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UNIT 1:  KNOWLEDGE, POWER, AND RESPONSIBILITY 
Rationale for 8th Grade English Language Arts 

Anchor Text: Animal Farm 
 

“Power is not a means, it is an end.”  
– George Orwell 

 
 George Orwell’s Animal Farm is the allegorical story of farm animals that overthrow their abusive master in order to establish 
their own system of government, parodying key figures and events in the Russian Revolution.  Through this unit of study, students 
will continue to identify civil rights violations in this and other texts as well as in today's society,  and will learn to use their 
knowledge and education to advocate for themselves and protect themselves from abuses of power. Animal Farm’s relevance to 

current events is what has anchored it as a staple in adolescent education.  This relevance was most recently evidenced with the 
conflict between Russia and Ukraine, and even here in the United States with controversial subjects such as the Patriot Act, Stop 
and Frisk, and  Edward Snowden.  Furthermore, this unit supports the Social Studies curricula, in which students study various 
political and economic systems in relation to wars.  Animal Farm supports this knowledge through its portrayal of Marxism, 
capitalism, socialism, communism, and competition for power and control in the Soviet Union.   Animal Farm is appropriate for 
eighth grade because it is a complex text that uses sophisticated vocabulary, nuanced language, and contains multiple levels of 
meaning.  It is useful for teaching literary elements such as allegory, fable, allusion, and satire. 
 At I.S. 52, students arriving in 8th grade have a strong foundation in nonfiction reading, comprehension, and writing.  The 
study of Animal Farm provides further opportunities to examine nonfiction texts about the Russian Revolution, historical speeches, 
propaganda, government, the rise of dictatorships, and abuses of power throughout history.  The Common Core Standards for 9th 
grade level reading require students to analyze the development of complex characters.  This course of study will advance students’ 
skills in literary analysis, to prepare them for high school level work.  Students will continue to develop their ability to cite evidence 
from the novella to support their interpretations of themes and their judgments about characters.  While strengthening their skills in 
reading, writing, listening, and discussion, students will be reconciling their personal values with a growing social consciousness and 
sense of responsibility. 
 
Essential Questions:   

 Does knowledge come with responsibility? 

 When is it necessary to challenge those in power? 
 

 
*Essential Questions guide the learning within the unit.  It is expected that students will have an opportunity to think about, 
discuss, and write about these questions at various points throughout the unit.  Students will move from thinking about these 
questions from a personal perspective to considering their relationship to the novella and in modern society. 
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SUMMATIVE ASSESSMENT 
Planning with the End in Mind 

Your Task: 
Write a critical essay in which you discuss the connection between events and themes in George Orwell’s Animal Farm and a chosen 
quote.  In your essay, compose an argument to defend your interpretation of the quote, agree or disagree with the quote as you have 
interpreted it, and support your argument citing specific evidence from the text. 
 
Suggested Quotations:   
 ●"There are some that only employ words for the purpose of disguising their thoughts."  - Voltaire 
 ●"The truth is that all men having power ought to be mistrusted."  - James Madison 

 ●"Knowledge is a tool and like all tools, its impact is in the hands of the user."  - Dan Brown 

RL.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn 
from the text. 

RL.8.2 Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the 

characters, setting, and plot; provide an objective summary of the text.  
W.8.1 Write arguments to support claims with clear reasons and relevant evidence.  

a. Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically. 

b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the 

topic or text.  

c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.  

d. Establish and maintain a formal style.  

e. Provide a concluding statement or section that follows from and supports the argument presented.  

 
Benchmark Assessment Tasks Leading Up to Summative Assessment: 
 

1:  We have learned that Snowball and Napoleon ―were never in agreement: whatever suggestion either of them made, the other could 
be counted on to oppose it.‖  Write a critical essay in which you argue whether Snowball or Napoleon is presented as the more 

effective leader. 

 

2:  Though all of the animals are affected by Napoleon’s decisions as Leader of Animal Farm, none of them successfully protest the 
changes he makes.  Write a critical essay in which you explain how both Squealer’s techniques of propaganda and the animals’ lack 
of knowledge contributed to Napoleon’s rise in power. 

  
*Instructional Questions throughout this unit are designed to guide students toward successful completion of these tasks. 

 
**Spelling:  It is strongly recommended that teachers note the differences between American English spelling and British English 
spelling throughout the book, especially for English Language Learners.  It may be helpful to post a Two-Column chart or other 
visual reminder of the differences (for example between color and colour, and organizing and organising). 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://www.corestandards.org/ELA-Literacy/RL/8/3/
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FOUNDATIONAL STRATEGIES, PROCESSES, AND SUPPORT 
The success of this unit depends on routines and procedures that are established early on in the school year.  It is strongly 
recommended that the implementation of this unit is supported with ongoing professional development and meaningful cycles of 
inquiry work to gauge its success.  
 

SL.8.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on 
grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 

W.8.5 With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. 

RI.8.10 By the end of the year, read and comprehend literary nonfiction at the high end of the grades 6–8 text complexity band 
independently and proficiently. 

 
1. Socratic Seminar Discussions 
The use of this discussion method is an important strategy for teaching students to engage in respectful, collegial discussions.  It 
teaches them to use Accountable Talk with the support of language stems and clear expectations for behavior.  Outer circle 
participants help hold the inner circle participants accountable by providing feedback on the process, not just the content. In 
September, teachers can begin the process of teaching the Socratic Seminar Discussion Method.  Research shows that discussion 
supports thinking and writing.  By teaching students how to respond to one another appropriately, even in disagreement, teachers 
can begin to lay the foundation for a classroom culture that is safe for the kinds of emotionally charged conversations that To Kill a 
Mockingbird  may elicit.  This also ensures equity of voice in the classroom.  Students are responsible for managing their own 
discussions, redirecting as necessary, and making sure that all participants' voices are heard.   
 
2. Partner Talk 
Plan specific times during a lesson to have students discuss higher order thinking questions.  It is recommended that these 
questions be recorded in the lesson plan itself.  Strategically pair students so that they can engage in meaningful conversation, and 
so that stronger students can guide or push the thinking of their peers.  Teach students the difference between a partner 
conversation noise level versus sharing out to the whole class.  A good strategy would be the 4 L's:  Look at your partner, Lean 
toward your partner, Lower your voice, Listen attentively. Pose a question to the class.  Allow adequate time for pairs to process and 
discuss the question.  Remind students to take turns talking, and encourage them to use the Socratic Seminar language stems in 
their conversations.  Students should understand that the habits they develop during Socratic Seminar discussions should be used in 
every conversation, be it whole group, small group, pairs, or share out.  Circulate to monitor the discussions.  Have pairs share out.  
See if that changes the answer or thinking for some pairs.  Then have all students respond to the question in writing.  Students can 
also write before sharing out, depending on readiness.  
Sources:  http://teacher.scholastic.com/products/teach-english-language-learners/pdf/Kinsella_ELD_CCSS_4-19-12Handout.pdf 
      http://www.readwritethink.org/professional-development/strategy-guides/using-partner-talk-strengthen-30954.html 
 
 
 
 

http://www.corestandards.org/ELA-Literacy/SL/8/1/
http://www.corestandards.org/ELA-Literacy/W/8/5/
http://www.corestandards.org/ELA-Literacy/RI/8/10/
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3.  Close Reading 
Close reading means multiple reads of a complex text.  The text can be differentiated, or the amount of a uniform text can also be 
differentiated. In this unit, the following protocol was used: 
1.  Teacher poses a higher order thinking question 
2.  Students read independently 
3.  Teacher reads aloud, students annotate 
4.  Students discuss question in small groups  
5.  Students respond to the question in writing, citing specific evidence from the text 
6.  Students share out 
 
4.  Writers Workshop 

This strategy for self and peer evaluation requires a great deal of planning in advance.  Students must be strategically grouped.  With 
this unit, students were grouped according to chosen character, with mixed proficiency levels. Students in each group were given 
copies of each group member's assessment tasks.  This requires trust and respect among all group members.  **see Writers 
Workshop protocol and lesson plan. 
 
5.  Reader Response Journals 
The Reader Response Journals are a place for students to: 

 respond to text in writing 

 record personal reactions to text 

 generate questions  

 dialogue with a peer 

 brainstorm for and draft Assessment Tasks 

 
6.  Graphic Organizers and Post-Its 
Throughout the reading, students are given post-it notes to mark quotes in the text that they may want to include as textual evidence 
for assessment tasks.  Teachers may want to instruct students to gather evidence of Napoleon's increasing power early on.  For 
Assessment Task 2, it is important that students include evidence of Napoleon's rise in power, which is evidenced by the animals' 
continuous loss of rights and the pigs' increase in privileges (for which they alter the commandments of Animalism).  Furthermore, 
students should be paying close attention to Napoleon's abuse of power, which increases in severity over time, and the animals' many 

missed opportunities to overthrow him.   
Graphic organizers were provided to support students as they gathered evidence.  Depending on readiness, some students may not 
need to use them. ***See sample graphic organizer  
 
7.  Visual Aids 
The following charts can support students in understanding the text and should remain displayed for the duration of the unit:  

 The Seven Commandments of Animalism - Teachers can alter the commandments "in secret" as they change in the text 

 The Battles:  The Rebellion, The Battle of the Cowshed, and The Battle of the Windmill 

 Russian Revolution Key Figures and their Animal Farm Counterparts 
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8.  Vocabulary 
Vocabulary words are grouped to help students develop conceptual understanding.  Students repeatedly refer to these words as they 
appear in the novel, and are required to use them in their written assessment tasks and in discussions. Some words below are not in 
the novel, but are necessary for understanding theme and aiding students in their writing.  English Language Learners can be 
supported using explicit vocabulary instruction. 
 
Positive  
vivacious - full of energy; lively and cheerful 

conciliatory - peace-making 

articulate - able to express oneself clearly  

eloquent - able to express oneself clearly and influence others 

dignity - a sense of pride and self-respect 

 
Setting and Society* 

utopia - a perfect society where everyone is happy 

dystopia  - a society characterized by great suffering 

 

Negative 
cynical - tending to disbelieve 

ignominious - shameful, disgraceful 

morose - gloomy, depressed, irritable 

taciturn - speaking very little 

disheartened - disappointed, without hope 

obstinate - refusing to change your opinions, ideas, and behavior 
indifferent - not interested in or caring about something 

apathy - the feeling of not being interested 

cryptic - mysterious, hidden  

 

Words of Revolution 
revolution - a time when people change a ruler or political system by 

using force or violence 

rebellion - an organized attempt to change the government using 

violence; opposition to authority 

comrade - a friend, especially one who experiences difficult times 

with you 
abolish - to get rid of 

oppression - unfair and often forceful control that allows no freedom 

unity - joined together for a common purpose 

empowered - having the confidence, power, or right to do something 

tyranny - control over people that is strict, unfair, and often cruel  
treachery - actions that are not loyal to someone who trusts you; 

betrayal 

 
Words Related to Conflict 

enmity - mutual hatred or hostility, ill will 

restive - unruly, restless 

malignity - great hatred 

indignation - anger over being insulted or treated unfairly 

incited - caused 
retribution - punishment, payback 

complicity - partnership in wrongdoing 

 

Knowledge (or lack of) 

cunning - sly 
literate - able to read and write; educated 

naive - inexperienced; having an overly trusting view of the world 

innovate - to create, to make changes to 

 

Manipulation 

propaganda - ideas and statements that are often false or 
exaggerated and are spread in order to help a cause, political leader, 

or government 

scapegoat  - someone who is blamed for something bad that happens 

even if it is not his or her fault 

pretext - misleading excuse 
tactics - carefully planned action or strategy 

contrive - to plan 

coercion - use of force or threats to make someone do something 

 

Frequently Used Words 

toil - to work hard 
laborious - needing to do something slowly and with a lot of effort 

rations  - a set amount of food that is allowed  

knacker - horse slaughterer 

gambol  - frolic, skip, play 

trotter  - a pig's foot 
maxim - a rule 
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8.  Film (with suggested viewing schedule) 
Students will view the film in sections to support their understanding of the text.  Students may compare the film's portrayal of characters and 

events with that of the novel, and may discuss what effects are created through animation (in this version there is little dialogue, so music and 
animals' facial expressions provide emotional impact).   Students are often disappointed that some events in the text are not in the film; this 

provides opportunities for rich discussion about the directors' choices. This film ends differently than the text.   

*This unit was supported using the 1954 animated movie directed by Joy Batchelor and John Halas. 

 

Minutes Summary  View after chapter: 
0:00-12:00 

 

Duration: 

12 minutes 

Introduces Mr. Jones.  Mr. Jones neglects his animals while out at the bar. He returns drunk and the 

animals fear him. The animals assemble for Old Major's speech (excerpted).  A duckling used for comic 

effect throughout is introduced.  The animals sing "Beasts of England."  Old Major dies at the 

conclusion of the meeting. The noise wakes Mr. Jones, who fires his shotgun, breaking up the meeting.   

 1 

12:00-23:33 

 
Duration: 

11 minutes 

The animals have not been fed and are hungry. The animals break into the store shed, waking Mr. 

Jones, who comes and begins to whip them.  The animals rebel and chase Mr. Jones off of the farm.  
Mr. Jones returns with a posse of farmers.  Snowball leads the battle.  Snowball is shot by Mr. Jones 

and is saved by Boxer.  The animals defeat the humans.  Squealer has hidden in a pile of hay.  Jesse 

was killed, leaving a litter of puppies behind.  The animals discard the instruments of torture used by 

humans. Assembled around a bonfire, they again sing "Beasts of England."  The animals then explore 

the farmhouse.  Napoleon takes the puppies. The 7 commandments are painted on the barn wall.  

2 

23:33-28:00 

 

Duration: 
5 Minutes 

The pigs supervise the harvest.  All animals contribute after their own fashion. Boxer's strength is 

highlighted. Operations on the farm run smoothly and the animals are content. Napoleon and Squealer  

drink all of the milk.  Students should note how the colors and the music create a positive mood that is 
interrupted by Jones's spying on them. 

3 

28:00 - 38:00 

Duration: 

10 minutes 

Snowball sends the pigeons out to stir up rebellion on other farms.  The farmers discuss their problems 

at the Red Lion.  Snowball begins educating the animals and forming animal committees.  Snowball 

develops plans for building the windmill. Napoleon summons the dogs and banishes Snowball from 

Animal Farm.  He assumes sole leadership and declares Snowball a traitor.  He then presents the 

blueprint for the windmill as his own idea. 

