence to the effect that the crime Tom Robinson is charged with ever 
took place. It has relied instead upon the testimony of two witnesses whose evidence has not only been 
called into serious question on cross-examination, but has been flatly contradicted by the defendant. 
The defendant is not guilty, but somebody in this courtroom is. “I have nothing but pity in my heart for 
the chief witness for the state, but my pity does not extend so far as to her putting a man’s life at stake, 
which she has done in an effort to get rid of her own guilt. “I say guilt, gentlemen, because it was guilt 
that motivated her. She has committed no crime, she has merely broken a rigid and time-honored code 
of our society, a code so severe that whoever breaks it is hounded from our midst as unfit to live with. 
She is the victim of cruel poverty and ignorance, but I cannot pity her: she is white. She knew full well 
the enormity of her offense, but because her desires were stronger than the code she was breaking, she 
persisted in breaking it. She persisted, and her subsequent reaction is something that all of us have 
known at one time or another. She did something every child has done—she tried to put the evidence of 
her offense away from her. But in this case she was no child hiding stolen contraband: she struck out 
at her victim—of necessity she must put him away from her—he must be removed from her presence, 
from this world. She must destroy the evidence of her offense. “What was the evidence of her offense? 
Tom Robinson, a human being. She must put Tom Robinson away from her. Tom Robinson was her 
daily reminder of what she did. What did she do? She tempted a Negro. “She was white, and she 
tempted a Negro. She did something that in our society is unspeakable: she kissed a black man. Not an 
old Uncle, but a strong young Negro man. No code mattered to her before she broke it, but it came 
crashing down on her afterwards. “Her father saw it, and the defendant has testified as to his remarks. 
What did her father do? We don’t know, but there is circumstantial evidence to indicate that Mayella 
Ewell was beaten savagely by someone who led almost exclusively with his left. We do know in part 
what Mr. Ewell did: he did what any God-fearing, persevering, respectable white man would do under 
the circumstances—he swore out a warrant, no doubt signing it with his left hand, and Tom Robinson 
now sits before you, having taken the oath with the only good hand he possesses—his right hand. “And 
so a quiet, respectable, humble Negro who had the unmitigated temerity to ‘feel sorry’ for a white 
woman has had to put his word against two white people’s. I need not remind you of their appearance 
and conduct on the stand—you saw them for yourselves. The witnesses for the state, with the 
exception of the sheriff of Maycomb County, have presented themselves to you gentlemen, to this court, 
in the cynical confidence that their testimony would not be doubted, confident that you gentlemen 
would go along with them on the assumption—the evil assumption—that all Negroes lie, that all 
Negroes are basically immoral beings, that all Negro men are not to be trusted around our women, an 
assumption one associates with minds of their caliber. “Which, gentlemen, we know is in itself a lie as 
black as Tom Robinson’s skin, a lie I do not have to point out to you. You know the truth, and the truth 
is this: some Negroes lie, some Negroes are immoral, some Negro men are not to be trusted around 
women—black or white. But this is a truth that applies to the human race and to no particular race of 
men. There is not a person in this courtroom who has never told a lie, who has never done an immoral 

Suggested Protocol:  
� Students number the 

paragraphs.  It is advised to 
photocopy from the book or paste 
into a word document with plenty 
of space for students to write 
margin notes.   

� Students read this first half of the 
closing arguments independently, 
for the overall gist.   

� T reads aloud, chunking the text 
paragraph by paragraph.   

� T says:  Stop and Jot, students 
jot the gist of each paragraph in 
the margins (about 1 minute) 

� T reveals discussion question: 
What does Atticus want the 
jury to understand?   

� T reminds students to refer to the 
text in their discussions. 

� Groups discuss, T circulates to 
observe, redirect, facilitate, 
answer questions as necessary.  

� Groups share out their answers 
to discussion question  

� T reveals writing task  
(see page 52) 

� Students respond individually, in 
writing. 

� Students share out. 
 
Possible evidence is highlighted 
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thing, and there is no man living who has never looked upon a woman without desire.” 
Suggested Close Reading Passages Discussion Questions  
“One more thing, gentlemen, before I quit. Thomas Jefferson once said that all men are 
created equal, a phrase that the Yankees and the distaff side of the Executive branch in 
Washington are fond of hurling at us. There is a tendency in this year of grace, 1935, for 
certain people to use this phrase out of context, to satisfy all conditions. The most ridiculous 
example I can think of is that the people who run public education promote the stupid and 
idle along with the industrious—because all men are created equal, educators will gravely tell 
you, the children left behind suffer terrible feelings of inferiority. We know all men are not 
created equal in the sense some people would have us believe—some people are smarter than 
others, some people have more opportunity because they’re born with it, some men make 
more money than others, some ladies make better cakes than others—some people are born 
gifted beyond the normal scope of most men. “But there is one way in this country in which 
all men are created equal—there is one human institution that makes a pauper the equal of a 
Rockefeller, the stupid man the equal of an Einstein, and the ignorant man the equal of any 
college president. That institution, gentlemen, is a court. It can be the Supreme Court of the 
United States or the humblest J.P. court in the land, or this honorable court which you serve. 
Our courts have their faults, as does any human institution, but in this country our courts 
are the great levelers, and in our courts all men are created equal. “I’m no idealist to believe 
firmly in the integrity of our courts and in the jury system—that is no ideal to me, it is a 
living, working reality. Gentlemen, a court is no better than each man of you sitting before me 
on this jury. A court is only as sound as its jury, and a jury is only as sound as the men who 
make it up. I am confident that you gentlemen will review without passion the evidence you 
have heard, come to a decision, and restore this defendant to his family. In the name of God, 
do your duty.” 