5 

38:00 - 50:15 

 
 

Duration: 

12 minutes 

Construction of the windmill begins, under the pigs' supervision.  Napoleon hires Mr. Whymper to 

conduct business between Animal Farm and neighboring farms. Squealer informs the hens they must 
surrender their eggs. The hens rebel and are attacked by the dogs.  Several animals confess to being 

traitors and are killed. The commandment changes.  The animals are informed that the singing of 

"Beasts of England" is forbidden.  

7 

50:15 - 58:30 

Duration: 

8 minutes 

The Battle of the Windmill is fought and Mr. Jones blows up the windmill. The animals use a 

camouflaging strategy and defeat the humans again. Benjamin saves Boxer, who is shot. The pigs 

discover alcohol.  The animals begin rebuilding the windmill.  

9 

58:30 - 
1:11:00 

 

Duration: 

13 minutes 

Boxer is injured by a falling stone.  Benjamin warns the animals that the knacker has come for Boxer. 
The animals are unable to save Boxer and Boxer is taken away. Benjamin finally tells the animals about 

the changed commandments and they rebel against the pigs. Napoleon is killed.  

10 
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Frontloading:  *In this unit, historical information on the Russian Revolution is taught when students have an understanding of the 
characters and can make ready connections between historical fact and the novel's allegorical representations. 

Instructional Materials / Resources Questions Learning Activities Standard 

Aesop's Fables: 
"The Tortoise and the Hare" 
"The Dog and his Reflection" 
"Two Travelers and a Bear" 
"The Horse, Hunter, and Stag" 
"The Frogs Desiring a King" + YouTube clip: 
https://www.youtube.com/watch?v=QLuglURnyIQ 
 

 Why do you believe 
fables use talking 
animals?  To whom do 
they appeal and why? 

 Why might George 
Orwell have chosen to 
use talking animals?  

Students will underline 
wrong behavior in the 
fables and will discuss 
morals with partners.   
Students will write and 
present their own fables. 

RL.8.9 Analyze how a 

modern work of fiction 

draws on themes, 

patterns of events, or 

character types from 
myths, traditional stories, 

or religious works such as 

the Bible, including 

describing how the 

material is rendered new.  

Story: "Yertle the Turtle" - Dr. Seuss + YouTube clip: 
https://www.youtube.com/watch?v=9FFfbSWbLWw&feature=kp  

Articles:   
 "Yertle the Turtle Banned for being Too Political"  
"Yertle the Turtle Ban Lifted" 
Aristotle's Vices and Virtues: 
http://www.gradesaver.com/aristotles-ethics/study-guide/short-

summary/ 

 Is this story more of a 
warning to those in 
power for a call to 
action for those who 
are not? 

 In what way is this 
story an allegory for 
dictatorship? 

Students will identify 
examples of vices and 
virtues for Yertle and 
Mack and will discuss 
whether children should 
be protected from 
political messages in 
schools. 

RI.8.3 Analyze how a text 
makes connections 

among and distinctions 

between individuals, 

ideas, or events (e.g., 

through comparisons, 
analogies, or categories).  
 

Essay:  "Why I Write" by George Orwell 
http://orwell.ru/library/essays/wiw/english/e_wiw 
 

 What claim does 
George Orwell make 
about the process of 
writing? 

 For what personal 
reasons did Orwell 
become a writer?   

Students will discuss 
this essay with a 
partner.  Partners must 
choose one sentence 
that best represents the 
main idea and identify 
supporting evidence. 

RI.8.2 Determine a central 

idea of a text and analyze 

its development over the 
course of the text, 

including its relationship 

to supporting ideas; 

provide an objective 

summary of the text.  

Propaganda Techniques in Advertising: 
https://www.youtube.com/watch?v=AlQpt67L1es 
Propaganda Techniques and Examples:  

http://www-
tc.pbs.org/weta/reportingamericaatwar/teachers/p
df/propaganda.pdf 
http://www.propagandacritic.com/ 
 

 How is language used 
to manipulate us?  

Students will view 
commercials and 
identify the propaganda 

techniques used in 
advertising. 
Students will create an 
advertisement using a 
propaganda technique. 

SL.8.2 Analyze the 

purpose of information 
presented in diverse 

media and formats (e.g., 

visually, quantitatively, 

orally) and evaluate the 

motives (e.g., social, 
commercial, political) 

behind its presentation. 

Anticipation Guide 
 

 To what extend does 
our understanding of a 
text depend on our 
own personal beliefs?  

Students will express 
their opinions about 
statements in the 
Anticipation Guide in 
Socratic Seminar. 

SL.8.1 Engage effectively 

in a collaborative 

discussion, building on 

others’ ideas and 
expressing their own 

clearly.  

http://www.corestandards.org/ELA-Literacy/SL/8/2/
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Chapters 1-5 

 
Overview:  Chapters 1 to 5 illustrate the very different leadership styles of Napoleon and Snowball.  A hierarchy of power is 
established as the pigs take on supervisory roles due to their natural intelligence.  Snowball begins educating all of the animals, 
while Napoleon controls the education of the dogs and later restricts the education of the populace.  The integrity of the Seven 
Commandments of Animalism is violated by the pigs and Napoleon banishes Snowball from the farm.  Students will be gathering 
evidence of both approaches to leadership, since the first Assessment Task requires students to compare that of Napoleon and that of 
Snowball.  It is important that students make the distinction between a "likable" versus an "effective" leader in Snowball's case.   
 

Assessment Task 1: We have learned that Snowball and Napoleon ―were never in agreement: whatever suggestion either of them 
made, the other could be counted on to oppose it.‖  Write a critical essay in which you argue whether Snowball or Napoleon is 
presented as a more effective leader.  
 

 
Language Standards:  
Throughout the Detextives, Writer's Workshop peer feedback and revision processes, collaborative discussions, and presentations,  
students will be working toward growth in the following language standards:  
 

L.8.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  

a. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.  

b. Use an ellipsis to indicate an omission.  

c. Spell correctly  

L.8.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening.  

a. Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve particular effects (e.g., emphasizing the 

actor or the action; expressing uncertainty or describing a state contrary to fact).  

L.8.4 Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, 

choosing flexibly from a range of strategies.  

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a 

word or phrase.  

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the 
pronunciation of a word or determine or clarify its precise meaning or its part of speech.  

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a 

dictionary).  

L.8.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  

a. Interpret figures of speech (e.g. verbal irony, puns) in context.  

b. Use the relationship between particular words to better understand each of the words.  

c. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, 
resolute)  

L.8.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge 

when considering a word or phrase important to comprehension or expression. 
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Chapter 1 

 
 

Instructional Questions Learning Activities Standards 

 How is language used to 
appeal to our emotions?  

 How can we determine the 
purpose an effectiveness 
of a speech? 

 How can a speech be a 
powerful tool to promote 
positive change in society?   

 EQ:  When is it necessary 
to challenge those in 
power?  

 Chunking Text:  "Chunk" Old Major's speech.  Students will read 
Old Major's speech, broken down for them into smaller sections, 
and paraphrase each "chunk" in their own words.  This can be 
done in pairs or small groups.  Each group will share out its 
"chunks" to compare their interpretations with other students. 

 Reader Response Journal:  Students record negative words, 
positive words, and words of revolution used in Old Major's 
speech, then compare lists with a partner.  Pairs discuss the 
purpose of the speech. 

 Close Reading: "I Have A Dream"   

 Name the Chapter: Students can work with partners to give the 
chapter a title. Students must explain their reasoning.  The class 
can vote on their favorite title.  This can be done for every chapter 
and titles can be posted in the room. 

RL.8.1 Cite the textual 
evidence that most strongly 
supports an analysis of what 
the text says explicitly as 
well as inferences drawn 
from the text. 
RI.8.4 Determine the meaning 

of words and phrases as they 

are used in a text, including 

figurative, connotative, and 
technical meanings; analyze 

the impact of specific word 

choices on meaning and tone, 

including analogies or allusions 

to other texts.  

 

Supplemental Texts / Resources: Vocabulary: 

 Video (MLK "I Have a Dream):  https://www.youtube.com/watch?v=smEqnnklfYs 
 Chunking:  www.waunakee.k12.wi.us/faculty/jennacramer/Chunking.doc 
 Teaching Effective Presentation Skills to ELLS:  http://iteslj.org/Techniques/Cheung-

PresentationSkills.html 
 "Beasts of England" Rock Version: https://www.youtube.com/watch?v=6BAElBcNPrs 
 "Clementine" Sing Along: https://www.youtube.com/watch?v=EVJI0pRDoCw 
 "Star Spangled Banner" as performed by Marc Anthony post 9/11:  

https://www.youtube.com/watch?v=_PtYWC9Sr0k 

Cynical 
Enmity 
Abolish 
Tyranny  
Rebellion 
Comrade 
 

 

Tasks Scaffolds / Support 

 Is the purpose of Old Major’s speech more of a warning to the animals, or a 
call to action?  Cite evidence from the speech to support your response. 

 Describe three ways Orwell introduces tension between humans and animals. 

 In what ways are Old Major’s and Martin Luther King Jr.’s speeches similar?  
Be sure to provide evidence from both texts in your response. 

 Using techniques (such as repetition, descriptive language) similar to those in 
Old Major’s and Martin Luther King, Jr.’s speeches, write and deliver your 
own powerful speech in which you persuade your audience to do something 
(it can be about anything of interest to you).  Make sure your speech contains 
both a warning and a passionate call to action. 

 Students will view and respond to video of "I 
Have a Dream" speech 

 Students will view the first twelve minutes of 
the film to enhance their understanding of 
characters through visual and audio clues, 
such as color, music, and facial expression 

 Visual Aid:  Name the Chapter activity can be 
done for each chapter and posted to remind 
students of what happened in previous 
chapters. 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://www.corestandards.org/ELA-Literacy/RL/8/3/
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Chapter 1 

 
 

Suggested Close Reading Passage Discussion Questions  

Beasts of England, beasts of Ireland, 
Beasts of every land and clime, 
Hearken to my joyful tidings 
Of the golden future time. 
 
Soon or late the day is coming, 
Tyrant Man shall be o'erthrown, 
And the fruitful fields of England 
Shall be trod by beasts alone. 
 
Rings shall vanish from our noses, 
And the harness from our back, 
Bit and spur shall rust forever, 
Cruel whips no more shall crack. 
 
Riches more than mind can picture, 
Wheat and barley, oats and hay, 
Clover, beans, and mangel-wurzels 
Shall be ours upon that day. 
 
Bright will shine the fields of England, 
Purer shall its waters be, 
Sweeter yet shall blow its breeze 
 On the day that sets us free. 
 
For that day we all must labour, 
Though we die before it break; 

Cows and horses, geese and turkeys, 
All must toil for freedom's sake. 
 
Beasts of England, beasts of Ireland, 
Beasts of every land and clime, 
Hearken well and spread my tidings 
Of the golden future time. 

 What promises does "Beasts of England" make to the 
animals? 

 What words or phrases does the author use to make this a 
powerful anthem for motivating and uniting the animals? 
 
 
*Suggested activity:  Sing "Beasts of England" as a whole 
class.  Teacher can sing or play "Clementine" to familiarize 
students with the tune.  This can be done along with 
showing clips of performances of the Star Spangled Banner 
to illustrate the power of music to instill pride and unite 
people.  
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ELA            Name:  ________________________________________ 
Unit 2:  Animal Farm  
                                       Class:  _______ 
Close Reading:  Old Major’s Speech 
 
―Now, comrades, what is the nature of this life of ours? Let us face it: our lives are miserable, 
laborious, and short. We are born, we are given just so much food as will keep the breath in our 
bodies, and those of us who are capable of it are forced to work to the last atom of our strength; and 
the very instant that our usefulness has come to an end we are slaughtered with hideous cruelty. 
No animal in England knows the meaning of happiness or leisure after he is a year old. No animal 
in England is free. The life of an animal is misery and slavery: that is the plain truth. 
 
What is the gist of this paragraph?   

 

 

 

 
―But is this simply part of the order of nature? Is it because this land of ours is so poor that it 
cannot afford a decent life to those who dwell upon it? No, comrades, a thousand times no! The soil 
of England is fertile, its climate is good, it is capable of affording food in abundance to an 
enormously greater number of animals than now inhabit it. This single farm of ours would support 
a dozen horses, twenty cows, hundreds of sheep — and all of them living in a comfort and a dignity 
that are now almost beyond our imagining. Why then do we continue in this miserable condition? 
Because nearly the whole of the produce of our labour is stolen from us by human beings. There, 
comrades, is the answer to all our problems. It is summed up in a single word — Man. Man is the 
only real enemy we have. Remove Man from the scene, and the root cause of hunger and overwork 
is abolished forever. 
 
What is the gist of this paragraph?   

 

 
 
 

 ―Man is the only creature that consumes without producing. He does not give milk, he does 
not lay eggs, he is too weak to pull the plough, he cannot run fast enough to catch rabbits. Yet he is 
lord of all the animals. He sets them to work, he gives back to them the bare minimum that will 
prevent them from starving, and the rest he keeps for himself. Our labour tills the soil, our dung 
fertilises it, and yet there is not one of us that owns more than his bare skin. You cows that I see 
before me, how many thousands of gallons of milk have you given during this last year? And what 
has happened to that milk which should have been breeding up sturdy calves? Every drop of it has 

gone down the throats of our enemies. And you hens, how many eggs have you laid in this last year, 
and how many of those eggs ever hatched into chickens? The rest have all gone to market to bring 
in money for Jones and his men. And you, Clover, where are those four foals you bore, who should 
have been the support and pleasure of your old age? Each was sold at a year old — you will never 
see one of them again. In return for your four confinements and all your labour in the fields, what 
have you ever had except your bare rations and a stall? 
 
What is the gist of this paragraph?   
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―And even the miserable lives we lead are not allowed to reach their natural span. For myself 
I do not grumble, for I am one of the lucky ones. I am twelve years old and have had over four 
hundred children. Such is the natural life of a pig. But no animal escapes the cruel knife in the end. 
You young porkers who are sitting in front of me, every one of you will scream your lives out at the 
block within a year. To that horror we all must come — cows, pigs, hens, sheep, everyone. Even the 
horses and the dogs have no better fate. You, Boxer, the very day that those great muscles of yours 
lose their power, Jones will sell you to the knacker, who will cut your throat and boil you down for 
the foxhounds. As for the dogs, when they grow old and toothless, Jones ties a brick round their 
necks and drowns them in the nearest pond. 
 
What is the gist of this paragraph?   

 

 

 
―Is it not crystal clear, then, comrades, that all the evils of this life of ours spring from the 

tyranny of human beings? Only get rid of Man, and the produce of our labour would be our own. 
Almost overnight we could become rich and free. What then must we do? Why, work night and day, 
body and soul, for the overthrow of the human race! That is my message to you, comrades: 
Rebellion! I do not know when that Rebellion will come, it might be in a week or in a hundred years, 
but I know, as surely as I see this straw beneath my feet, that sooner or later justice will be done. 
Fix your eyes on that, comrades, throughout the short remainder of your lives! And above all, pass 
on this message of mine to those who come after you, so that future generations shall carry on the 
struggle until it is victorious. 

 
What is the gist of this paragraph?   

 

 
 

―And remember, comrades, your resolution must never falter. No argument must lead you 
astray. Never listen when they tell you that Man and the animals have a common interest, that the 
prosperity of the one is the prosperity of the others. It is all lies. Man serves the interests of no 
creature except himself. And among us animals let there be perfect unity, perfect comradeship in 
the struggle. All men are enemies. All animals are comrades.‖ 
 
What is the gist of this paragraph?   

 

 

 
Major continued: 

―I have little more to say. I merely repeat, remember always your duty of enmity towards Man 
and all his ways. Whatever goes upon two legs is an enemy. Whatever goes upon four legs, or has 
wings, is a friend. And remember also that in fighting against Man, we must not come to resemble 
him. Even when you have conquered him, do not adopt his vices. No animal must ever live in a 
house, or sleep in a bed, or wear clothes, or drink alcohol, or smoke tobacco, or touch money, or 
engage in trade. All the habits of Man are evil. And, above all, no animal must ever tyrannise over 
his own kind. Weak or strong, clever or simple, we are all brothers. No animal must ever kill any 
other animal. All animals are equal. 

 
What is the gist of this paragraph?   
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      Name:  _________________________________ Class:  _______ 
 
 
Directions:   

1. Underline the most powerful sentence in each paragraph.   
2. Draw a squiggly line under any words or phrases that remind you of Animal Farm.   
3. Write the gist of each ―chunk‖ of the speech. 
4. Answer the questions that follow in complete sentences. 

 
 
By the Reverend Martin Luther King, Jr.  
August 28, 1963 

“I Have a Dream” 
 

I am happy to join with you today in what will go down in history as the greatest demonstration for 
freedom in the history of our nation. 
 
Five score years ago, a great American, in whose symbolic shadow we stand today, signed the 
Emancipation Proclamation. This momentous decree came as a great beacon light of hope to 
millions of Negro slaves who had been seared in the flames of withering injustice. It came as a 
joyous daybreak to end the long night of their captivity. 
 
But one hundred years later, the Negro still is not free. One hundred years later, the life of the 
Negro is still sadly crippled by the manacles of segregation and the chains of discrimination. One 
hundred years later, the Negro lives on a lonely island of poverty in the midst of a vast ocean of 
material prosperity. One hundred years later, the Negro is still languishing in the corners of 
American society and finds himself an exile in his own land. So we have come here today to 
dramatize a shameful condition. 
 
What is the gist?  _______________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 
In a sense we have come to our nation's capital to cash a check. When the architects of our republic 
wrote the magnificent words of the Constitution and the Declaration of Independence, they were 
signing a promissory note to which every American was to fall heir. This note was a promise that all 
men, yes, black men as well as white men, would be guaranteed the unalienable rights of life, 
liberty, and the pursuit of happiness. 
 
It is obvious today that America has defaulted on this promissory note insofar as her citizens of 

color are concerned. Instead of honoring this sacred obligation, America has given the Negro people 
a bad check, a check which has come back marked "insufficient funds." But we refuse to believe 
that the bank of justice is bankrupt. We refuse to believe that there are insufficient funds in the 
great vaults of opportunity of this nation. So we have come to cash this check -- a check that will 
give us upon demand the riches of freedom and the security of justice. We have also come to this 
hallowed spot to remind America of the fierce urgency of now. This is no time to engage in the 
luxury of cooling off or to take the tranquilizing drug of gradualism. Now is the time to make real 
the promises of democracy. Now is the time to rise from the dark and desolate valley of segregation 
to the sunlit path of racial justice. Now is the time to lift our nation from the quick sands of racial 
injustice to the solid rock of brotherhood. Now is the time to make justice a reality for all of God's 
children. 
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What is the gist?  _______________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 
 
It would be fatal for the nation to overlook the urgency of the moment. This sweltering summer of 
the Negro's legitimate discontent will not pass until there is an invigorating autumn of freedom and 
equality. Nineteen sixty-three is not an end, but a beginning. Those who hope that the Negro needed 
to blow off steam and will now be content will have a rude awakening if the nation returns to 
business as usual. There will be neither rest nor tranquility in America until the Negro is granted 
his citizenship rights. The whirlwinds of revolt will continue to shake the foundations of our nation 
until the bright day of justice emerges. 
 
But there is something that I must say to my people who stand on the warm threshold which leads 
into the palace of justice. In the process of gaining our rightful place we must not be guilty of 
wrongful deeds. Let us not seek to satisfy our thirst for freedom by drinking from the cup of 
bitterness and hatred. 
 
We must forever conduct our struggle on the high plane of dignity and discipline. We must not 
allow our creative protest to degenerate into physical violence. Again and again we must rise to the 
majestic heights of meeting physical force with soul force. The marvelous new militancy which has 
engulfed the Negro community must not lead us to a distrust of all white people, for many of our 
white brothers, as evidenced by their presence here today, have come to realize that their destiny is 
tied up with our destiny. They have come to realize that their freedom is inextricably bound to our 
freedom. We cannot walk alone. 
 
As we walk, we must make the pledge that we shall always march ahead. We cannot turn back. 
There are those who are asking the devotees of civil rights, "When will you be satisfied?" We can 
never be satisfied as long as the Negro is the victim of the unspeakable horrors of police brutality. 
We can never be satisfied, as long as our bodies, heavy with the fatigue of travel, cannot gain 
lodging in the motels of the highways and the hotels of the cities. We cannot be satisfied as long as 
the Negro's basic mobility is from a smaller ghetto to a larger one. We can never be satisfied as long 
as our children are stripped of their selfhood and robbed of their dignity by signs stating "For 
Whites Only". We cannot be satisfied as long as a Negro in Mississippi cannot vote and a Negro in 
New York believes he has nothing for which to vote. No, no, we are not satisfied, and we will not be 
satisfied until justice rolls down like waters and righteousness like a mighty stream. 
 
What is the gist?  _______________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 
I am not unmindful that some of you have come here out of great trials and tribulations. Some of 
you have come fresh from narrow jail cells. Some of you have come from areas where your quest for 
freedom left you battered by the storms of persecution and staggered by the winds of police 
brutality. You have been the veterans of creative suffering. Continue to work with the faith that 
unearned suffering is redemptive. 
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Go back to Mississippi, go back to Alabama, go back to South Carolina, go back to Georgia, go back 
to Louisiana, go back to the slums and ghettos of our northern cities, knowing that somehow this 
situation can and will be changed. Let us not wallow in the valley of despair. 
 
What is the gist?  _______________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 
I say to you today, my friends, so even though we face the difficulties of today and tomorrow, I still 
have a dream. It is a dream deeply rooted in the American dream. 
 
I have a dream that one day this nation will rise up and live out the true meaning of its creed: "We 
hold these truths to be self-evident: that all men are created equal." 
 
I have a dream that one day on the red hills of Georgia the sons of former slaves and the sons of 
former slave owners will be able to sit down together at the table of brotherhood. 
 
I have a dream that one day even the state of Mississippi, a state sweltering with the heat of 
injustice, sweltering with the heat of oppression, will be transformed into an oasis of freedom and 
justice. 
 
I have a dream that my four little children will one day live in a nation where they will not be judged 
by the color of their skin but by the content of their character. 
 
I have a dream today. 
 
I have a dream that one day, down in Alabama, with its vicious racists, with its governor having his 
lips dripping with the words of interposition and nullification; one day right there in Alabama, little 
black boys and black girls will be able to join hands with little white boys and white girls as sisters 
and brothers. 
 
I have a dream today. 
 
I have a dream that one day every valley shall be exalted, every hill and mountain shall be made 
low, the rough places will be made plain, and the crooked places will be made straight, and the 
glory of the Lord shall be revealed, and all flesh shall see it together. 
 
What is the gist?  _______________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 
This is our hope. This is the faith that I go back to the South with. With this faith we will be able to 
hew out of the mountain of despair a stone of hope. With this faith we will be able to transform the 
jangling discords of our nation into a beautiful symphony of brotherhood. With this faith we will be 
able to work together, to pray together, to struggle together, to go to jail together, to stand up for 
freedom together, knowing that we will be free one day. 
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This will be the day when all of God's children will be able to sing with a new meaning, "My country, 
'tis of thee, sweet land of liberty, of thee I sing. Land where my fathers died, land of the pilgrim's 
pride, from every mountainside, let freedom ring." 
 
And if America is to be a great nation this must become true. So let freedom ring from the 
prodigious hilltops of New Hampshire. Let freedom ring from the mighty mountains of New York. Let 
freedom ring from the heightening Alleghenies of Pennsylvania! 
 
Let freedom ring from the snowcapped Rockies of Colorado! 
 
Let freedom ring from the curvaceous slopes of California! 
 
But not only that; let freedom ring from Stone Mountain of Georgia! 
 
Let freedom ring from Lookout Mountain of Tennessee! 
 
Let freedom ring from every hill and molehill of Mississippi. From every mountainside, let freedom 
ring. 
 
And when this happens, when we allow freedom to ring, when we let it ring from every village and 
every hamlet, from every state and every city, we will be able to speed up that day when all of God's 
children, black men and white men, Jews and Gentiles, Protestants and Catholics, will be able to 
join hands and sing in the words of the old Negro spiritual, "Free at last! free at last! thank God 
Almighty, we are free at last!" 
 
What is the gist?  _______________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

Which words or phrases does Martin Luther King, Jr. repeat throughout his speech?  Which 
words or phrases does Old Major repeat?  What effect does repetition have on the audience?   
 
__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 
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In what ways are Old Major’s and Martin Luther King Jr.’s speeches similar?  Be sure to 
provide evidence from BOTH texts in your response: 
 
__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 

How can a speech be a powerful tool to promote positive change in society?   

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

_________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 
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Using techniques (such as repetition, descriptive language) similar to those in Old Major’s 
and Martin Luther King, Jr.’s speeches, write your own powerful speech in which you 
persuade your audience to do something (it can be about anything of interest to you).  Make 
sure your speech contains both a warning and a passionate call to action. 
 
__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

_________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

_________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________
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Chapter 2 

 
 

Instructional Questions Learning Activities Standards 

 What aspects of life after 
the rebellion seem to 
contribute to a utopian 
society on Animal Farm?   

 What are an individual's 
responsibilities to the 
community and what are 
the community's 
responsibilities to the 
individual? 
 
 

 Whole Class Discussion:  Students use Accountable Talk 
prompts to discuss:  How would you define a utopian 
society?  Is utopia attainable?  What sacrifices would 
make it worth attaining? 

 Research Activity on Revolutions:  Students will work 
in small groups to research a historical revolution, the 
causes, key figures, and outcomes.  Students will present 
their findings using PowerPoint or other visual aids.   

 Film Analysis:  Students will respond to the following 
questions in their Reader Response Journals after viewing 
the first 23 minute of the animated film: 1.  What did you 
notice?  2. How does the film portray Napoleon?  3.  How 
does the film portray Snowball?  4.  In what way is the film 
better or worse than the text?  5.  Why do you think the 
director chose to use animation?  6.  In what ways does 
the director add emotion and humor? Students will share 
responses out to the whole class 

RL.8.1 Cite the textual evidence that 

most strongly supports an analysis of 
what the text says explicitly as well as 

inferences drawn from the text. 

W.8.3 Write narratives to develop real or 

imagined experiences or events using 

effective technique, relevant descriptive 
details, and well-structured event 

sequences.  

W.8.8 Gather relevant information from 

multiple print and digital sources, using 

search terms effectively; assess the 

credibility and accuracy of each source; 
and quote or paraphrase the data and 

conclusions of others while avoiding 

plagiarism and following a standard 

format for citation.  

 

Supplemental Texts / Resources: Vocabulary: 

 Revolutions:  http://learning.blogs.nytimes.com/2011/02/08/revolt-comparing-historical-
revolutions/?_php=true&_type=blogs&_r=0 

 Film:  Animal Farm 1954 Directors:  Joy Batchelor and John Halas 
 

Apathy 
Gambol 
Vivacious 
Disheartened 
Utopia and Dystopia 
Trotter 
Revolution 

 

Tasks Scaffolds / Support 

 How does Orwell characterize each of the three pigs: Snowball, Napoleon, and 
Squealer?  Create a chart in your Reader Response Journal in which you list their 
different qualities.  

 Are all of the commandments of Animalism being followed?  Provide a quote from 
the text in your response.  

 Write a narrative account of the expulsion of Jones from the perspective of one of 
the animals. Be sure to refer to specific events and details from the text as well as 
provide a personal reaction. 

 Whole class discussion 

 Accountable Talk prompts displayed in 
the room 

 Text to self connection 

 Visual Aid:  7 Commandments of 
Animalism  

 Film to support reading comprehension  

 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://learning.blogs.nytimes.com/2011/02/08/revolt-comparing-historical-revolutions/?_php=true&_type=blogs&_r=0
http://learning.blogs.nytimes.com/2011/02/08/revolt-comparing-historical-revolutions/?_php=true&_type=blogs&_r=0
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Chapter 2 

 
 

Textual Evidence in Support of Leadership Approach for Assessment Task 

Snowball Napoleon 

Snowball also threw on to the fire the ribbons with which the 
horses' manes and tails had usually been decorated on market 
days. `Ribbons,' he said, `should be considered as clothes, which 
are the mark of a human being. All animals should go naked.' 

`Never mind the milk, comrades!' cried Napoleon, placing himself 
in front of the buckets. `That will be attended to. The harvest is 
more important. Comrade Snowball will lead the way. I shall 
follow in a few minutes. Forward, comrades! The hay is waiting.' 
So the animals trooped down to the hayfield to begin the harvest, 
and when they came back in the evening it was noticed that the 
milk had disappeared. 