Suggested Protocol:  
� Students number the 

paragraphs.  It is advised to 
photocopy from the book or paste 
into a word document with plenty 
of space for students to write 
margin notes.   

� Students read this second half of 
the closing arguments 
independently, for the overall gist.   

� T reads aloud, chunking the text 
paragraph by paragraph.   

� T says:  Stop and Jot, students 
jot the gist of each paragraph in 
the margins (about 1 minute) 

� T reveals discussion question: 
According to Atticus, does 
American law guarantee 
"justice for all"?    

� T reminds students to refer to the 
text in their discussions. 

� Groups discuss, T circulates to 
observe, redirect, facilitate, 
answer questions as necessary.  

� Groups share out their answers 
to discussion question  

� T reveals writing task  
(see page 52) 

� Students respond individually, in 
writing. 

� Students share out. 
 
Possible evidence is highlighted 
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Unit:  The Impact of Prejudice on Morals and Justice 
Anchor Text:  To Kill a Mockingbird 
 
Lesson 32: Close Reading:  Alabama Pardons 3 'Scottsboro Boys' After 80 Years 

Standard Agenda 
Determine a central idea of a text and analyze its development 
over the course of the text, including its relationship to 
supporting ideas; provide an objective summary of the text (RI 
8.2) 

15. Unpack the Learning Target and meaning 
of the word "gist" 

16. Journal 2.6 (activating prior knowledge):  
Write what you know about the Scottsboro 
Boys 

17. T will advise students to number the 
paragraphs, and will review vocabulary:   

18. Reading Task:  Students will read the 
entire article independently to get the 
"gist" 
x Second Read:  Teacher will read the 

article aloud 
x Discussion Task:  Small groups will 

have an initial conversation around the 
question: What is this article about?  
How do you know? Groups will share 
out to the whole class. 

x Students will summarize the class 
discussion by writing a response to the 
question:  What is this article about? 

5.  Closing:  Connect back to Learning Target 
and Journal 

Learning Target 
I can independently read and summarize a nonfiction text. 
 

Materials 
Copies of article 
Reader Response Journals 
LCD Projector 
 

Lesson Vocabulary 
gist 
posthumous 
unanimously 
pardon 
recanted  
catharsis 

Assessment Notes Questions 
Careful listening to students' 
comments 
x when discussing question 

with small group 
x when sharing out to 

whole class 
Reader Response Journal 
written responses and 
summary 

Stay in Detextives groups for 
now. 
 
90 minutes 

¾ What do we mean when we say, "what is 
the gist?"   

¾ What is this article about?  
¾ Why is it important to be able to read 

nonfiction independently?  What do you 
do to be successful? 

Support Collaboration 
x Learning Target will be posted or projected. 
x T will read article aloud so students can hear correct 

inflection, pronunciation, enunciation 
x T will circulate during small group discussions to assist or 

answer questions. 
x Discussion supports writing 

Students will work in assigned groups to 
discuss the meaning of the article 
 

Thinking Ahead 
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Sample Overhead for Close Reading of Atticus's Closing Arguments 
 
Learning Target:  I can analyze a particular scene in a text and consider how it fits into the 
overall theme. 
 

1. Reading Task:  Independently read pages 230 - 232 
 

2. Stop and Jot:  What is the "gist" of the paragraph? Write notes in the margin. 
 

3. Discussion:  What does Atticus want the jury to understand? 
 

4. Writing Task:   
According to Atticus, what were the "crimes" of Mayella Ewell and Tom Robinson?  
Cite textual evidence to support your response and explain what it shows about 
Maycomb society. 

 
 
 

1. Reading Task: Independently read page 233 
 

2. Stop and Jot:  What is the "gist" of the paragraph? Write notes in the margin. 
 

3. Discussion: According to Atticus, does American law guarantee "justice for all"? 
 

4. Writing Task:  According to Atticus, what is the "duty" of the jury?  Cite textual 
evidence to support your response and explain what Atticus expects the jury to do. 
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Chapters 22-26 

 
 
Instructional Questions Learning Activities Standards 
x Is loss of innocence a 

necessary part of 
growing up? 

x What makes children 
more accepting of 
others than adults?  
What causes people 
to become more 
judgmental? 

x Inside/Outside Circle:  Divide the class into two concentric circles, 
inside circle facing outside circle.  Post the following question:  Should 
Atticus have done more to protect his children from the world's ugliness? If 
so, what?  Have students discuss the first question, then outer circle 
rotates clockwise and discuss the same question with new partners. 

x Group Presentation:  Divide poem "If" by stanza.  Assign a stanza to 
each group (some groups may have the same stanza).  Groups must 
discuss how the stanza relates to characters or events in the novel.  
Groups will chart their ideas on chart paper.  T will post stanzas in order 
around the room.  Groups present their ideas to the whole class. 

x Two-Column Notes:  Students will fold a page in their Reader Response 
Journals to create two columns.  They will work in pairs generate lists of 
reasons for why Tom Robinson should have chosen to wait for an appeal 
and reasons for why he would try to escape.  Partners will share with the 
whole class and all students add to their lists as they hear the ideas of 
their classmates.  Afterword, students write a brief explanation of why 
they agree or disagree with Tom's decision to run. 