 
 

Suggested Close Reading Passage Discussion Questions  

The pigs had an even harder struggle to counteract the lies put 
about by Moses, the tame raven. Moses, who was Mr. Jones's 
especial pet, was a spy and a tale-bearer, but he was also a clever 
talker. He claimed to know of the existence of a mysterious 
country called Sugarcandy Mountain, to which all animals went 
when they died. It was situated somewhere up in the sky, a little 
distance beyond the clouds, Moses said. In Sugarcandy Mountain 
it was Sunday seven days a week, clover was in season all the 
year round, and lump sugar and linseed cake grew on the 
hedges. The animals hated Moses because he told tales and did 
no work, but some of them believed in Sugarcandy Mountain, 
and the pigs had to argue very hard to persuade them that there 
was no such place. 

 Why do some of the animals believe Moses's wild story? 

 What does Sugarcandy Mountain represent? 

 Why would the pigs discourage the animals from listening 
to Moses? 
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Chapter 3 

 
 

Instructional Questions Learning Activities Standards 

 What factors contribute to an 
imbalance of power within a society? 

 What is Boxer's answer to every 
problem?  What does this reveal 
about him? 
 

 Small Group - Power Hierarchy: Distribute 6 post-
it notes to each group.  Students will write the 
following names (1 name per post-it):  Napoleon, 
Snowball, Squealer, Boxer, Benjamin, Mollie. 
Students must arrange names into a hierarchy of 
power (groups must unanimously agree), then 
complete a graphic organizer explaining their 

choices.  This activity can be revisited at the end of 
the unit to see if the order changes with new 
information. *See Sample Graphic Organizer 
 

 Turn and Talk: Students will begin to record 
evidence of Squealer's use of propaganda techniques 
in a graphic organizer.  Partners will discuss what 
they believe the animals are being persuaded to 
believe and how it benefits the pigs. *See Sample 
Graphic Organizer.  This will continue through 
chapter 7. 

RL.8.1 Cite the textual evidence 
that most strongly supports an 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text. 
SL.8.1d Acknowledge new 
information expressed by 

others, and, when warranted, 
qualify or justify their own 
views in light of the evidence 
presented. 
 

 

Supplemental Texts / Resources: Vocabulary: 

 PowerPoint:  Propaganda Techniques  
http://www.google.com/#q=propaganda+powerpoint+weasel+words&safe=active 
*There are several resources online for teaching propaganda techniques.  Teacher should 
choose / modify them to suit the needs of their students. 

 Film:  Animal Farm 1954 Directors:  Joy Batchelor and John Halas 
 

Obstinate 
Cryptic 
Empowered 
Devoted 
Maxim 
Coercion 
Propaganda and Techniques 
(mudslinging, bandwagon, etc.) 

 

Tasks Scaffolds  / Support 

 Create a power hierarchy of characters based on their animal attributes, natural 
abilities, and interactions with other animals.  Support your reasoning with 
evidence from the text. 

 Explain which animals do not seem to fit into life on the farm after the Rebellion.  
Support your explanation with evidence from the text.  

 In what way is the phrase, "You don't want Jones back" an effective strategy for 
manipulating the animals?  Include unit vocabulary in your response. 

 Use of manipulative in group activity 

 Small group and paired discussion  

 Graphic Organizer for power hierarchy 

 Graphic Organizer for propaganda 

 Propaganda PowerPoint provides visual 
support 

 Film to support reading comprehension 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://www.corestandards.org/ELA-Literacy/SL/8/1/d/
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Chapter 3 

 
 

Textual Evidence in Support of Leadership Approach for Assessment Task 

Snowball Napoleon 

Snowball also busied himself with organising the other animals into what he 
called Animal Committees. He was indefatigable at this. He formed the Egg 
Production Committee for the hens, the Clean Tails League for the cows, the 
Wild Comrades' Re-education Committee (the object of this was to tame the 
rats and rabbits), the Whiter Wool Movement for the sheep, and various 
others, besides instituting classes in reading and writing... By the autumn 
almost every animal on the farm was literate in some degree. 
 
It was also found that the stupider animals, such as the sheep, hens, and 
ducks, were unable to learn the Seven Commandments by heart. After much 
thought Snowball declared that the Seven Commandments could in effect be 
reduced to a single maxim, namely: `Four legs good, two legs bad.' This, he 
said, contained the essential principle of Animalism. 

Napoleon took no interest in Snowball's committees. 
He said that the education of the young was more 
important than anything that could be done for 
those who were already grown up. It happened that 
Jessie and Bluebell had both whelped soon after the 
hay harvest, giving birth between them to nine 
sturdy puppies. As soon as they were weaned, 
Napoleon took them away from their mothers, saying 
that he would make himself responsible for their 
education. He took them up into a loft which could 
only be reached by a ladder fromthe harness-room, 
and there kept them in such seclusion that the rest 
of the farm soon forgot their existence. 

 

Suggested Close Reading Passage Discussion Questions  

The mystery of where the milk went to was soon cleared up. It 
was mixed every day into the pigs' mash. The early apples were 
now ripening, and the grass of the orchard was littered with 
windfalls. The animals had assumed as a matter of course that 
these would be shared out equally; one day, however, the order 
went forth that all the windfalls were to be collected and brought 
to the harness-room for the use of the pigs. At this some of the 
other animals murmured, but it was no use. All the pigs were in 
full agreement on this point, even Snowball and Napoleon.  

 What does this passage reveal about Snowball? 

 Why do you think Snowball and Napoleon agree about the 
milk and apples? 

 Why is this passage significant?  How are the animals 
impacted, and how might things have been different?  
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ELA    Name:  ____________________________________ Class: ___________ 
 

Propaganda Techniques in Animal Farm 

Techniques  of 

Manipulation  

Examples Quotes with page # 

downplays the 

benefits of 
leadership 
 

Squealer pretends he is 

eating something he doesn’t 
like just to help the others. 

―I dislike them myself‖   p.35  This 

persuades the animals not to complain 
about the milk and apples being for the 
pigs only. 

weasel words 
 

 
 
 

 
 

 

Squealer uses weasel words 
when he says that scientific 

facts support what he’s 
saying to be more 
convincing. 

 

pp.35-36, 58, 82, 112 
―Milk and apples (this has been proven 

by Science, comrades) contain 
substances absolutely necessary to the 
well-being of a pig.‖   

bandwagon 

propaganda  

 

 
 
 

 
 
 

p.36 

scare tactics 
(uses fear to 

control the 
animals) 

 
 
 

 
 

 
 

 

p.36, 67 

mudslinging 
propaganda 

(name calling)  
 
 

 
 

 
 
  

 

p.55, 79 

creates slogans 

and ideals 
 
 

 

 

 
 
 

 
 

p.55 

Scapegoating 
(unites the 

animals against a 
common enemy) 
 

 

 
 

 
 

p.77-82 
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ELA      Name:  _____________________________ Class _______ 

 

Animal Hierarchy Using Text Based Evidence 

 
Your Task:  At the end of chapter 3, we have started to learn about the different animals. Using the chart 

below, rank the characters in order from most powerful to least powerful. Describe what trait determines 

their power and cite specific evidence from the text to support your explanation.   
 

Boxer               Dogs   Squealer      Mollie         Napoleon      Benjamin                  Snowball  

 

Top: Most Powerful  

Rank Character Quote from the text with page # Detailed Explanation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Bottom:  Least Powerful 
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Chapter 4 

 
 

Instructional Questions Learning Activities Standards 

 What are the qualities of a 
good leader?   

 Why is it important to the 
newly established leadership 
to hold celebrations? What are 
the benefits?  

  
 

 Propaganda Partner Activity:  Students will pair up to 
create and present a propaganda poster that includes 
one clear propaganda technique and one slogan to 
promote one of them as the best leader for the class.  
Students vote by secret ballot to select the best poster.     

 Close Reading in Pairs: "Military commanders:  Julius 
Caesar" Students will independently read for the gist and 
will share with a partner. Teacher will read aloud, and 
students will underline any sentences or information 
that reminds them of Snowball. Partners will share what 
they underlined. Partners discuss writing task, then 
respond in writing.  

 

RL.8.1 Cite the textual evidence 

that most strongly supports an 
analysis of what the text says 

explicitly as well as inferences 

drawn from the text. 

SL.8.5 Integrate multimedia and 

visual displays into presentations 
to clarify information, strengthen 

claims and evidence, and add 

interest. 

SL.8.6 Adapt speech to a variety of 

contexts and tasks, demonstrating 

command of formal English when 
indicated or appropriate 

 

Supplemental Texts / Resources: Vocabulary: 

 Website for Teen Involvement in Social Change:  https://www.dosomething.org/ 
 Julius Caesar:  http://www.history.com/topics/ancient-history/julius-caesar 
 Article: "Military commanders:  Julius Caesar"  

http://changingminds.org/disciplines/warfare/commanders/julius_caesar.htm 

Laborious 
Utopia 
Contrary 
 

 

Tasks Scaffolds / Support 

 Record evidence of Snowball’s methods to inspire and motivate the animals on 
Animal Farm.   

 Why is the pigs’ decision to the military decorations ―Animal Hero, First Class‖ and 
―Animal Hero, Second Class‖ problematic?  Include textual evidence in your 
response.   

 Compare the leadership of Julius Caesar and Snowball.  Support your ideas using 
evidence from both the article and the novella. 

 Partner activity 

 Close Reading  

 Poster activity with artistic and creative 
elements 

 Presentation 

 Graphic Organizer 

 
 
 
 
 
 
 

http://www.corestandards.org/ELA-Literacy/RL/8/3/
http://www.corestandards.org/ELA-Literacy/W/8/3/
https://www.dosomething.org/
http://www.history.com/topics/ancient-history/julius-caesar
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Chapter 4 

 
 

Textual Evidence in Support of Leadership Approach for Assessment Task 

Snowball 

Snowball, who had studied an old book of Julius Caesar's campaigns which he had found in the farmhouse, was in charge of the 
defensive operations. He gave his orders quickly, and in a couple of minutes every animal was at his post. As the human beings 
approached the farm buildings, Snowball launched his first attack.  
 
Snowball now gave the signal for the charge. He himself dashed straight for Jones. Jones saw him coming, raised his gun and fired. 
The pellets scored bloody streaks along Snowball's back, and a sheep dropped dead. Without halting for an instant, Snowball flung 
his fifteen stone against Jones's legs.  
 
`No sentimentality, comrade!' cried Snowball from whose wounds the blood was still dripping. `War is war. The only good human 
being is a dead one.' 
 
At the graveside Snowball made a little speech, emphasising the need for all animals to be ready to die for Animal Farm if need be. 

 
 

Suggested Close Reading Passage Discussion Questions  

Rumours of a wonderful farm, where the human beings had been turned out 
and the animals managed their own affairs, continued to circulate in vague and 
distorted forms, and throughout that year a wave of rebelliousness ran through 
the countryside. Bulls which had always been tractable suddenly turned 
savage, sheep broke down hedges and devoured the clover, cows kicked the pail 
over, hunters refused their fences and shot their riders on to the other side. 
Above all, the tune and even the words of 'Beasts of England' were known 
everywhere. It had spread with astonishing speed. The human beings could not 
contain their rage when they heard this song, though they pretended to think it 
merely ridiculous. They could not understand, they said, how even animals 

could bring themselves to sing such contemptible rubbish. Any animal caught 
singing it was given a flogging on the spot. And yet the song was irrepressible. 
The blackbirds whistled it in the hedges, the pigeons cooed it in the elms, it got 
into the din of the smithies and the tune of the church bells. And when the 
human beings listened to it, they secretly trembled, hearing in it a prophecy of 
their future doom. 

 What does this passage reveal about how 
and why causes gain momentum? 

 What does the author mean by, ―the song 
was irrepressible‖? 
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Chapter 5 

 
 

Instructional Questions Learning Activities Standards 

 How does having 
power and lacking 
power affect individual 
members of a society? 

 What is oppression 
and what are the 
causes? 

 Can a teacher be 
effective if he or she is 
not likeable?  

 Who is smarter, 
Snowball for coming 
up with plans for 
building a windmill, or 
Napoleon for stealing 
the credit?  

 
 
 

 Socratic Seminar Discussion as a prewriting activity for  
Assessment Task 1. In preparation for writing, students will 
discuss which character they believe is presented as a more 
effective leader.  Students must have their evidence with them 
during the discussion, as the discussion should be rooted in 
textual evidence.  T should allow time for students to reread 
their evidence.  

 Close Reading in Pairs: Napoleon   
For each passage (see handout): Students will independently 
read the passage and underline the sentence that most strongly 
show Napoleon’s leadership.  Students will turn and talk with a 
partner to share which sentence they underlined. Teacher will 
read the passage aloud. Partners discuss writing task, then 
respond in writing. Students will share with the whole class.  

 Writers Workshop:  T will make 4 copies of each 
student's assessment task.  In mixed-level groups of 4, students 
will engage in self-evaluation, reflection, and will provide peer 
feedback (see sample reflection sheet).  Revision:  Students will 
revise their Assessment Task, incorporating teacher and peer 
feedback and recommendations 

 

RL.8.1 Cite the textual evidence that 

most strongly supports an analysis of 
what the text says explicitly as well as 

inferences drawn from the text. 

RL.8.3 Analyze how particular lines of 

dialogue or incidents in a story or 

drama propel the action, reveal aspects 
of a character, or provoke a decision. 

independently and proficiently. 

SL.8.1c Pose questions that connect the 

ideas of several speakers and respond 

to others’ questions and comments with 

relevant evidence, observations, and 
ideas. 

W.8.5 With some guidance and support 

from peers and adults, develop and 

strengthen writing as needed by 

planning, revising, editing, rewriting, or 
trying a new approach, focusing on how 

well purpose and audience have been 

addressed. 

 

Supplemental Texts / Resources: Vocabulary: 

 Film:  Animal Farm 1954 Directors:  Joy Batchelor and John Halas 
 Article:  http://www.history.com/this-day-in-history/stalin-banishes-trotsky 
 http://paintingandframe.com/uploadpic/vincenzo_camuccini/big/death_of_julius_caesar.jpg 

Oppression           Tactics     
Naïve                    Restive 
Eloquent              Articulate 
Innovate               Pretext 

 

Tasks Scaffolds / Support 

 Name three important changes that take place after Snowball’s expulsion from the 
farm.  Which change presents the biggest threat to equality?  Support your answer 
with evidence from the text. 