RL.8.3 Analyze how 
particular lines of dialogue 
or incidents in a story or 
drama propel the action, 
reveal aspects of a 
character, or provoke a 
decision.  

10.  RL.8.11 Interpret, analyze, 
and evaluate narratives, 
poetry, and drama, 
artistically and ethically by 
making connections to: 
other texts, ideas, cultural 
perspectives, eras, personal 
events, and situations.  
 

 
Supplemental Texts / Resources: Vocabulary: 
¾ Film:  To Kill a Mockingbird 1962 Dir. Robert Mulligan starring Gregory Peck 1:43 - 1:51 
¾ Resource:  Inside/Outside Circles Activity:  

http://www.theteachertoolkit.com/index.php/tool/inside-outside-circles 
¾ "If" - by Rudyard Kipling (poem)   
¾ "After You, My Dear Alphonse" by Shirley Jackson.  Themes:  Racism can be subtle but still 

very damaging, children often do not participate in the social constructs of adults. 

Cynical  
Furtive 
Appeal 
Acquittal 
Persecution 
Hypocrisy 

 
Tasks Scaffolds / Support 
x Compare Mrs. Merriweather and Mrs. Wilson.  In what ways are they alike?  

Provide evidence from both the novel and the story to support your response. 
x How has Scout changed at the end of chapter 24?  Provide evidence from the 

text to support your response. 
x Was Jem more helped or hurt by his exposure to racism and prejudice?  Cite 

evidence from the text to support your argument.  

x Visual Aids 
x Film to support reading comprehension 
x Collaborative group work 
x Two-Column Notes 
x Possible Omission:  Aunt Alexandra's 

missionary circle in chapter 24 
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Chapters 22-26 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout Jem  
I remembered the distant disastrous occasion when I 
rushed to young Walter Cunningham’s defense. Now I 
was glad I’d done it. “Soon’s school starts I’m gonna 
ask Walter home to dinner,” I planned, having 
forgotten my private resolve to beat him up the next 
time I saw him. “He can stay over sometimes after 
school, too. Atticus could drive him back to Old 
Sarum. Maybe he could spend the night with us 
sometime, okay, Jem?” 
 
Aunt Alexandra got up from the table and swiftly 
passed more refreshments, neatly engaging Mrs. 
Merriweather and Mrs. Gates in brisk conversation. 
When she had them well on the road with Mrs. 
Perkins, Aunt Alexandra stepped back. She gave Miss 
Maudie a look of pure gratitude, and I wondered at the 
world of women. Miss Maudie and Aunt Alexandra had 
never been especially close, and here was Aunty 
silently thanking her for something. For what, I knew 
not. I was content to learn that Aunt Alexandra could 
be pierced sufficiently to feel gratitude for help given. 
There was no doubt about it, I must soon enter this 
world, where on its surface fragrant ladies rocked 
slowly, fanned gently, and drank cool water. 
 
“Well, coming out of the courthouse that night Miss 
Gates was—she was goin‘ down the steps in front of 
us, you musta not seen her—she was talking with 
Miss Stephanie Crawford. I heard her say it’s time 
somebody taught ’em a lesson, they were gettin‘ way 
above themselves, an’ the next thing they think they 
can do is marry us. Jem, how can you hate Hitler so 
bad an‘ then turn around and be ugly about folks 
right at home—” 

It was Jem’s turn to cry. His face was streaked with angry tears as we made 
our way through the cheerful crowd. “It ain’t right,” he muttered, all the way 
to the corner of the square where we found Atticus waiting. 
 
“It’s like bein‘ a caterpillar in a cocoon, that’s what it is,” he said. “Like 
somethin’ asleep wrapped up in a warm place. I always thought Maycomb 
folks were the best folks in the world, least that’s what they seemed like.” 
 
“You know something, Scout? I’ve got it all figured out, now. I’ve thought 
about it a lot lately and I’ve got it figured out. There’s four kinds of folks in 
the world. There’s the ordinary kind like us and the neighbors, there’s the 
kind like the Cunninghams out in the woods, the kind like the Ewells down 
at the dump, and the Negroes.” 
 
“Background doesn’t mean Old Family,” said Jem. “I think it’s how long 
your family’s been readin‘ and writin’. Scout, I’ve studied this real hard and 
that’s the only reason I can think of. 
 
“That’s what I thought, too,” he said at last, “when I was your age. If there’s 
just one kind of folks, why can’t they get along with each other? If they’re all 
alike, why do they go out of their way to despise each other? Scout, I think 
I’m beginning to understand something. I think I’m beginning to understand 
why Boo Radley’s stayed shut up in the house all this time… it’s because he 
wants to stay inside.” 
 