 Assessment Task 1  

 Et tu, Napoleon?  Students will choose whether to draw Snowball’s expulsion or 
write a narrative from Snowball’s perspective describing his escape from the dogs. 

 Discussion supports writing 

 Film to support reading comprehension 

 Peer feedback 

 Paired close reading 

 Task differentiation:  visual 
representation or written narrative 

http://www.corestandards.org/ELA-Literacy/RL/8/1/
http://www.corestandards.org/ELA-Literacy/RL/8/3/
http://www.corestandards.org/ELA-Literacy/SL/8/1/c/
http://www.corestandards.org/ELA-Literacy/W/8/5/
http://www.history.com/this-day-in-history/stalin-banishes-trotsky
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Chapter 5 

 
 

Textual Evidence in Support of Leadership Approach for Assessment Task 

Napoleon 

At the Meetings Snowball often won over the majority by his brilliant speeches, but Napoleon was better at canvassing support for 
himself in between times. He was especially successful with the sheep. Of late the sheep had taken to bleating "Four legs good, two 
legs bad" both in and out of season, and they often interrupted the Meeting with this. It was noticed that they were especially liable 
to break into "Four legs good, two legs bad" at crucial moments in Snowball's speeches. 
 
Napoleon, on the other hand, argued that the great need of the moment was to increase food production, and that if they wasted time 
on the windmill they would all starve to death. 

By the time he had finished speaking, there was no doubt as to which way the vote would go. But just at this moment Napoleon 
stood up and, casting a peculiar sidelong look at Snowball, uttered a high-pitched whimper of a kind no one had ever heard him 
utter before. At this there was a terrible baying sound outside, and nine enormous dogs wearing brass-studded collars came 
bounding into the barn. They dashed straight for Snowball, who only sprang from his place just in time to escape their snapping 
jaws. 

Napoleon, with the dogs following him, now mounted on to the raised portion of the floor where Major had previously stood to deliver 
his speech. He announced that from now on the Sunday-morning Meetings would come to an end. They were unnecessary, he said, 
and wasted time. In future all questions relating to the working of the farm would be settled by a special committee of pigs, presided 
over by himself. 

Snowball 

Snowball had made a close study of some back numbers of the 'Farmer and Stockbreeder' which he had found in the farmhouse, and 
was full of plans for innovations and improvements. He talked learnedly about field drains, silage, and basic slag, and had worked 
out a complicated scheme for all the animals to drop their dung directly in the fields, at a different spot every day, to save the labour 
of cartage.  

 

Suggested Close Reading Passage Discussion Questions  

Apart from the disputes over the windmill, there was the question of the defence of the 

farm... As usual, Snowball and Napoleon were in disagreement. According to Napoleon, what 

the animals must do was to procure firearms and train themselves in the use of them. 
According to Snowball, they must send out more and more pigeons and stir up rebellion 
among the animals on the other farms. The one argued that if they could not defend 
themselves they were bound to be conquered, the other argued that if rebellions happened 
everywhere they would have no need to defend themselves. The animals listened first to 
Napoleon, then to Snowball, and could not make up their minds which was right; indeed, 
they always found themselves in agreement with the one who was speaking at the moment. 

1. What does this passage reveal 
about the animals?  

2. With which defense strategy, 
Napoleon’s or Snowball’s, do you 
agree?  
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Unit:  Knowledge and Power 

Anchor Text:  Animal Farm 

 

Lesson: Napoleon’s Approach to Leadership 

Standard Agenda 

Cite the textual evidence that most strongly 

supports an analysis of what the text says 

explicitly as well as inferences drawn from the 

text. (RL.8.1) 

1. Unpack the Learning Target  

2. Do Now:  Journal 3.10 

3. Close Reading: Napoleon 

 Students read independently and underline 

sentence that best shows Napoleon’s approach 

to leadership 

 Turn and Talk:  Share what was underlined and 

why 

 Read Aloud:  Students read along with question 

in mind (what does this passage reveal about 

Napoleon’s approach to leadership?) 

 Turn and Talk:  Discuss writing task 

 Write 

 Share out to whole class 

(Students respond to number 4 completely 

independently)  

4. Students discuss Writing Prompt: How have animals 

been impacted by Napoleon’s leadership? 

5. Students write, share 

Learning Target 

I can examine textual evidence to determine what 

kind of leader Napoleon is, and how his 

leadership affects the animals. 

 

Materials 

Napoleon Close Reading Handout 

Reader Response Journals 

LCD projector 

 

Lesson Vocabulary 

“biding his time” – waiting for the right 

opportunity 

Assessment Notes Questions 

Careful listening to students' 

comments 

 when discussing in pairs 

 when sharing out to 

whole class 

Written responses  

  What does Napoleon want?  How do you know? 

 Is he an effective leader? 

 

Support Collaboration / Support 

 Learning Target will be posted or projected. 

 T will read passages aloud so students can 

hear correct inflection, pronunciation, 

enunciation 

 T will circulate during pair discussions to 

assist or answer questions. 

 Discussion supports writing 

 Students will work in pairs to discuss ideas and 

evidence 

 Teacher read aloud will support students’ 

comprehension as they hear correct pronunciation, 

emphasis, and inflection. 

 Discussion occurs in advance of and supports writing 

 Sentence frames:  This shows that Napoleon 

 leads others by 

 gains power by 

 wants 

 believes 

 uses his authority to  

 is the kind of leader that 

Thinking Ahead 

Distribute Performance Task and Rubric 

Socratic Seminar discussion of ideas for completing the task 

Writing>>>Reflection>>>Writers Workshop>>>Feedback>>>Revision>>>Grade 
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ELA      Name:  ________________________________ Class:  ______ 
Unit 2:  Animal Farm 
Close Reading:  Napoleon 
 

Directions:  As you read, underline the sentence or sentences that MOST STRONGLY 

shows Napoleon’s leadership. 

 

1) Napoleon took no interest in Snowball's committees. He said that the      pp.34-35 
education of the young was more important than anything that could be done for 

those who were already grown up. It happened that Jessie and Bluebell had 
both whelped soon after the hay harvest, giving birth between them to nine 
sturdy puppies. As soon as they were weaned, Napoleon took them away from 

their mothers, saying that he would make himself responsible for their educa- 
tion. He took them up into a loft which could only be reached by a ladder from 
the harness-room, and there kept them in such seclusion that the rest of the 

farm soon forgot their existence. 
 

What does this passage reveal about Napoleon’s approach to leadership?   
 
__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 
2) The whole farm was deeply divided on the subject of the windmill. Snowball p.50 

did not deny that to build it would be a difficult business. Stone would have 
to be carried and built up into walls, then the sails would have to be made 
and after that there would be need for dynamos and cables. (How these were 

to be procured, Snowball did not say.) But he maintained that it could all be 
done in a year. And thereafter, he declared, so much labour would be saved 
that the animals would only need to work three days a week. Napoleon, on 

the other hand, argued that the great need of the moment was to increase food 
production, and that if they wasted time on the windmill they would all starve 

to death. The animals formed themselves into two factions under the slogan, 
`Vote for Snowball and the three-day week' and `Vote for Napoleon and the full 
manger.' 

 
What does this passage reveal about Napoleon’s approach to leadership?   
 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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3) Apart from the disputes over the windmill, there was the question of the  p.51 
defence of the farm. It was fully realised that though the human beings had 

been defeated in the Battle of the Cowshed they might make another and more 
determined attempt to recapture the farm and reinstate Mr. Jones. They had 

all the more reason for doing so because the news of their defeat had spread 
across the countryside and made the animals on the neighbouring farms more 
restive than ever. As usual, Snowball and Napoleon were in disagreement. 

According to Napoleon, what the animals must do was to procure firearms and 
train themselves in the use of them. According to Snowball, they must send 
out more and more pigeons and stir up rebellion among the animals on the 

other farms. The one argued that if they could not defend themselves they were 
bound to be conquered, the other argued that if rebellions happened everywhere 

they would have no need to defend themselves. 
 
What does this passage reveal about Napoleon’s approach to leadership?   

 
__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 

4) Napoleon, with the dogs following him, now mounted on to the raised por- p.54 
tion of the floor where Major had previously stood to deliver his speech. He 

announced that from now on the Sunday-morning Meetings would come to an 
end. They were unnecessary, he said, and wasted time. In future all questions 
relating to the working of the farm would be settled by a special committee 

of pigs, presided over by himself. These would meet in private and afterwards 
communicate their decisions to the others. The animals would still assemble on 

Sunday mornings to salute the flag, sing Beasts of England, and receive their 
orders for the week; but there would be no more debates. 
 

What does this passage reveal about Napoleon’s approach to leadership?   
 
__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

5) In what ways have the animals been impacted by Napoleon’s leadership?  

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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Writer's Workshop 
 
Round 1: 20 minutes 
1. Author passes copies of performance task out to team and team numbers the lines  
 
2. Author reads paragraph aloud. Team follows along and takes notes on their copies  
 
3. Author and Team silently jot notes (5 minutes).   
BE SURE TO INCLUDE LINE NUMBERS 

 Do the topic sentence and concluding statements connect?   

 Do the examples support the topic sentence in each paragraph? 

 Do the quotes in each paragraph support the topic sentence?   

 Do all explanations support the quotes they follow?  Do they make clear connections between 
the quotes and the main idea? 

 Are the examples explained in detail (more than one sentence)?    

 Does the author use varied transition phrases to introduce examples and evidence?   
 
4. Workshop (5 minutes):  Author is silent, takes notes.   

 Everyone Gives Warm Feedback:  "I really liked..." 

 Everyone Gives Cool Feedback:   
   "In line ____  I noticed..." 
   "What did you mean in line ___ ..." 
                                "In line ____ you might try..." 
                  

5.  Author responds (3 minutes):  

 I struggled with... 

 How might I change... 

 What did you mean by... 
 
 
Reflection:  Everyone fills out the "I say" portion of the chart.  This should include: 

 What you learned about your writing 

 How you plan to revise 

 A goal for next time 
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Name:  ________________________________Class: ______        Date:  _______________________ 
 
Reflection 

How confident do you feel about your writing? 

1 2 3 4 5 6 7 8 9 10 

Not very confident>>>>>>>>>>>>>>>>Somewhat confident>>>>>>>>>>>>>>>>>Very confident 
 

How difficult did you find this task? 

1 2 3 4 5 6 7 8 9 10 

It was easy!>>>>>>>>>>>>>>>>>>>>>>About average>>>>>>>>>>>>>>>>>>>>Extremely difficult 
 

How much effort did you put toward doing this task well? 

1 2 3 4 5 6 7 8 9 10 

I had a bad day>>>>>>>>>>>>>>>>>>>>>I gave some effort>>>>>>>>>>>>>>>>>>>>I did my best 
 
Writer's Workshop Notes 

They say 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 

I say 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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Unit:  Knowledge, Power, and Responsibility 

Anchor Text:  Animal Farm 

 

Lesson: Launching Writer's Workshop, Assessment Task 1 Peer Review 

Standard Agenda 

With some guidance and support from peers and adults, develop 

and strengthen writing as needed by planning, revising, editing, 

rewriting, or trying a new approach, focusing on how well purpose 

and audience have been addressed (W.8.5) 

6. Unpack the Learning Target 

7. Review reflection sheet 

8. Review process for Writer's Workshop 

 Team numbers lines 

 Author reads aloud, team takes notes 

 Author is silent, takes notes as team 

discusses warm and cool feedback 

 Author responds with clarifying 

questions, comments 

7. Reflection 

8.  Closing:  Connect back to Learning 

Target; connect to self 

Learning Target 

With the help of my classmates, I can determine ways to improve 

my writing. 

Materials 

Copies of Performance Task 1 

Writer's Workshop Handout 

LCD Projector 

 

Lesson Vocabulary 

Writer's workshop 

Assessment Notes Questions 

Careful listening to students' 

comments 

 when providing warm 

and cool feedback to 

author 

 when author responds or 

asks for clarification 

 to whole class after the 

process is completed 

once 

 

 

Circulate to observe and note: 

Levels of participation 

Use of Accountable Talk 

Students' Contributions:  Do they 

have the language to talk about 

writing?  Are they using the 

language of the rubric? 

 Why might it be beneficial to have 

classmates look at our writing with us? 

 

Support Collaboration 

 Learning Target will be posted or projected. 

 T will circulate during workshop to assist, redirect,  or answer 

questions as needed. 

 Students will discuss strengths and areas in need of 

improvement with group to promote thinking and support 

writing. 

 

Students will work in assigned groups to 

provide peer feedback on Assessment 

Task 1 

 

Thinking Ahead 

Should students have additional sentence starters to engage in meaningful conversations about writing? 
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Chapters 6-10 

 
Overview:  In  Chapters 6-10, the animals' rights are systematically revoked or infringed upon as Napoleon' s power steadily 
increases.  The animals' working conditions worsen as their food rations dwindle, meanwhile, the pigs enjoy the fruits of the animals' 
labor.  The windmill is repeatedly destroyed and rebuilt.  The animals' lack of education and knowledge contributes to their own 
oppression, and their gullibility combined with their passiveness prevents them from speaking up against Napoleon's abuse of power.  
It is recommended that teachers introduce the Russian Revolution after chapter 7, when Napoleon's cruelty is made apparent with 
the slaughter of animals that falsely confess to being "in league with Snowball," echoing Stalin's purges of "anti-communist" traitors.  
Teachers should then revisit allusion, allegory, and fable, and engage students in discussions of author purpose.  Assessment Task 2 
should be administered after chapter 8.  Evidence that was used in both Assessment Tasks can be used in the Summative Task, so 
students should be gathering evidence throughout.  Evidence can be recorded in graphic organizers, Reader Response Journals, or 

through the use of multicolored Post-It Notes (one color each for propaganda, lack of knowledge, and Napoleon's rise in power). 
 
Assessment Task 2 

Though all of the animals are affected by Napoleon’s decisions as Leader of Animal Farm, none of them successfully protest the 
changes he makes.  Write a critical essay in which you explain how both Squealer’s techniques of propaganda and the animals’ lack 
of knowledge contributed to Napoleon’s rise in power. 
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Chapter 6 

 
 

Instructional Questions Learning Activities Standards 

 What is the ACLU and 
why do we need it?  