I lay on my stomach, reached down and poked him. He rolled up. Then, 
feeling safe, I suppose, he slowly unrolled. He traveled a few inches on his 
hundred legs and I touched him again. He rolled up. Feeling sleepy, I 
decided to end things. My hand was going down on him when Jem spoke. 
Jem was scowling. It was probably a part of the stage he was going through, 
and I wished he would hurry up and get through it. He was certainly never 
cruel to animals, but I had never known his charity to embrace the insect 
world. “Why couldn’t I mash him?” I asked. “Because they don’t bother you,” 
Jem answered in the darkness. 
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Chapters 22-26 
 

 
Suggested Close Reading Passages Discussion Questions  
She printed DEMOCRACY in large letters. “Democracy,” she said. 
“Does anybody have a definition?” “Us,” somebody said. I raised 
my hand, remembering an old campaign slogan Atticus had once 
told me about. “What do you think it means, Jean Louise?” 
“‘Equal rights for all, special privileges for none,’” I quoted. “Very 
good, Jean Louise, very good,” Miss Gates smiled. In front of 
DEMOCRACY, she printed WE ARE A. “Now class, say it all 
together, ‘We are a democracy.’” We said it. Then Miss Gates said, 
“That’s the difference between America and Germany. We are a 
democracy and Germany is a dictatorship. Dictator-ship,” she 
said. “Over here we don’t believe in persecuting anybody. 
Persecution comes from people who are prejudiced." 
 
Mrs. Merriweather turned back to her neighbor. “There’s one 
thing I truly believe, Gertrude,” she continued, “but some people 
just don’t see it my way. If we just let them know we forgive ‘em, 
that we’ve forgotten it, then this whole thing’ll blow over.” “Ah—
Mrs. Merriweather,” I interrupted once more, “what’ll blow over?” 
Again, she turned to me. Mrs. Merriweather was one of those 
childless adults who find it necessary to assume a different tone 
of voice when speaking to children. “Nothing, Jean Louise,” she 
said, in stately largo, “the cooks and field hands are just 
dissatisfied, but they’re settling down now—they grumbled all 
next day after that trial.” Mrs. Merriweather faced Mrs. Farrow: 
“Gertrude, I tell you there’s nothing more distracting than a sulky 
darky. Their mouths go down to here. Just ruins your day to 
have one of ‘em in the kitchen. You know what I said to my 
Sophy, Gertrude? I said, ’Sophy,‘ I said, ’you simply are not being 
a Christian today. Jesus Christ never went around grumbling 
and complaining,‘ and you know, it did her good. She took her 
eyes off that floor and said, ’Nome, Miz Merriweather, Jesus never 
went around grumblin‘.’ I tell you, Gertrude, you never ought to 
let an opportunity go by to witness for the Lord.” 

x Does Scout's definition of democracy apply to Maycomb? 
x What is ironic about Miss Gates' explanation of the difference 

between America and Germany? 
 
 
 
 
 
 
 
 
 
 
x How do the ladies of Aunt Alexandra's missionary circle 

reveal their hypocrisy?  
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Chapters 27-31 
 

 
Instructional Questions Learning Activities Standards 
x EQ:  How do children 

learn right from 
wrong? 

x EQ:  How do our 
experiences affect the 
way we view others?  

x How can a work of 
literature teach us 
about ourselves?   

x Questions for the Characters:  Distribute a Post-It note to each 
student.  Have the students choose from a list of characters from the 
novel.  Students must ask a critical thinking discussion question 
directed at a character (ex:  To Scout:  What made you cry when you 
saw Boo Radley in your house?)  When they've written their question 
students stick the question up on the board. After a few questions 
are on the board, students come up and take someone else's 
question.  Students create two columns by folding a page of their 
Reader Response Journal lengthwise.  Students stick the question in 
the left column and answer it in character in the right column. 
Students share responses to the whole class.  

x Back to the Beginning: After finishing the book, go back and re-
read and discuss the first two paragraphs of the novel.  Have 
students respond to the following prompt:  Do you agree with Scout 
or Jem about how it all started?  What was effective about having 
adult-Scout narrate the events, rather than child-Scout? 

x Socratic Seminar Discussion in preparation for the summative 
essay.  Have students discuss the ways that Scout changed 
throughout the novel and the ways that Jem changed.  Students 
should share what evidence they plan to use and why.   

x End of Unit Reflection (see pages 66-67) 

RL.8.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.  
SL.8.1a Come to discussions 
prepared, having read or 
researched material under 
study; explicitly draw on that 
preparation by referring to 
evidence on the topic, text, or 
issue to probe and reflect on 
ideas under discussion.  
SL.8.1 b. Follow rules for 
collegial discussions and 
decision-making, track 
progress toward specific goals 
and deadlines, and define 
individual roles as needed.  
 

 
Supplemental Texts / Resources: Vocabulary: 
¾ Film:  To Kill a Mockingbird 1962 Dir. Robert Mulligan starring Gregory Peck 1:51-2:09 
¾ Resource:  Good Discussion Questions 

http://homepages.wmich.edu/~acareywe/discussion.html 

Connived 
Timid 
Apprehensive 

 
Tasks Scaffolds / Support 
x Identify two characters in To Kill a Mockingbird that function as symbolic 

mockingbirds (characters whose innocence is hurt or destroyed by the prejudice of 
others). Support your analysis citing specific evidence from the novel.   
 

x Possible Omission (not central to 
character development of Scout or Jem): 
Miss Tutti and Frutti, chapter 27 
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Chapters 27-31 
 

 
Textual Evidence in Support of Character Development for Assessment Task 
Scout 
The weather was unusually warm for the last day of October. We didn’t even need jackets. The wind was growing stronger, and Jem 
said it might be raining before we got home. There was no moon. The street light on the corner cast sharp shadows on the Radley 
house. I heard Jem laugh softly. “Bet nobody bothers them tonight,” he said. Jem was carrying my ham costume, rather awkwardly, 
as it was hard to hold. I thought it gallant of him to do so. “It is a scary place though, ain’t it?” I said. “Boo doesn’t mean anybody 
any harm, but I’m right glad you’re along.” 
 
“Okay,” I said, quite content with thirty cents and Cecil. I went with Cecil down to the front of the auditorium, through a door on one 
side, and backstage. I got rid of my ham costume and departed in a hurry, for Mrs. Merriweather was standing at a lectern in front of 
the first row of seats making last-minute, frenzied changes in the script. “How much money you got?” I asked Cecil. Cecil had thirty 
cents, too, which made us even. 
 
People have a habit of doing everyday things even under the oddest conditions. I was no exception: “Come along, Mr. Arthur,” I heard 
myself saying, “you don’t know the house real well. I’ll just take you to the porch, sir.” He looked down at me and nodded. I led him 
through the hall and past the livingroom. “Won’t you have a seat, Mr. Arthur? This rocking-chair’s nice and comfortable.” My small 
fantasy about him was alive again: he would be sitting on the porch… right pretty spell we’re having, isn’t it, Mr. Arthur? Yes, a right 
pretty spell. Feeling slightly unreal, I led him to the chair farthest from Atticus and Mr. Tate. It was in deep shadow. Boo would feel 
more comfortable in the dark. 
  
Atticus sat looking at the floor for a long time. Finally he raised his head. “Scout,” he said, “Mr. Ewell fell on his knife. Can you 
possibly understand?” Atticus looked like he needed cheering up. I ran to him and hugged him and kissed him with all my might. 
“Yes sir, I understand,” I reassured him. “Mr. Tate was right.” Atticus disengaged himself and looked at me. “What do you mean?” 
“Well, it’d be sort of like shootin‘ a mockingbird, wouldn’t it?” 
 
I put my foot on the top step and stopped. I would lead him through our house, but I would never lead him home. “Mr. Arthur, bend 
your arm down here, like that. That’s right, sir.” I slipped my hand into the crook of his arm. He had to stoop a little to accommodate 
me, but if Miss Stephanie Crawford was watching from her upstairs window, she would see Arthur Radley escorting me down the 
sidewalk, as any gentleman would do. 
 
Neighbors bring food with death and flowers with sickness and little things in between. Boo was our neighbor. He gave us two soap 
dolls, a broken watch and chain, a pair of good-luck pennies, and our lives. But neighbors give in return. We never put back into the 
tree what we took out of it: we had given him nothing, and it made me sad. 
 
Atticus was right. One time he said you never really know a man until you stand in his shoes and walk around in them. Just 
standing on the Radley porch was enough. 
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Suggested Close Reading Passage Discussion Questions  
“I don’t like it, Atticus, I don’t like it at all,” was Aunt Alexandra’s 
assessment of these events. “That man seems to have a 
permanent running grudge against everybody connected with 
that case. I know how that kind are about paying off grudges, but 
I don’t understand why he should harbor one—he had his way in 
court, didn’t he?” “I think I understand,” said Atticus. “It might 
be because he knows in his heart that very few people in 
Maycomb really believed his and Mayella’s yarns. He thought 
he’d be a hero, but all he got for his pain was… was, okay, we’ll 
convict this Negro but get back to your dump. He’s had his fling 
with about everybody now, so he ought to be satisfied. He’ll settle 
down when the weather changes.” 

x According to Atticus, why is Bob Ewell so bent on revenge, 
even though he won the case against Tom Robinson?  
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Unit:  The Impact of Prejudice on Morals and Justice 
Anchor Text:  To Kill a Mockingbird 
 
Lesson: Socratic Seminar / End of Novel Discussion 

Standards Agenda 
SL.8.1a Come to discussions prepared, having read or 
researched material under study; explicitly draw on that 
preparation by referring to evidence on the topic, text, or issue 
to probe and reflect on ideas under discussion. 
SL.8.1d Acknowledge new information expressed by others, 
and, when warranted, qualify or justify their own views in light 
of the evidence presented. 

1. Unpack the Learning Target and meaning 
of the word "professionalism" 
2. Students will review what they wrote in 
response to today's discussion prompts. 
3.  Body Vote:  T will pose discussion 
questions.  Students must stand (but not 
speak) to indicate their choices. 

 
x Stand if Atticus was most responsible. 

(children / Bob Ewell / Alexandra / 
Maycomb Society) 

x Stand if Jem was more helped 
x Stand if Atticus did all he could 
x Stand if Scout has the better understanding  

 
4.  T will review rules for Socratic Seminar 
and Outer Circle responsibilities 
5.  Closing:  Connect back to Learning Target 

Learning Target 
I can prepare for a group discussion by writing down my ideas 
and looking for evidence ahead of time.  I can present my ideas 
in a group discussion with professionalism .  
 