 Why does the windmill 
help the animals 
overcome such 
hardships as hard work 
and hunger? What does 
it symbolize? 

 How and why did the 
pigs alter the fourth 
commandment? 

 Can positive change be 
achieved without 
conflict? 
 

 Socratic Seminar discussion on Civil Liberties:  Students will 
conduct individual research about the American Civil Liberties Union 
and one key issue that interests them, which they will discuss, using 
evidence, in Socratic Seminar.  The following questions can guide the 
discussion: 
 How can we identify examples of governmental abuses in our 

world?   

 When does the government have the right to restrict the freedoms 
of people? 

 If Animal Farm had an ACLU (Animal Civil Liberties Union), which 
violations would they seek to correct? 

 Vocabulary in Context: Students will work with partners to use 
vocabulary in their writing by completing the following sentence 
frames: 
 Napoleon used Snowball as a scapegoat by blaming him for ____.   

This benefitted Napoleon because ______.   
 The pigs, dogs, and Benjamin are some of the most literate 

animals on the farm.  Because so many animals are not literate, 
_______. 

 One reason why Napoleon got rid of Snowball could be that he did 
not want Snowball to educate the animals.   A farm full of literate 
animals would be a threat to Napoleon because _____. 

Partners will share out to the whole class.  

RL.8.1 Cite the textual evidence 

that most strongly supports an 
analysis of what the text says 

explicitly as well as inferences 

drawn from the text.  

SL.8.1a Come to discussions 

prepared, having read or 
researched material under 

study; explicitly draw on that 

preparation by referring to 

evidence on the topic, text, or 

issue to probe and reflect on 

ideas under discussion.  

  

 

Supplemental Texts / Resources: Vocabulary: 

 ACLU Key Issues:  https://www.aclu.org/key-issues 
 

 

Indifferent     Ignominious 
Indignant      Malignity 
Toil               Unity  
Literate         Scapegoat 

 

Tasks Scaffolds / Support 

 Provide two examples of Napoleon gaining power, and explain how the animals 
are affected.  Be sure to cite evidence from the text in your response.    

 Which is the best animal to lead a group against Napoleon and the pigs?  
Support your response with evidence from the text.   

 Group and pair discussion 

 Use of sentence frames to practice 
vocabulary in speaking and writing. 
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Chapter 6

 
 

Textual Evidence in Support of Assessment Task 2 

Squealer's Propaganda 

Afterwards Squealer made a round of the farm and set the animals' minds at rest. He assured them that the resolution against 
engaging in trade and using money had never been passed, or even suggested. It was pure imagination, probably traceable in the 
beginning to lies circulated by Snowball. 
 
It was about this time that the pigs suddenly moved into the farmhouse and took up their residence there. Again the animals seemed 
to remember that a resolution against this had been passed in the early days, and again Squealer was able to convince them that 
this was not the case. It was absolutely necessary, he said, that the pigs, who were the brains of the farm, should have a quiet 
place to work in. 
 
The rule was against sheets, which are a human invention. We have removed the sheets from the farmhouse beds, and sleep between 
blankets. And very comfortable beds they are too! But not more comfortable than we need, I can tell you, comrades, with all the 
brainwork we have to do nowadays. You would not rob us of our repose, would you, comrades? You would not have us too tired to 
carry out our duties? Surely none of you wishes to see Jones back?' 

Animals' Lack of Knowledge 

Once again the animals were conscious of a vague uneasiness. Never to have any dealings with human beings, never to engage in 
trade, never to make use of money | had not these been among the earliest resolutions passed at that first triumphant Meeting after 
Jones was expelled? All the animals remembered passing such resolutions: or at least they thought that they remembered it.  
 
A few animals still felt faintly doubtful, but Squealer asked them shrewdly, `Are you certain that this is not something that you have 
dreamed, comrades? Have you any record of such a resolution? Is it written down anywhere?' And since it was certainly true that 
nothing of the kind existed in writing, the animals were satisfied that they had been mistaken. 
 
Curiously enough, Clover had not remembered that the Fourth Commandment mentioned sheets; but as it was there on the wall, it 
must have done so. 

Napoleon's Rise in Power 

Throughout the spring and summer they worked a sixty-hour week, and in August Napoleon announced that there would be work on 
Sunday afternoons as well. This work was strictly voluntary, but any animal who absented himself from it would have his rations 
reduced by half. 
 
The needs of the windmill must override everything else, he said. He was therefore making arrangements to sell a stack of hay and 
part of the current year's wheat crop, and later on, if more money were needed, it would have to be made up by the sale of eggs, for 
which there was always a market in Willingdon. The hens, said Napoleon, should welcome this sacrifice as their own special 
contribution towards the building of the windmill. 
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Napoleon's Rise in Power (cont.) 

The four young pigs who had protested when Napoleon abolished the Meetings raised their voices timidly, but they were promptly 
silenced by a tremendous growling from the dogs. 
 
`Comrades,' he said quietly, `do you know who is responsible for this? Do you know the enemy who has come in the night and 
overthrown our windmill? SNOWBALL!' he suddenly roared in a voice of thunder. `Snowball has done this thing! In sheer malignity, 
thinking to set back our plans and avenge himself for his ignominious expulsion, this traitor has crept here under cover of night and 
destroyed our work of nearly a year. Comrades, here and now I pronounce the death sentence upon Snowball. 'Animal Hero, Second 
Class,' and half a bushel of apples to any animal who brings him to justice. A full bushel to anyone who captures him alive!' 

 

Suggested Close Reading Passage Discussion Questions  

     The animals were shocked beyond measure to learn that even 
Snowball could be guilty of such an action. There was a cry of 
indignation, and everyone began thinking out ways of catching Snowball 
if he should ever come back. Almost immediately the footprints of a pig 
were discovered in the grass at a little distance from the knoll. They 
could only be traced for a few yards, but appeared to lead to a hole in 
the hedge. Napoleon snuffed deeply at them and pronounced them to be 
Snowball's. He gave it as his opinion that Snowball had probably come 
from the direction of Foxwood Farm. 
     `No more delays, comrades!' cried Napoleon when the footprints had 
been examined. `There is work to be done. This very morning we begin 
rebuilding the windmill, and we will build all through the winter, rain or 
shine. We will teach this miserable traitor that he cannot undo our work 
so easily. Remember, comrades, there must be no alteration in our 
plans: they shall be carried out to the day. Forward, comrades! Long live 
the windmill! Long live Animal Farm!' 
 

 How does Napoleon use the destruction of the 
windmill to his advantage?   

 What language in this passage shows Napoleon's 
use of mudslinging propaganda?   

 What evidence suggests that the animals are united 
against Snowball (their common enemy)?  
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Chapter 7 

 
 

Instructional Questions Learning Activities Standards 

 What are the differences 
between socialism, 
communism, and 
capitalism?  What are the 
advantages and 
disadvantages of each 
system of government?  

 Why would the animals 
have confessed to being 
traitors?  

 What is the purpose of 
satire? 
 

 Socratic Seminar Discussion:  Students will do a two 
minute quickwrite in response to the following 
prompt:  Why is it important to study the past?  
Students will then share their responses in a Socratic 
Seminar discussion.  Additional questions to guide the 
discussion can include: 

 How can an author’s personal experiences 

influence his or her work? 
 What do you think Orwell wanted readers to 

understand about power, education, and 
government?  

 Group Presentations:  In groups, students create 
posters making connections between a character in 
Animal Farm and the Russian Revolution, citing 
evidence from both the PowerPoint and the text. Each 
group then presents their poster to the whole class.  
 

RI.8.1 Cite the textual evidence that most 

strongly supports an analysis of what the text 
says explicitly as well as inferences drawn 

from the text. 

SL.8.1b Follow rules for collegial discussions 

and decision-making, track progress toward 

specific goals and deadlines, and define 
individual roles as needed..  

SL.8.4 Present claims and findings, 

emphasizing salient points in a focused, 

coherent manner with relevant evidence, 

sound valid reasoning, and well-chosen 

details; use appropriate eye contact, 
adequate volume, and clear pronunciation. 

SL.8.5 Integrate multimedia and visual 

displays into presentations to clarify 

information, strengthen claims and evidence, 

and add interest. 

 

Supplemental Texts / Resources: Vocabulary: 

 Film:  Animal Farm 1954 Directors:  Joy Batchelor and John Halas 
 Historical Context (author, literary elements, Russian Revolution) PowerPoint:  

http://www.worldofteaching.com/powerpoints/english/Animal%20Farm.ppt 
 http://www.history.com/topics/joseph-stalin/videos/stalins-purges 
 Thinking Maps – Tree Map:  http://thinkingmaps.com/thinking_maps_common_core.php 

Tone and Mood 
Incited 
Retribution 
 

 

Tasks Scaffolds / Support 

 Why was it necessary for the animals to hide the fact that they were facing 
starvation? Cite evidence from the text to support your answer.  

 What missed opportunities to rebel against the pigs or overthrow Napoleon 
have there been so far?  Why didn’t the animals take advantage of these 
opportunities?  Cite evidence from the text to support your answer.  

 In what ways does the character Old Major represent both Karl Marx and 
Vladimir Lenin?  Complete a Tree Map that includes details from both the 
novella and the PowerPoint. 
 

 Film to support reading comprehension 

 Group collaboration 

 Collaborative Close Reading 

 Visual Aid:  PowerPoint presentation on the 
Russian Revolution 

 Video on Stalin’s Purges to support reading 
comprehension and understanding of satire 

 Graphic Organizer  

http://www.worldofteaching.com/powerpoints/english/Animal%20Farm.ppt
http://www.history.com/topics/joseph-stalin/videos/stalins-purges
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Chapter 7 

 
 

Textual Evidence in Support of Assessment Task 2 

Squealer's Propaganda 
"Comrades!" cried Squealer, making little nervous skips, "a most terrible thing has been discovered. Snowball has sold himself to Frederick of 
Pinchfield Farm, who is even now plotting to attack us and take our farm away from us! Snowball is to act as his guide when the attack begins. 

But there is worse than that. We had thought that Snowball's rebellion was caused simply by his vanity and ambition. But we were wrong, 

comrades. Do you know what the real reason was? Snowball was in league with Jones from the very start! He was Jones's secret agent all the 

time. It has all been proved by documents which he left behind him and which we have only just discovered. To my mind this explains a great 

deal, comrades. Did we not see for ourselves how he attempted--fortunately without success--to get us defeated and destroyed at the Battle of the 
Cowshed?" 

"Our Leader, Comrade Napoleon," announced Squealer, speaking very slowly and firmly, "has stated categorically--categorically, comrade--that 

Snowball was Jones's agent from the very beginning--yes, and from long before the Rebellion was ever thought of." 

Animals' Lack of Knowledge 
The animals were stupefied. This was a wickedness far outdoing Snowball's destruction of the windmill. But it was some minutes before they 

could fully take it in. They all remembered, or thought they remembered, how they had seen Snowball charging ahead of them at the Battle of the 

Cowshed, how he had rallied and encouraged them at every turn, and how he had not paused for an instant even when the pellets from Jones's 

gun had wounded his back. At first it was a little difficult to see how this fitted in with his being on Jones's side. Even Boxer, who seldom asked 

questions, was puzzled. He lay down, tucked his fore hoofs beneath him, shut his eyes, and with a hard effort managed to formulate his thoughts. 

"That was part of the arrangement!" cried Squealer. "Jones's shot only grazed him. I could show you this in his own writing, if you were able to 

read it. 

Napoleon's Rise in Power 
In these days Napoleon rarely appeared in public, but spent all his time in the farmhouse, which was guarded at each door by fierce-looking dogs. 

When he did emerge, it was in a ceremonial manner, with an escort of six dogs who closely surrounded him and growled if anyone came too near. 
Frequently he did not even appear on Sunday mornings, but issued his orders through one of the other pigs, usually Squealer. 

 

Led by three young Black Minorca pullets, the hens made a determined effort to thwart Napoleon's wishes. Their method was to fly up to the 

rafters and there lay their eggs, which smashed to pieces on the floor. Napoleon acted swiftly and ruthlessly. He ordered the hens' rations to be 

stopped, and decreed that any animal giving so much as a grain of corn to a hen should be punished by death. The dogs saw to it that these 

orders were carried out. For five days the hens held out, then they capitulated and went back to their nesting boxes. Nine hens had died in the 
meantime. 

 

The three hens who had been the ringleaders in the attempted rebellion over the eggs now came forward and stated that Snowball had appeared to 

them in a dream and incited them to disobey Napoleon's orders. They, too, were slaughtered. Then a goose came forward and confessed to having 

secreted six ears of corn during the last year's harvest and eaten them in the night. Then a sheep confessed to having urinated in the drinking 
pool--urged to do this, so she said, by Snowball--and two other sheep confessed to having murdered an old ram, an especially devoted follower of 

Napoleon, by chasing him round and round a bonfire when he was suffering from a cough. They were all slain on the spot. And so the tale of 

confessions and executions went on, until there was a pile of corpses lying before Napoleon's feet and the air was heavy with the smell of blood, 

which had been unknown there since the expulsion of Jones. 
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Chapter 7 

 
 

Suggested Close Reading Passage Discussion Questions  

Napoleon stood sternly surveying his audience; then he uttered a high-pitched 
whimper. Immediately the dogs bounded forward, seized four of the pigs by 
the ear and dragged them, squealing with pain and terror, to Napoleon's feet. 
The pigs' ears were bleeding, the dogs had tasted blood, and for a few 
moments they appeared to go quite mad. To the amazement of everybody, 
three of them flung themselves upon Boxer. Boxer saw them coming and put 
out his great hoof, caught a dog in mid-air, and pinned him to the ground. 
The dog shrieked for mercy and the other two fled with their tails between 
their legs. Boxer looked at Napoleon to know whether he should crush the dog 
to death or let it go. Napoleon appeared to change countenance, and sharply 
ordered Boxer to let the dog go, whereat Boxer lifted his hoof, and the dog 
slunk away, bruised and howling. 