Materials 
To Kill a Mockingbird 
Homework Journals 
Socratic Seminar Outer Circle Feedback Form 
LCD projector 

Lesson Vocabulary 
 
 

Assessment Notes Questions 
Careful listening to students' 
comments 
x when discussing 

questions with group 
x when sharing outer circle 

feedback 
Homework Journal written 
responses and cited evidence 

 1. Who was most responsible for what 
happened to Jem and Scout at the end of the 
novel?  
2. Was Jem more hurt or helped by his 
exposure to the racism and prejudice in 
Maycomb?   
3.  Should Atticus have done more to protect 
his children from the "ugly things" in the 
world? 
4.  At the end of the novel, who has a better 
understanding of people, Jem or Scout?  

Support Collaboration 
x Learning Target will be posted or projected. 
x T will mediate discussion (as needed) 
x Discussion supports writing 

Students will discuss the prompts in two 
groups 
 

Thinking Ahead 
Drafting 3rd body paragraph of summative assessment 
 
 
 
 
 

http://www.corestandards.org/ELA-Literacy/SL/8/1/a/
http://www.corestandards.org/ELA-Literacy/SL/8/1/d/
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Unit:  The Impact of Prejudice on Morals and Justice      
Anchor Text:  To Kill a Mockingbird         
             
Lesson: Writers' Workshop, Performance Task 3 Peer Review 

Standard Agenda 
With some guidance and support from peers and adults, develop 
and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on how well purpose 
and audience have been addressed (W.8.5) 

19. Unpack the Learning Target 
20. Review reflection sheet 
21. Review process for Writer's Workshop 
x Team numbers lines 
x Author reads aloud, team takes notes 
x Author is silent, takes notes as team 

discusses warm and cool feedback 
x Author responds with clarifying 

questions, comments 
7. Reflection 
8.  Closing:  Connect back to Learning 
Target; connect to self (has the process 
become easier, more natural?) 

Learning Target 
With the help of my classmates, I can determine ways to improve 
my writing. 

Materials 
Copies of Performance Task 3 
Writer's Workshop Reflection Handout 
LCD Projector 
 

Lesson Vocabulary 
Writer's workshop 

Assessment Notes Questions 
Careful listening to students' 
comments 
x when providing warm 

and cool feedback to 
author 

x when author responds or 
asks for clarification 

x to whole class after the 
process is completed 
once 

 
Review  of collected 
Reflection Sheets 
 

Writers Workshop groups 
812:  45 minute period, students 
will workshop in pairs 
 
811:  Given a 90 minute period, 
strict adherence (to the extent 
possible) to 20 mins per author is 
needed. 
 
Some students will need to 
complete task in revision. 
 
 

¾ What is the purpose of writers' 
workshop? 

¾ Why is it be beneficial to have 
classmates look at our writing with us? 
 

Support Collaboration 
x Learning Target will be posted or projected. 
x T will circulate during group discussions to monitor protocol, 

assess whether students are using language grounded in task 
and rubric. 

x Students will discuss strengths and areas in need of 
improvement with group to promote thinking and support 
writing. 

Students will work in assigned groups to 
provide peer feedback on performance 
task 3 
 
Groups are mixed levels, task-alike  
 

Thinking Ahead 
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 Exceptional  4 Capable  3 Developing   2 Emerging   1 
Ideas 
Shows 
understanding of 
the assignment 
and the story 
 
x 1 

-ideas make clear 
connections that draw 
upon relevant background 
information  
-thoughtfully and 
thoroughly explains how 
and why Jem or Scout 
changed  

-ideas are clear, original, 
and focused  
- thoroughly explains 
how and why Jem or 
Scout changed 

-ideas are reasonably 
clear 
-simply states or implies 
how Jem or Scout 
changed and why 

-ideas are unclear or 
incomplete 
-does not mention how 
or why Jem or Scout 
changed 

Development    
Shows relationship  
between ideas, 
examples, and  
evidence 
 
x 2 

-introduces topic clearly 
and originally, previewing 
what is to follow 
-provides detailed, 
original examples that 
clearly show how Jem or 
Scout changed 
-skillfully introduces 
quotes from the text that 
clearly add to and support 
the examples 
 -thoughtfully and 
accurately explains all 
examples and quotes, and 
makes clear connections 
to thesis statement 
-provides a powerful 
conclusion that clearly 
reinforces the evidence 
and examples 

-introduces topic clearly, 
previewing what is to 
follow 
- provides detailed 
examples that clearly 
show how Jem or Scout 
changed  
- includes quotes from 
the text that clearly add 
to and support the 
examples 
-explains the quotes  
without repeating the 
language of the quotes  
-makes clear connections 
to thesis statement 
-provides a conclusion 
that clearly reinforces 
the evidence and 
examples  

-attempts to introduce 
the topic while 
suggesting what is to 
follow 
-provides examples that 
suggest how Jem or 
Scout changed 
-includes quotes from the 
text that mostly support 
the examples 
-attempts to explain and 
connect the examples 
and quotes, but is 
unsuccessful and/or may 
repeat the language of 
the quotes 
-conclusion generally 
follows from the evidence 
and examples 
 