 
As Clover looked down the hillside her eyes filled with tears. If she could have 
spoken her thoughts, it would have been to say that this was not what they 
had aimed at when they had set themselves years ago to work for the 
overthrow of the human race. These scenes of terror and slaughter were not 
what they had looked forward to on that night when old Major first stirred 
them to rebellion. If she herself had had any picture of the future, it had been 
of a society of animals set free from hunger and the whip, all equal, each 
working according to his capacity, the strong protecting the weak, as she had 
protected the lost brood of ducklings with her foreleg on the night of Major's 
speech. Instead--she did not know why--they had come to a time when no one 
dared speak his mind, when fierce, growling dogs roamed everywhere, and 
when you had to watch your comrades torn to pieces after confessing to 

shocking crimes. There was no thought of rebellion or disobedience in her 
mind. She knew that, even as things were, they were far better off than they 
had been in the days of Jones, and that before all else it was needful to 
prevent the return of the human beings. Whatever happened she would 
remain faithful, work hard, carry out the orders that were given to her, and 
accept the leadership of Napoleon. But still, it was not for this that she and all 
the other animals had hoped and toiled. It was not for this that they had built 
the windmill and faced the bullets of Jones's gun. Such were her thoughts, 
though she lacked the words to express them. 

 What does the author mean by, ―Napoleon 
appeared to change countenance?‖ 

 What does this passage reveal about Boxer? 
 
 
 
 

 
 
 
 
 
 
 

 What is the mood of this passage? What words or 
phrases does Orwell use to create this mood? 

 

 In what way has the animals’ utopian vision for 
Animal Farm been impacted by the confessions?  
What evidence from this passage reveals the 
impact? 
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Chapter 8 

 
 

Instructional Questions Learning Activities Standards 

 What is the relationship 
between literacy and 
leadership? 

 Why is Boxer so 
reluctant to agree that 
the Battle of the Windmill 
was a victory?  

 In what way might 
Boxer’s two mottoes be a 
disadvantage to the other 
animals?  
 

 Think-Pair-Share-:  Students will view various Stalin 
propaganda posters and will discuss what they 
believe to be the message behind each image with a 
partner. Partners will take turns sharing their ideas, 
and then will share out to the whole class.     

 Socratic Seminar Discussion as a prewriting 
activity for Assessment Task 2. Students must have 
their evidence with them during the discussion, as 
the discussion should be rooted in textual evidence.  
T should allow time for students to reread their 
evidence before discussing. 

 Writer’s Workshop and revision.  

 Independent Reading:  Teacher assembles folders 
containing various dystopian short stories.  Students 
choose from among these stories to read 
independently. Students can be grouped according to 
chosen stories to review their story selection and 
draw connections between the story and Animal 
Farm.  Students will complete Reading Response 
Questions.  *See sample list of questions 

 

RI.8.1 Cite the textual evidence that most 

strongly supports an analysis of what the text 
says explicitly as well as inferences drawn 

from the text. 

RL.8.10 By the end of the year, read and 

comprehend literature, including stories,  

dramas, and poems, at the high end of  
grades 6–8 text complexity band  

independently and proficiently. 

SL.8.1c Pose questions that connect the 

ideas of several speakers and respond to 

others’ questions and comments with 

relevant evidence, observations, and ideas. 
W.8.5 With some guidance and support from 

peers and adults, develop and strengthen 

writing as needed by planning, revising, 

editing, rewriting, or trying a new approach, 

focusing on how well purpose and audience 
have been addressed. 

 

Supplemental Texts / Resources: Vocabulary: 

 Soviet Propaganda Posters:  http://www.sovietposters.com/showposters.php?cat=13 
 Dystopian Short Stories: ―The Pedestrian‖ – Ray Bradbury 

―The Last Night of the World‖ – Ray Bradbury 
―All in a Summer Day‖ – Ray Bradbury 

―2BR02B‖ – Kurt Vonnegut, Jr. 
―Harrison Bergeron‖ – Kurt Vonnegut, Jr.  
―The Lottery‖  - Shirley Jackson 

Treachery 
Conciliatory 
Contrive 
Cunning 

 

 

Tasks Scaffolds / Support 

 How is the Battle of the Windmill different from the Battle of the Cowshed?  
Complete a T-chart contrasting the two battles.   

 Assessment Task 2 

 Possible Omission:  Sale of Lumber 

 Independent Reading with Choice 

 Graphic Organizer 

http://www.corestandards.org/ELA-Literacy/SL/8/1/c/
http://www.corestandards.org/ELA-Literacy/W/8/5/
http://www.sovietposters.com/showposters.php?cat=13
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Chapter 8 

 
 

Textual Evidence in Support of Assessment Task 2 

Squealer's Propaganda 
On Sunday mornings Squealer, holding down a long strip of paper with his trotter, would read out to them lists of figures proving that the 
production of every class of foodstuff had increased by two hundred per cent, three hundred per cent, or five hundred per cent, as the case might 

be. The animals saw no reason to disbelieve him, especially as they could no longer remember very clearly what conditions had been like before 

the Rebellion. 

Animals' Lack of Knowledge 
A few days later, when the terror caused by the executions had died down, some of the animals remembered--or thought they remembered--that 

the Sixth Commandment decreed "No animal shall kill any other animal." And though no one cared to mention it in the hearing of the pigs or the 
dogs, it was felt that the killings which had taken place did not square with this. Clover asked Benjamin to read her the Sixth Commandment, and 

when Benjamin, as usual, said that he refused to meddle in such matters, she fetched Muriel. Muriel read the Commandment for her. It ran: "No 

animal shall kill any other animal WITHOUT CAUSE." Somehow or other, the last two words had slipped out of the animals' memory. But they 

saw now that the Commandment had not been violated; for clearly there was good reason for killing the traitors who had leagued themselves with 

Snowball. 

About this time there occurred a strange incident which hardly anyone was able to understand. One night at about twelve o'clock there was a loud 

crash in the yard, and the animals rushed out of their stalls. It was a moonlit night. At the foot of the end wall of the big barn, where the Seven 

Commandments were written, there lay a ladder broken in two pieces. Squealer, temporarily stunned, was sprawling beside it, and near at hand 

there lay a lantern, a paint-brush, and an overturned pot of white paint. The dogs immediately made a ring round Squealer, and escorted him 
back to the farmhouse as soon as he was able to walk. None of the animals could form any idea as to what this meant, except old Benjamin, who 

nodded his muzzle with a knowing air, and seemed to understand, but would say nothing…But a few days later Muriel, reading over the Seven 

Commandments to herself, noticed that there was yet another of them which the animals had remembered wrong. They had thought the Fifth 

Commandment was "No animal shall drink alcohol," but there were two words that they had forgotten. Actually the Commandment read: "No 

animal shall drink alcohol TO EXCESS." 

Napoleon's Rise in Power 
Napoleon himself was not seen in public as often as once in a fortnight. When he did appear, he was attended not only by his retinue of dogs but 

by a black cockerel who marched in front of him and acted as a kind of trumpeter, letting out a loud "cock-a-doodle-doo" before Napoleon spoke. 

Even in the farmhouse, it was said, Napoleon inhabited separate apartments from the others. He took his meals alone, with two dogs to wait upon 

him, and always ate from the Crown Derby dinner service which had been in the glass cupboard in the drawing-room. It was also announced that 

the gun would be fired every year on Napoleon's birthday, as well as on the other two anniversaries. 

 
Napoleon was now never spoken of simply as "Napoleon." He was always referred to in formal style as "our Leader, Comrade Napoleon," and this 

pigs liked to invent for him such titles as Father of All Animals, Terror of Mankind, Protector of the Sheep-fold, Ducklings' Friend, and the like. In 

his speeches, Squealer would talk with the tears rolling down his cheeks of Napoleon's wisdom the goodness of his heart, and the deep love he 

bore to all animals everywhere, even and especially the unhappy animals who still lived in ignorance and slavery on other farms. It had become 

usual to give Napoleon the credit for every successful achievement and every stroke of good fortune. You would often hear one hen remark to 
another, "Under the guidance of our Leader, Comrade Napoleon, I have laid five eggs in six days"; or two cows, enjoying a drink at the pool, would 

exclaim, "Thanks to the leadership of Comrade Napoleon, how excellent this water tastes!" 
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Chapter 8 

 
 

Suggested Close Reading Passage Discussion Questions  

Napoleon stood sternly surveying his audience; then he uttered a high-pitched 
whimper. Immediately the dogs bounded forward, seized four of the pigs by 
the ear and dragged them, squealing with pain and terror, to Napoleon's feet. 
The pigs' ears were bleeding, the dogs had tasted blood, and for a few 
moments they appeared to go quite mad. To the amazement of everybody, 
three of them flung themselves upon Boxer. Boxer saw them coming and put 
out his great hoof, caught a dog in mid-air, and pinned him to the ground. 
The dog shrieked for mercy and the other two fled with their tails between 
their legs. Boxer looked at Napoleon to know whether he should crush the dog 
to death or let it go. Napoleon appeared to change countenance, and sharply 
ordered Boxer to let the dog go, whereat Boxer lifted his hoof, and the dog 
slunk away, bruised and howling. 

As Clover looked down the hillside her eyes filled with tears. If she could have 
spoken her thoughts, it would have been to say that this was not what they 
had aimed at when they had set themselves years ago to work for the 
overthrow of the human race. These scenes of terror and slaughter were not 
what they had looked forward to on that night when old Major first stirred 
them to rebellion. If she herself had had any picture of the future, it had been 
of a society of animals set free from hunger and the whip, all equal, each 
working according to his capacity, the strong protecting the weak, as she had 
protected the lost brood of ducklings with her foreleg on the night of Major's 
speech. Instead--she did not know why--they had come to a time when no one 
dared speak his mind, when fierce, growling dogs roamed everywhere, and 
when you had to watch your comrades torn to pieces after confessing to 
shocking crimes. There was no thought of rebellion or disobedience in her 

mind. She knew that, even as things were, they were far better off than they 
had been in the days of Jones, and that before all else it was needful to 
prevent the return of the human beings. Whatever happened she would 
remain faithful, work hard, carry out the orders that were given to her, and 
accept the leadership of Napoleon. But still, it was not for this that she and all 
the other animals had hoped and toiled. It was not for this that they had built 
the windmill and faced the bullets of Jones's gun. Such were her thoughts, 
though she lacked the words to express them. 

 What does the author mean by, ―Napoleon 
appeared to change countenance?‖ 

 What does this passage reveal about Boxer? 
 
 
 
 

 
 
 
 
 
 

 What is the mood of this passage? What words or 
phrases does Orwell use to create this mood? 

 

 In what way has the animals’ utopian vision for 
Animal Farm been impacted by the confessions?  
What evidence from this passage reveals the 
impact? 
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Directions:  Write the title and author of the story in your journal.  Then, answer any 10 
questions about the story below.  Answer in complete sentences.  

 
Reading Response Questions: 

 

 Summarize the story.  What happens? 

 What is the main problem in the story? 

 If you were the main character, what would you have done differently? Explain. 

 List events that might not happen in real life. 

 Does this story remind you of other stories you have read?  Why or why not? 

 After reading the story, what do you still wonder about? 

 Why do you think the author wrote this story?  What does the author want you to 
learn or understand?  

 What do you think is the best part of the story? 

 Pretend that you meet one of the characters.  Write 5 questions you would ask. 

 Pretend you are in the story.  Write three ways you could help the main character. 

 What is the most interesting thing a character said?  Explain. 

 What is the most interesting thing a character did?  Explain. 

 Why do you think the author gave the story this title?  Provide a quote from the story 

to support your response. 

 What does the main character learn in this story? 

 How does the main character change in this story? 

 If you could end the story differently, how would it end? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



46 

 

Chapter 9 

 
 

Instructional Questions Learning Activities Standards 

 When should an 
individual take a stand 
against injustice?  

 What role or purpose 
does religion serve in a 
society?   

 What allows some people 
to participate in 
oppression and injustice? 

 When are the oppressed 
partly responsible for 
their own oppression?  

 Human Continuum:  In this technique, also known as a 
mobile Socratic seminar, students use their bodies to indicate 
their opinions. Label one end of the room ―unable‖ and the 
opposite end of the room ―unwilling.‖  Students will position 
themselves closest to the position they’re taking, and will 
justify their reasons using evidence.   

 Chalk Talk – Quote Interpretation: In groups, students will 
engage in a silent conversation by moving around the room, 
interpreting posted quotations and responding/adding to the 
interpretations of their classmates (students can use markers 
in lieu of chalk). In addition to the quotes in the summative 
task, students may interpret the following: 
 ―Any power that can be abused will be abused.‖ 
 ―If people don't resist the abuses of others, they will have 

no one to help when abuses reach them‖ 
                                - Jon Rowland Principles of Tyranny. 

 Poem in 3 Voices:  3 different students will read the poem 
aloud.  T will instruct the students to read with 3 purposes. 
 1st reading:  identify techniques for sound   
 2nd reading: identify figurative language  
 3rd reading:  decipher meaning (title, tone, and turn) 
Students can think, pair, and share their findings. 

 

RI.8.1 Cite the textual evidence that 

most strongly supports an analysis 
of what the text says explicitly as 

well as inferences drawn from the 

text. 

RI.8.2 Determine a central idea of a 

text and analyze its development 
over the course of the text, 

including its relationship to 

supporting ideas; provide an 

objective summary of the text. 

RL.8.10 By the end of the year, read 

and comprehend literature, 
including stories, dramas, and 

poems, at the high end of  

grades 6–8 text complexity band  

independently and proficiently. 

 

 

Supplemental Texts / Resources: Vocabulary: 

Chalk Talk:  http://www.nsrfharmony.org/protocol/doc/chalk_talk.pdf 
Human Continuum: http://www.ascd.org/publications/books/104014/chapters/Human-Continuum.aspx 
Poem:  ―First They Came‖ – Pastor Martin Neimoller  

Complicity  
Knacker 
Dignity 

 

Tasks Scaffolds / Support 

 Argue whether Benjamin is more unwilling or unable to oppose the pigs.  
Be sure to acknowledge and refute the counterclaim and support your 
argument with evidence from the text.  

 How does the poem, ―First They Came‖ relate to Animal Farm, by George 
Orwell?  Use evidence from the poem and the book in your response. 

 Film to support reading comprehension 

 Possible Omissions:  Spontaneous 
Demonstrations, Sugarcandy Mountain 

 Graphic Organizer and Sentence Starters 

 Physical activity 

http://www.nsrfharmony.org/protocol/doc/chalk_talk.pdf
http://www.ascd.org/publications/books/104014/chapters/Human-Continuum.aspx
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Chapter 9 

 
 

Additional Textual Evidence in Support of Summative Task 

"There are some that only employ words for the purpose of disguising their thoughts."  - Voltaire  

A too rigid equality in rations, Squealer explained, would have been contrary to the principles of Animalism. In any case he had no difficulty in 
proving to the other animals that they were NOT in reality short of food, whatever the appearances might be. For the time being, certainly, it had 

been found necessary to make a readjustment of rations (Squealer always spoke of it as a "readjustment," never as a "reduction"), but in 

comparison with the days of Jones, the improvement was enormous. 

 

Squealer came to announce the news to the others. He had, he said, been present during Boxer's last hours.  "It was the most affecting sight I 
have ever seen!" said Squealer, lifting his trotter and wiping away a tear. "I was at his bedside at the very last. And at the end, almost too weak to 

speak, he whispered in my ear that his sole sorrow was to have passed on before the windmill was finished. 'Forward, comrades!' he whispered. 

'Forward in the name of the Rebellion. Long live Animal Farm! Long live Comrade Napoleon! Napoleon is always right.' Those were his very last 

words, comrades." 

 

It had come to his knowledge, he said, that a foolish and wicked rumour had been circulated at the time of Boxer's removal. Some of the animals 
had noticed that the van which took Boxer away was marked "Horse Slaughterer," and had actually jumped to the conclusion that Boxer was 

being sent to the knacker's. It was almost unbelievable, said Squealer, that any animal could be so stupid. Surely, he cried indignantly, whisking 

his tail and skipping from side to side, surely they knew their beloved Leader, Comrade Napoleon, better than that? But the explanation was really 

very simple. The van had previously been the property of the knacker, and had been bought by the veterinary surgeon, who had not yet painted 

the old name out. That was how the mistake had arisen. 

"The truth is that all men having power ought to be mistrusted."  - James Madison  

A stump of hay and part of the potato crop were sold off, and the contract for eggs was increased to six hundred a week, so that that year the hens 
barely hatched enough chicks to keep their numbers at the same level. Rations, reduced in December, were reduced again in February, and 

lanterns in the stalls were forbidden to save oil. But the pigs seemed comfortable enough, and in fact were putting on weight if anything. 

 

On the day appointed for the banquet, a grocer's van drove up from Willingdon and delivered a large wooden crate at the farmhouse. That night 

there was the sound of uproarious singing, which was followed by what sounded like a violent quarrel and ended at about eleven o'clock with a 
tremendous crash of glass. No one stirred in the farmhouse before noon on the following day, and the word went round that from somewhere or 

other the pigs had acquired the money to buy themselves another case of whisky. 

"Knowledge is a tool and like all tools, its impact is in the hands of the user."  - Dan Brown 

Reading out the figures in a shrill, rapid voice, he proved to them in detail that they had more oats, more hay, more turnips than they had had in 

Jones's day, that they worked shorter hours, that their drinking water was of better quality, that they lived longer, that a larger proportion of their 

young ones survived infancy, and that they had more straw in their stalls and suffered less from fleas. The animals believed every word of it. 

 

The animals were all at work weeding turnips under the supervision of a pig, when they were astonished to see Benjamin come galloping from the 
direction of the farm buildings, braying at the top of his voice. It was the first time that they had ever seen Benjamin excited--indeed, it was the 

first time that anyone had ever seen him gallop. "Quick, quick!" he shouted. "Come at once! They're taking Boxer away!"  

"Fools! Do you not see what is written on the side of that van?" That gave the animals pause, and there was a hush. Muriel began to spell out the 

words. But Benjamin pushed her aside and in the midst of a deadly silence he read: "'Alfred Simmonds, Horse Slaughterer and Glue Boiler, 

Willingdon. Dealer in Hides and Bone-Meal. Kennels Supplied.' Do you not understand what that means? They are taking Boxer to the knacker's!" 
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Chapter 9 

 
 

Suggested Close Reading  Discussion Questions  

First They Came  
Pastor Martin Niemoller  
 
First they came for the Communists  
And I did not speak out  
Because I was not a Communist  
Then they came for the Socialists  
And I did not speak out  
Because I was not a Socialist  
Then they came for the trade unionists  
And I did not speak out  
Because I was not a trade unionist  
Then they came for the Jews  
And I did not speak out  
Because I was not a Jew  
Then they came for me  
And there was no one left  
To speak out for me. 
 

 Who are ―they‖?   

 What do you think the author means by, ―Then 

they came for me‖? 

 What is the poet’s overall message?  
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ELA      Name:  ________________________________  Class:  _____ 
 

Benjamin:  Unwilling or Unable?     

Directions:  Record evidence of Benjamin's knowledge.  Then, explain what he knows and 
how this knowledge (and whether or not he chooses to use it) impacts the animals.  An 

example has been done for you.   
 

Task:  Argue whether Benjamin is unwilling or unable to oppose the pigs. 

 

Page Quote Explanation 

33 "Benjamin could read as well as any 
pig, but never exercised his faculty."   

 
 
 

 
 

 

Even though Benjamin is one of the most 
literate and intelligent animals on the farm, 

he never uses this knowledge.  When Squealer 
said there were written documents proving 
that Snowball was a traitor, Benjamin did not 

ask to read them.  This is how  Benjamin 
missed an opportunity to show the other 

animals that the pigs were lying to unite them 
against Snowball.  

91 "Clover asked Benjamin to read her 
the Sixth Commandment, and when 
Benjamin, as usual, said that he 

refused to meddle in such matters, 
she fetched Muriel."   
 

  
 

 
 
 

Benjamin is a strong reader, but he refuses to 
help Muriel understand that the 
commandments are being changed.  Benjamin 

has the knowledge to challenge Squealer and 
Napoleon but chooses not to become involved.  
This impacts the animals because they are 

fooled into believing that the commandments 
were never changed.  If they realized that 

Napoleon and Squealer were breaking the 
commandments, they might have had the 
motivation to stand up for themselves.  
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Page Quote Explanation 
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ELA    Name:  _________________________________________ Class:  _______ 

 
Is Benjamin more unwilling or unable to oppose the pigs? 

Directions:  Use this outline and the graphic organizer on the back of this page to draft a 
clear counterclaim paragraph in your classwork journal.   

 

Claim (your position):  ___________________________________________________________________ 

_________________________________________________________________________________________ 

_________________________________________________________________________________________ 

Most Convincing Reason in support of your position:  ___________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

Quote that proves your reason:  __________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

_______________________________________________________________________________page______ 

Counterclaim:  __________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

Most Convincing Reason against your position:  _________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 
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Opponents would argue 
Others would counter 
Some strongly believe 

 Opponents maintain that 

 

 
 
 

 
 
 

 
 

 
 

They assert 
They make the point that 
They claim 

 
 

 
 
 

 
 
 

 

 

However,  
Regardless, 

On the contrary, 
Nonetheless, 
Still, 

In any case, 
On the other hand, 

 

 
 

 
 
 

 
 
 

 
As stated, 

According to the text, 
Orwell writes, 

 

 
 

 
 

 
 
 

 
In other words, 

This is important 
because 
This shows / illustrates / 

highlights / 
demonstrates 

 

 

 
Therefore, 

Thus,  
It is irrefutable that 
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Chapter 10 

 
 

Instructional Questions Learning Activities Standards 

 How can literature serve 
as a vehicle for social 
change? 

 What are the benefits 
and consequences of 
challenging those in 
power? 

 How can we use 
knowledge and education 
to empower ourselves 
and others? 

 Where does the meaning 
of a text reside, within 
the text, within the 
reader, or in the 
transaction that occurs 
between them?  

 Reading with Questions in Mind: Project the following questions:  
 Explain the difference between the way the windmill was 

supposed to be used and how it ends up being used.  
 Name three ways Napoleon has symbolically transformed into 

Mr. Jones.  What does this say about the Rebellion?  
Protocol:  
 T reads aloud, stopping at appropriate points  

 Students discuss the question with a partner, citing evidence  
 Students respond in writing (Reader Response Journals)  

 Think-Pair-Share: Students can discuss the following questions 
with a partner: 
 How do you interpret the final scene, in which Clover is unable 

to distinguish the pigs from the humans?  
 How does Animal Farm apply to current situations?  
 How did the pigs ascend to power so quickly?  What key steps 

did they take and what did they control? 

 Incredible Shrinking Notes: In groups, students must summarize 
this text in exactly 25 words. Next, they must shrink their summaries 
to exactly 17 words. Finally, they must shrink their summaries to 
exactly 10 words. Groups present final summaries and class votes on 
most accurate 10-word summary.  

 Socratic Seminar Discussion in preparation for Summative Task.  
Students will discuss which quote they plan to interpret and which 
evidence they plan to include.  

 

RI.8.1 Cite the textual 

evidence that most strongly 
supports an analysis of 

what the text says explicitly 

as well as inferences drawn 

from the text. 

RI.8.2 Determine a central 
idea of a text and analyze 

its development over the 

course of the text, 

including its relationship 

to supporting ideas; 

provide an objective 
summary of the text. 

 

 

Supplemental Texts / Resources: Vocabulary: 

  Film:  Animal Farm 1954 Directors:  Joy Batchelor and John Halas Morose 
Taciturn 

 

Tasks Scaffolds / Support 

 Summative Task 

 Explain the significance of the sentence, ―It was a pig walking on his hind 
legs‖ in one sentence.   

 Film to support reading comprehension 

 Discussion supports writing 
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Chapter 10 

 
 

Additional Textual Evidence in Support of Summative Task 

"There are some that only employ words for the purpose of disguising their thoughts."  - Voltaire  

 
The windmill, however, had not after all been used for generating electrical power. It was used for milling corn, and brought in a 
handsome money profit. The animals were hard at work building yet another windmill; when that one was finished, so it was said, 
the dynamos would be installed. But the luxuries of which Snowball had once taught the animals to dream, the stalls with electric 
light and hot and cold water, and the three-day week, were no longer talked about. Napoleon had denounced such ideas as contrary 
to the spirit of Animalism. The truest happiness, he said, lay in working hard and living frugally. 
 
"The truth is that all men having power ought to be mistrusted."  - James Madison  

 

Hitherto the animals on the farm had had a rather foolish custom of addressing one another as "Comrade." This was to be 
suppressed. There had also been a very strange custom, whose origin was unknown, of marching every Sunday morning past a 
boar's skull which was nailed to a post in the garden. This, too, would be suppressed, and the skull had already been buried. His 
visitors might have observed, too, the green flag which flew from the masthead. If so, they would perhaps have noted that the white 
hoof and horn with which it had previously been marked had now been removed. It would be a plain green flag from now onwards. 

He had only one criticism, he said, to make of Mr. Pilkington's excellent and neighbourly speech. Mr. Pilkington had referred 
throughout to "Animal Farm." He could not of course know--for he, Napoleon, was only now for the first time announcing it--that the 
name "Animal Farm" had been abolished. Henceforward the farm was to be known as "The Manor Farm"--which, he believed, was its 
correct and original name. 

 

"Knowledge is a tool and like all tools, its impact is in the hands of the user."  - Dan Brown 

 
Benjamin felt a nose nuzzling at his shoulder. He looked round. It was Clover. Her old eyes looked dimmer than ever. Without saying 

anything, she tugged gently at his mane and led him round to the end of the big barn, where the Seven Commandments were 
written. For a minute or two they stood gazing at the tatted wall with its white lettering. 
"My sight is failing," she said finally. "Even when I was young I could not have read what was written there. But it appears to me that 
that wall looks different. Are the Seven Commandments the same as they used to be, Benjamin?" 
For once Benjamin consented to break his rule, and he read out to her what was written on the wall. There was nothing there now 
except a single Commandment. It ran: 
ALL ANIMALS ARE EQUAL 
BUT SOME ANIMALS ARE MORE EQUAL THAN OTHERS 
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Suggested Close Reading  Discussion Questions  
Mr. Pilkington, of Foxwood, had stood up, his mug in his hand. In a moment, he said, 

he would ask the present company to drink a toast. But before doing so, there were a 
few words that he felt it incumbent upon him to say. 

It was a source of great satisfaction to him, he said--and, he was sure, to all others 

present--to feel that a long period of mistrust and misunderstanding had now come to 
an end. There had been a time--not that he, or any of the present company, had 

shared such sentiments--but there had been a time when the respected proprietors of 

Animal Farm had been regarded, he would not say with hostility, but perhaps with a 

certain measure of misgiving, by their human neighbours. Unfortunate incidents had 

occurred, mistaken ideas had been current. It had been felt that the existence of a 

farm owned and operated by pigs was somehow abnormal and was liable to have an 
unsettling effect in the neighbourhood. Too many farmers had assumed, without due 

enquiry, that on such a farm a spirit of licence and indiscipline would prevail. They 

had been nervous about the effects upon their own animals, or even upon their 

human employees. But all such doubts were now dispelled. Today he and his friends 

had visited Animal Farm and inspected every inch of it with their own eyes, and what 
did they find? Not only the most up-to-date methods, but a discipline and an 

orderliness which should be an example to all farmers everywhere. He believed that 

he was right in saying that the lower animals on Animal Farm did more work and 

received less food than any animals in the county. Indeed, he and his fellow-visitors 

today had observed many features which they intended to introduce on their own 

farms immediately. 

He would end his remarks, he said, by emphasising once again the friendly feelings 

that subsisted, and ought to subsist, between Animal Farm and its neighbours. 

Between pigs and human beings there was not, and there need not be, any clash of 

interests whatever. Their struggles and their difficulties were one. Was not the labour 
problem the same everywhere? Here it became apparent that Mr. Pilkington was 

about to spring some carefully prepared witticism on the company, but for a moment 

he was too overcome by amusement to be able to utter it. After much choking, during 

which his various chins turned purple, he managed to get it out: "If you have your 

lower animals to contend with," he said, "we have our lower classes!" This BON MOT 
set the table in a roar; and Mr. Pilkington once again congratulated the pigs on the 

low rations, the long working hours, and the general absence of pampering which he 

had observed on Animal Farm. 

 What does Mr. Pilkington mean by, ―The labor 
problem‖ and ―"If you have your lower animals to 
contend with," he said, "we have our lower 
classes!"  What does the ensuing laughter reveal 
about the attitudes of the pigs toward the other 
animals? 

 What does this passage reveal about the 
relationship between humans and pigs?   

 According to this passage, in what ways is Animal 
Farm (now Manor Farm) a great success? Would 
it have been more or less successful if Snowball 
had succeeded in ―educating the masses‖? 

 
 

 