-fails to introduce the 
topic and/or preview 
what is to follow  
-provides no examples, 
or examples do not 
show how Jem or Scout 
changed 
-provides incorrect 
details or information 
-quotes are: 
x missing 
x not explained 
x made up 
x unrelated to 

examples 
-conclusion is missing 
or unrelated to 
evidence and examples 
 

Organization 
Shows how the 
structure or flow of 
the paragraph 
supports the ideas 
 
x 1 

- uses transition phrases 
to organize ideas, 
examples, and evidence 
with sophistication 
-arranges examples in 
such a way that the ideas 
are made stronger  
-writing "flows" and is 
interesting, and drives the 
reader to want to know 
more 

-uses transition words or 
phrases to organize 
ideas, examples, and 
evidence  
-arranges examples and 
evidence logically  
-writing "flows" and is 
easy to follow 

-attempts to use 
transition words or 
phrases to organize 
ideas, examples, and 
evidence  
-examples and evidence 
are arranged somewhat 
logically 
-writing does not "flow, 
causing the reader to 
stop or re-read  

-transition phrases are 
missing and/or do not 
organize ideas, 
examples, and evidence 
-examples and 
evidence are not 
arranged logically 
-writing is 
disorganized and 
confusing 

Language Use 
Shows words were 
carefully chosen 
and appropriate 
for the audience 
 
x 1 

-is free of informal 
language and opinion 
words 
-makes thoughtful choices 
about which words best 
communicate ideas 
-correctly includes unit 
vocabulary throughout 
 

-is free of informal 
language (such as gonna, 
wanna, kinda, shoulda)  
-is free of opinion words 
(I think, In my opinion, I 
believe) and "you, your, 
you're" 
-correctly includes some 
unit vocabulary 

-includes some informal 
language (such as gonna, 
wanna, kinda, shoulda)  
-includes some opinion 
words (I think, In my 
opinion, I believe) and 
"you, your, you're" 
-attempts to correctly  
include unit vocabulary 

-includes too much 
informal language 
(such as gonna, wanna, 
kinda, shoulda)  
-includes too many  
opinion words (I think, 
In my opinion, I 
believe) and "you, your, 
you're" 
-does not include unit 
vocabulary 

Mechanics:  
 Shows command 
of the  conventions 
of Standard  
English 
 
x 1 

has almost no mistakes 
in:  
  - spelling 
  - punctuation 
  - capitalization 
  - grammar 
   -paragraphing 
 

has few mistakes in: 
  - spelling 
  - punctuation 
  - capitalization 
  - grammar  
  -paragraphing 
 
 

has some mistakes in:  

-spelling 

-punctuation 

-capitalization 

-grammar 

-paragraphing 
-even with mistakes, the 
writing makes sense 

has many mistakes in: 
-spelling 
-punctuation 
-capitalization 
-grammar 
-paragraphing 
-the writing does not 
make sense 
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Evidence Chart for To Kill a Mockingbird Summative Task 
Directions:  For the Summative Task, you will need to provide evidence to support your ideas for how Scout or Jem has changed over the course 
of the novel. Complete the chart below by referring to the following pages and recording evidence that will support your chosen examples.  
  
Choose 2 examples to explain in detail (leave no unanswered questions): 

x Scout learns what it means to be a lady p.318 
x Scout brings Arthur Radley p. 364 
x Scout  understands  Mr.  Tate’s  decision  p.370 
x Scout  takes  Arthur’s  arm  pp.  372-373 
x Scout reflects on the past p.374 

SCOUT 
Possible Example (explain in detail): Pages  Quote from the Text and Explanation (how has Scout changed?) 
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Choose 2 examples to explain in detail (leave no unanswered questions): 
x Jem is affected by the trial p.284 
x Jem views the people of Maycomb differently p.288 
x Jem struggles to understand people p.304 and/or p. 331 
x Jem and the roly poly bug p.319-320 
x Jem no longer believes in superstition p.341 

JEM 
Possible Example (explain in detail): Pages  Quote from the Text and Explanation (how has Jem changed?) 
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Sample Template for Body Paragraphs 
 
Transition words and phrases to help organize your ideas: 
To show change:   
At first, 
To start,  
In the beginning, 
Before,  
Initially, 

Now, 
Later on, 
Afterwards,  
Then, 
Eventually, 

To introduce a quote:  To explain a quote: 
Scout narrates, 
______said / stated / declared / explained, advised / 
begged /  
According to the text,  
As stated,  

This shows that 
This illustrates how  
This suggests that 
This demonstrates 
 

To provide a concluding statement:  
Therefore, 
Thus, 
Clearly,  
As shown 
As proven,  
 
__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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Independent Reading Project  
 
Your Task: 
According to the Pledge of Allegiance, we are "one nation, under God, indivisible, with liberty and 
justice for all."  Does American law guarantee justice for all?  Write an essay in which you examine the 
idea of "justice for all" in three cases:  The Scottsboro Boys, Emmett Till, and Tom Robinson.   
 
Be sure to: 

x Explain the circumstances of each case in your own words 
� The accusation:  Why was the defendant on trial? 
� The accusers:  Who were the plaintiffs?  What were their claims?  What motivated them 

to make the accusation?  
� The accused:  Who was or were the defendant(s)?   What really happened?  What 

evidence proved their guilt or innocence? 
� The verdict:  What was the outcome of the trial?  What role did race play in the juries' 

decisions? 
x Include textual evidence (minimum of two quotes per case) to support your ideas 
x Include the page numbers where you found the evidence  

� (Scottsboro:  An American Tragedy, 2001).  
x Connect each case to the idea of "justice for all" (does it prove or disprove it?) 
x Follow the conventions of Standard English, including spelling, capitalization, punctuation, and 

grammar. 
 
Suggested Outline: 
      1. Introduction  

2.Body Paragraph 1:  Scottsboro Boys 
a. Website:  http://www.pbs.org/wgbh/amex/scottsboro/index.html 
b. Click on The Film and More 
c. Click on Transcript 

2. Body Paragraph 2:  Emmett Till 
a. Getting Away with Murder 
b. Wolf Whistle 

3. Body Paragraph 3:  Tom Robinson 
a. To Kill a Mockingbird 

4. Conclusion 
 
Don't forget a title! 
 
Format:   
Times New Roman 
12 pt font 
1 inch margins 
Double Spaced 
 
 
 

Transition Words  
Comparing 

Similar to 
Similarly, 
Likewise, 
In comparison, 
Compared to 
Like____, ____ also 
 

Contrasting 
On one hand...on the 
other hand... 
 
Unlike 
In contrast, 
On the contrary, 
However, 
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To Kill a Mockingbird 

Unit Reflection 
 

When it came to understanding difficult passages, how helpful was Detextives? 
1 2 3 4 5 6 7 8 9 10 

Not very helpful>>>>>>>>>>>>>>>>>>>Somewhat helpful >>>>>>>>>>>>>>>>>>>>Very helpful 
 
Explain:___________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________  

How helpful was Writers’  Workshop? 
1 2 3 4 5 6 7 8 9 10 

Not very helpful>>>>>>>>>>>>>>>>>>>Somewhat helpful >>>>>>>>>>>>>>>>>>>>Very helpful 
 

Explain:___________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________  

 
Look back at your performance task reflections.  What did you rate your level of confidence on:  

Performance Task 1 Performance Task 2 Performance Task 3 

   

 

Over time, did you feel more or less confident about your writing?  
Explain:___________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________  

 
If you were to teach this unit, what would you do differently?   
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Look back at your performance task reflections.  What did you rate the level of difficulty on:  

Performance Task 1 Performance Task 2 Performance Task 3 

   

 

Over time, did you find the performance tasks more or less challenging?  
Explain:___________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________  

 

Look back at your performance task reflections.  What did you rate the level of effort you gave:  

Performance Task 1 Performance Task 2 Performance Task 3 

   

 

Over time, did you put more or less effort into doing the tasks well?  
Explain:___________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________  

 

What was your favorite thing about this unit? 
 

 

 

What was your least favorite thing about this unit? 

 
 
Other comments:   
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            To Kill a Mockingbird Performance Task 2 

Feedback 

Great job!  Here is what you did well: 

 Your opening is original and creative:  
Gallantly surpassing the "Boo" Radley 
rumors... Helping others in need in a 
compassionate way... these were the 
past ways Jeremy Atticus Finch, also 
known as Jem, started to mature and 
let his conscience guide him.   

 
 You used the single quotation mark to 

indicate dialogue within a quote 
correctly! 

  
 Your ideas are great, but somewhat 

buried under too much use of 
vocabulary words (see other column>). 
Make a connection between each 
quote and what it teaches Jem about 
the difference between right and 
wrong, since that is what you said:  
One way Jem continues to mature is by 
knowing what is ethical and what is 
not. 

Here is what you could improve: 

� Capitalize "These" in the opening.  
Also, assume your reader is familiar 
with who Jem is.  No need to include 
his full name. 
 

� Not sure I would refer to a dog, Tim 
Johnson, as "someone" who influenced 
Jem's maturity.  Can you think of a 
more accurate way to describe this 
influence? 
 

� In order for your reader to understand 
how impressed Jem was with Atticus, 
you must explain Jem's opinion of 
Atticus before Atticus shot the dog, 
and this explanation should come 
before the quote.  
 

� You really went for it with the 
vocabulary.  Most of it works well!  
Here are some that didn't quite work 
out (they're not really used incorrectly, 
but they slow down the flow of your 
ideas): peril, bewilderment, meditative, 
reasonable, contentious, qualm 
 

� Your quote about Jem and the 
camellia petals almost entirely repeats 
the example before it. 

Word Choice:  Find and Replace 
happened to encounter with  the Maycomb community - "encounter" is not quite right.  
comes to a brief end - this is an awkward use of the word "brief" 
as you can see  - never address your audience directly (this was used twice) 
I'll tell you one thing - never use first person (I, me, my) in a formal essay 
Correctly Used Vocabulary 
gallantly, compassionate, conscience, encounters, integrity, ethical, tactful,  
Repetition:  Change it Up! 
The word encounter is used too repetitiously.  
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